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INTRODUCTION

The Basic Education and Civil Society Project (BECS/EBSC) was designed by CARE Mali to respond to USAID’s strategic objective stating, “People in the North will have acquired the capacity and the confidence necessary to promote stability through sustainable local development.” The project was funded for five years (July 1998 – June 2003) by USAID Mali for $ 2,272,185 and CARE USA for $ 1,119,141 for a total of $ 3,391,326.  The project was based in the regional capital of Timbuktu and operated in the Diré, Goundam and Timbuktu cercles.

The project focused on capacity building in the Timbuktu region by implementing community schools, institutional strengthening of school/parents’ associations and strengthening civil society through civic education.  The project partnered with organizations to identify problems and needs in their communities and to define possible solutions with the participation of all community members.  

The project partnered with a local NGO, Support Center for Development Initiatives (CAID) during the last year of implementation.  CAID which was created by EBSC field agents is a local, non-governmental organization committed to continuing the development activities after the project is finished.  

EBSC defined the following intermediate objectives: 

1. At least 2400 children, including 1200 girls, will receive basic education by attending 24 community schools in the Diré, Goundam and Timbuktu cercles.

2. 27 democratically run school parents’ associations in Diré, Goundam and Timbuktu play an active role in the management of community schools.

3. 1760 non-governmental and governmental employees and 25000 radio listeners in Timbuktu, Diré and Goundam cercles understand how to participate in the democratic process.

These activities were implemented with participation from beneficiaries, government technical services, and other actors in the education sector.  This project report summarizes the activities completed and the results obtained during the five years of the project.  Constraints and lessons learned are described in the last section of the report.  



1.
RESULTS OBTAINED BY OBJECTIVE 

This is the final report for the Basic Education and Civil Society project (EBSC). It includes activities implemented and results obtained.

1.1
Intermediate Objective 1: 

At least 2400 children including 1200 girls will receive basic education by attending 24 community schools in Diré, Goundam and Timbuktu cercles.

In 2003, activities promoting 28 well run community schools were the project’s focus. During the 2002 – 2003 school year, schools supported by the project had a good promotion (a mean of 86%) and retention rate. 

At the end of the 2002 – 2003 school year, 2584 children including 1268 girls (almost 50% of students overall) attended schools supported by the project.  Thus, the project exceeded the target number of students, reaching 108%
 overall, and 106% of the target for girls.   

1.1.1 School Management 

Classroom rehabilitation, pedagogical monitoring and continuous teacher education, financial management of recurrent costs, and implicating elected officials are all factors contributing to sustainable management of community schools.
Construction

The project assisted 28 communities in the Diré, Goundam and Timbuktu cercles to build community schools. Each of these 28 schools constructed and equipped by the project has three classrooms with a terrace and two latrines.  The state of the classrooms is adequate and in the majority of schools, furniture is sufficient.  Certain buildings had to be repaired in 2003 when 16 schools were damaged during the 2002 rainy season, especially in Goundam, which received 201 mm of rain in one night.  As a result, the project with its partners (CAID and APE) collaborated to rehabilitate 8 schools and repair leaks in 8 others, totaling 16 repaired schools.  Currently, all 28 schools are in good condition.  

Financial Management
Community schools are managed by the communities themselves.  The communities recruit and pay teachers, provide school supplies, maintain the building and recruit students.  

Communities were challenged by financial management.  Each APE collects money to cover their costs, using either a community collection system (community financial contribution) or a system in which each student pays for his/her education (individual tuition).  The first system of community contribution is more sustainable and ensures that disadvantaged children attend school.  

Certain villages with three to four classes requiring many teachers had a difficult time meeting all the financial demands of such a large school, particularly paying teacher’s salaries.  As a result of this, the project, in collaboration with the local NGO CAID and the CAP conducted a large awareness raising campaign.  In order to get more buy in from the communes and the state, the project organized reflection days on community school’s viability.  These meetings brought together the decentralized collectives, the general and school administrations and those responsible for community schools.  Exchanges focused on the future of community schools, and responsibilities of each actor in the right to education.  After these reflections, each participant committed to take on their responsibilities in order to ensure the development of community education.  The communes were committed to visit and support community schools to conform to Law 316 of July 2002 governing the transfer of basic education from the state to the communes.  This commitment by the communes resulted in them providing school supplies and paying salaries of ten teachers in community schools.  The state also subsidized 20 teacher’s salaries through PRODEC.  Communities also better organized themselves: the APEs in Diré and Timbuktu initiated school bookstores; the APE in Arnasseye initiated a PIV in which 30% of profits were used to pay for school expenses; in Bancor, APE created a credit group for the AGR.

Community Education Perspectives

Identifying appropriate educational levels provides an invaluable service to communities and to school management.  The project provided much assistance to its partners in identifying the educational level they could support.  This work consisted of defining educational modalities to pursue.  EBSC’s community partners identified the level of education they could maintain.  Communities then examined how to make this operational to ensure children would attend school.  As a result, community school partners made the following decisions: 

17 schools decided to recruit every two years.  These communities will maintain a school of three levels.  The community will be able to complete the six years of the first cycle with three classes each year.  

1. 11 schools decided to recruit each year until 4th grade.  The community will have to also maintain 4 classes with children who are pursuing their studies in the neighboring public schools.  

With these arrangements, APE members are more comfortable in school management and schooling is more stable and responds to the immediate educational need.  Concerns by the communities about who will pay teachers and uncertainties of double fees are taken care of.   

1.1.2 PEDAGOGICAL MONITORING AND TEACHER EVALUATION 

Pedagogical monitoring contributes to teacher’s continuous education by strengthening didactic competencies, verifying knowledge of teaching methodologies and identifying training needs.  During 2003, the project facilitated two pedagogical follow-ups in each cercle of Diré, Goundam and Timbuktu.  These visits evaluated project activities: 

· Infrastructure evaluation 

· Classroom observation ( lesson taught in the morning)
· Preparation tests and class texts. 

· Maintenance. 

CAP directors were able to observe the work of the community teachers, correct errors and identify training needs.  

The Teachers 

Community school teachers must have had at least eight years of schooling in order for them to become teachers.  Each school/parents’ association identified potential teachers who were tested and trained by the CAP under the supervision of the Regional Teaching Academy.  During the project, 137 teachers received an initial training and were retrained at least one time.  From this pool, 77 teachers have contracts with different APEs and are currently teaching.  The other 60 constitute an available pool of teachers who are capable to teaching anytime, either in their village or elsewhere the region.  

Re-Mediations: 

Remediation dealt with identifying deficiencies during classroom observation or collectively by each school.  Remediation described to teachers the objectives for each phase, limits, techniques and their relationship with all of the phases of language learning either by dialogue or reading.  The CAP gave advice especially during the beginning phases to prevent unnecessary divergences.  The remediation focused on reading, language and mathematics.  During remediation, teachers prepared detailed lessons, and they elaborated a monthly plan based on the national plan.  

1.1.3 TEACHER TRAINING 
Initial training, continuous training and specialized training were the three components of teacher training.  Teaching authorities appreciated the teachers’ efforts and commitment to master their jobs.  Teachers were required to be self motivated, proactive in researching different techniques, and not using local language in their work.   
Initial Training
The project trained a total of 137 teachers during the five years constituting a large pool for the community schools in the Timbuktu region.  During the teacher training in October 2002, 30 teachers were trained.  This three month training provided a general teaching and pedagogy overview.  Teacher trainees then participated in a hands-on period and practiced different didactic techniques.  Participatory observation and class practicum techniques were used.  

The observation phase consisted of appointing trainee observation groups to classes with an experienced teacher.  Trainees reviewed the didactics approaches before observing them.  The student teachers observed the experienced teacher’s techniques.  At the end of the day, the trainees, trainers, directors and teachers are assembled and the trainees give a summary of what they have observed.  Student teachers compare the differences in methodologies learned verses those practiced.  The trainers review with the trainees the daily observations after the teachers and directors leave.  They correct faults observed so that the student teachers realize that even the most experienced teachers make mistakes.  

Retraining

Retraining happened each year in Timbuktu and Diré and focused on weaknesses observed during teachers’ evaluations.  107 teachers including 66 having taught in 1999-2000, 2000-2001 and in 2001-2002 were retrained; they designed their program by defining difficulties they experienced.  The trainers (CAP’s pedagogical advisors) analyzed these difficulties and developed appropriate modules to resolve them.   Training on complementary didactics for four higher levels happened in the same manner.  

Specialized Training 

The project trained 70 teachers in the creation of didactic materials using locally found, low cost materials.  Teachers were able to mitigate the lack of didactic materials in their daily work.  The three CAPs from the project zone conducted this training and invited teachers and directors from community schools as well as  pedagogical advisors.  The training content consisted of producing low cost didactic materials and their effective and efficient use. The materials dealt with mathematics, geometry, and French learning – oral and written. 

Three strategies were used to conduct this training.  In Goundam, the CAP contacted 28 teachers who were interested as well as experienced pedagogical advisors.  The teachers produced pedagogical tools for courses at a current school.  They created lesson plans to go along with the tools.  

Diré’s CAP preferred a trickle down training.  The training was comprised  of school directors.  Each school director organized trainings at his/her school to transfer competencies to the teachers.  Timbuktu’s CAP preferred to produce the tools to use in larger trainings during the pedagogical follow ups.  After the production workshop the CAP chose to extend the competencies to teachers on the job.  

Perspectives on Teachers’ Pedagogical Follow-ups

Teacher monitoring is essential in a basic education program.  It serves to transfer competencies to teachers as well as on-the-job training.  Teacher follow-ups encourage technique transfer by trial, error and correction.  The process of pedagogical monitoring must be strengthened and more personal and effective; the project facilitated this in order to capitalize on capacities gained.  The project produced training performance modules to be used by teacher trainers.  These modules were given to the region as a teacher training technique with the possibility of impacting the national system.  Follow-ups also assured the functioning of 28 community schools with a pool of 60 teachers.  

1.1.4. 
Activities’ Impact on Children’s Schooling 

In 1999, the project led a baseline study to better understand needs and to envision concretely the project’s future impact.  Six villages were selected (two villages/cercle).  All the households in the six villages were surveyed.  

The survey revealed there was a high need for education in this zone as only 7.5% of children between the ages of 6-14 went to school.  There was also a gap between the portions of girls and boys who attended school.  While 9.1 % of boys went to school, only 5.6 % of girls did.  

CARE Mali used this data as the basis for promoting basic education in the project zone.  As shown in the table below, the net rate of children’s schooling between 6-14 years old increased from 7.5 % in 1999 to 35.4 % in 2003.  

Table 1: Evolution of school attendance rate between 1999 and 2003, 

in 6 villages working with the project 

	 
	1999
	2003

	
	School attendance rate
	School attendance rate

	
	Girls
	Boys
	Total
	Girls
	Boys
	Total

	Er-intédief
	0.0
	0.0
	0.0
	28.6
	31.9
	30.6

	Fatakara 
	3.1
	5.4
	4.2
	40.1
	41.2
	40.7

	Hara-hara
	11.1
	14.0
	12.7
	52.5
	58.7
	56.0

	Tondigamé
	1.3
	4.0
	2.8
	20.9
	20.9
	20.9

	Toya
	12.0
	22.4
	16.9
	35.0
	31.2
	33.1

	Yoné
	10.3
	19.5
	16.3
	70.4
	50.0
	60.0

	Total
	5.6
	9.1
	7.5
	35.9
	35.0
	35.4


                                Source : Household survey 1999 and 2003

The gap between boys’ and girls’ attendance narrowed over time and was eventually eliminated. In the case of the village of Yoné, the rate of girl’s attendance far surpasses that of boys (70% verses 50%). 

This marked progress is a result of school’s proximity to students and the project’s work conducted in training and awareness raising with the communities and APEs in particular.  Aissata Garba’s story  illustrates this fact:  

Aissata Garba is a girl from Toya who walks with a crutch as a result of a paralysis in her right leg.  She has wanted to go to school but her handicap has prevented her from walking the necessary 8 kilometers to reach the nearest school in Tassakan.  At the opening of the first classroom in her village in 1999, Aissata was 10 years old and despite the established criteria (seven to nine years old), Aissata, who is known for her commitment and determination, was accepted.  She attends school and is in her fourth year.  She is known as one of the best students in her grade, and is forever grateful for the opportunity to attend school.
Joint efforts by the project and community members produced encouraging results.  The project contributed awareness raising while the community members followed school activities closely on the ground.   The school’s proximity was an asset for children’s attendance.  
Community schools who worked with the project had an 86% promotion rate, according to the Ministry of Education.  This stellar performance reflects the teaching quality in the community schools. 
1.1.5.
 ACTION RESEARCH 

When examining financial management and community schools, nomadic schools have their challenges. With the initiation of the first community schools in 1999, it is obvious the nomadic way of life is not conducive to fixed school buildings.  In addition, nomads often  resent the fact that they must readjust their way of life to be schooled.   Hence the project decided to conduct a study to examine what would be the most appropriate model to educate a nomadic population.  This research proposed adjustments and a reorientation in the community schools concept.  EBSC conducted action research in five communities, of which three were nomadic and two sedentary.  

The research examined first and foremost the lifestyle of each community and how this would affect a school and its students.  The research examined lifestyles, perceptions of school, communities’ wishes and disappointments, coping strategies, vocational training, internal and external solidarity and the degree of adhesion to the new decentralization context.  The analysis studied the communities’ lifestyle aspects most supporting the presence of a school and allowing for the institutionalization a community school model. 

A
Issues with nomadic schools 

Nomadic schools have a low attendance rate.  This low rate is a result of families always moving and an absence of a place to house children of nomadic parents.  Families who reside at the school site are few and cannot accommodate all the students.  There is also weak participation of the decentralized collective to resolve the problems of nomadic community schools.  

A Nomad’s Perception of School

Most of those interviewed saw school as a means for education and instruction, and the basis of development.  School provides an understanding of one’s environment, prepares oneself for the future, and creates a better person for future generations.  Nomad perceive a fixed school as the most appropriate requiring them to be sedentary and developed.  Nomad do not contest a school’s legitimacy.  Despite this positive perception of school, Nomads recognize a lot of unfavorable factors preventing their children from attending.  

Unfavorable Factors Perceived by Nomad 
Nomadic fractions recognize unfavorable factors endangering the existence and development of nomadic community schools: 

· School is negotiated by leaders as projects. 

· Transhumance removes families from the school site for a long time. 

· Lack of housing and health facilities at the school site. 

· Parents have low incomes and lack resources. 

· A nomad will only sell an animal for the household’s livelihood. 

· The populations are not democratically organized. 

· Use of young children in work 

· High cost of supporting children whose parents are far from the school. 

· Lack of understanding between the school’s societal fractions and its ownership. 

The Nomadic Household Dilemma 

Nomads understand a school’s value. They are consistently confronted with the same question: to abandon the lifestyle or invest in maintaining herds from a site far from where one lives. 

A nomad chooses to travel with his children for a variety of reason: 

· His livestock numbers are still meager due to the endemic droughts which regularly occur in the pastoral zone ; 

· He cannot, even if he wanted to, install himself at the school site with his meager livestock and provide for his children and their studies.  

· He needs his children’s assistance in herding.  

· At the school site there are services but not enough to employ nomads to guarantee their livelihood.  

The nomadic household’s choice is clear – bring the children with them in their migrations so that they don’t have to pay for their room and board away from home.  This is the main reason for the low rate of attendance in nomadic schools.  

Proposals for Nomadic Schools 

In order for nomadic schools to be successful, the school must be a fixed building, which is contrary to their lifestyle.  Making the school fixed assures a good quality education for the students, conforming to the national educational program.  During vacation, children will return to the pastoral lifestyle.  Nomadic schools must consider a curriculum apart in order to improve the nomadic lifestyle by acquiring improved techniques and scientific knowledge of pastoral activities.  

The economy of the sedentary, school site is poor.  The population is generally from different nomadic fractions that have lost their livestock and are living precariously and waiting for assistance.  The majority of nomads said it is urgent to expedite the sedentarization process by creating new production systems as they must change their lifestyles due to endemic droughts.  Once a nomad is sedentary, he develops an economic activity such as agriculture to earn his living.  Around these sites, irrigation systems are created for gardening and trees are planted for shade.  If these sites are well maintained, people will be drawn to them and will settle down.  The most vulnerable sedentary nomads have expressed a need for gardening training.

A minority of nomads believe it is necessary to aid them by strengthening the 100 year old production system.  With good access to healthcare and availability of animal feed in lean periods², they will be able to leave the “extreme poverty” of these past years behind. They will participate in funding schools no matter how far they travel.  They also believe such assistance will permit them to send their children, even girls, to school when they are itinerant.  

The nomadic community is in dire need of assistance in order to assure their children’s education.  An outfitted site gives more economic power to the inhabitants and more ability to deal with children whose parents are absent.  A secure, nomadic life gives more capacity to the nomad to financially contribute to a housing site for their children comprised of classrooms, dormitories, and health centers. The two economic systems contribute to a quality basic education at a fixed site and a decent life in a difficult environment. 

B
The Sedentary Community Paradox 

Problems of the community schools in sedentary regions 

Community schools in sedentary regions require a large initial investment.  The costs for the individual households are less.  The school’s proximity ensures good attendance, especially for girls – it is the village’s school and they are proud of it.  Problems did arise when sending two or three children per household or when orphans or very poor children attended. Paying for recurrent costs became a burden and a constant worry for the communities.
 The majority questioned dedicates between 1% and 3% of their resources to their children’s education; in the most lavish school, families dedicated a fifth of their resources.  Schooling is not calculated into household expenses like food, clothing and social events. As a result, schools which grew too quickly had problems.  Lack of income for schools in sedentary regions resulted in low attendance rates and nonpayment of teacher’s salaries.  

Community schools in sedentary regions 

The economy in the sedentary environment is stable; people survive using certain coping strategies and are determined. The community school must take advantage of the community’s lifestyle and benefit from community’s development strategies.  When the community pays for the school, it is accessible to all children, poor or rich, orphans or the most vulnerable.  Parents also willingly sent all their children to school, girls and boys.  Recruiting new teachers every two years limited the teacher salaries’ cost to the community. 

The community school in the sedentary regions will be able to mobilize external resources.  Neighboring villages or hamlets will generate supplementary school revenue for the community in order for the school to survive.  

C
Solutions to Schools’ Problems as a Result of the Action Research 
The community school puts pressure on Northern communities to educate their children.  To succeed in this endeavor, schools must ensure: 

· A community contribution; 

· A mobilization of external resources (national and different partners);

· An implication by the decentralized collectives; 

· A worthy dormitory/cafeteria for nomadic schools. 

Communities in the North are poor as a result of conditions beyond their control, particularly the weather and poor soils.  Partners, the State and communal authorities must support village communities to design strategies for economic growth: 

· Participatory management of land;

· Rational exploitation of territorial resources; 

· Community rules of exploitation and conduct.

Communities must acquire the resources necessary for their survival and their children’s education.  

If these solutions are implemented, there will be a notable change in the nomadic population’s attitude towards school.  

1.2 Intermediate objective 2: 

27 school parents’ associations (APEs) democratically run in Diré, Goundam and Timbuktu play an active role in the management of community schools.

For five years, EBSC did capacity building with 64 school parents’ associations from 28 community schools and 36 public schools. This work revived the APEs.  The project trained APE members using 12 modules focused on planning, sound management and evaluation of the school environment.  All APEs also partook in literacy classes and in civic education.  The project consolidated its successes and corrected difficulties observed.  

1.2.1
  APE REVIVAL
APEs were revived by project funded radio spots.  These radio spots drew parents’ attention to the importance of APEs by describing a dysfunctional APE due to incompetent, irremovable members, poor management of resources and internal politics causing the school to crumble.  The project planned campaigns to revive APEs and diffused these on the radio during the elections.   

The community school’s reflection forum succeeded in reviving the central APE’s federation in Goundam, which had been paralyzed by member conflicts.  The cercle APEs will now be able to communicate and coordinate their efforts better for their children’s education and take advantage of existing opportunities.   

The revival of APEs was aimed at implicating new members and having more women participate in the decision making process.  Now there are women who hold leadership positions whether it be president, vice president, treasurer, or administrative secretary.  Civic education trainings can take credit for this success in women’s participation. APEs’ revival seized the opportunity to include women in the decision making process.  Bilal Thieboyro, account’s commissioner from Arnasseye’s APE describes the following:

“Since women were elected in the APE, I have noticed women’s overall role in the village has changed; they participate now in all the meetings, and even better, they express themselves in public which has not been the case in our village.  Children’s education concerns both men and women and not only men, as we had preached. "

1.2.2 APE STRENGTHENING

A large community educational campaign describing APE member’s roles and responsibilities was held and a capacity building training was conducted.  The project’s approach was one of educating the APE members, both public and community, to take on more responsibilities to plan, create, organize and initiate activities for the school, to obtain an active commitment, consciousness, and sense of responsibility.   

The project trained APE members and parents in two ways : 

· Informed them of their roles and responsibilities in their children’s educational goals.  Participatory reflection sessions using modules in school organization and management were included;

· Gave them literacy classes related to management and civic education.  In this way, they can fully exercise their responsibilities. 

· Solutions to persistent observations and difficulties are described below: 

· Construct a center where the members can meet regularly and have place for their management tools; 

· Facilitate contact between the different APEs so the federation plays a role in proposing solutions to their problems; 

· Hold literacy as a high percentage of APE members are non-literate affecting contact between other APEs members;

· Encourage women’s participation in managing the school;

· Discourage political rivalries between APE members; 

· Stress the importance of mobilizing human, financial and material resources by the APEs; 

· Encourage rotation of members; 

· Mitigate conflicts between different school factions: (e.g., APE, school directors, NGO).

Education 

EBSC informed and trained 64 APEs using 12 modules.  They are:

· Module 1: 
Historical evolution of APEs

· Module 2:
The mission of APEs

· Module 3:
APE’s Administration: communication lines and organizational 

chart 

· Module 4: 
Partners’ roles and responsibilities 

· Module 5: 
How to hold an AG and a meeting

· Module 6: 
Monitoring children’s education 

· Module 7: 
Children’s schooling and more specifically girl’s education

· Module 8:
Project’s activities

· Module 9:
APE’s financial management 

· Module 10:
Activity planning of the APE 

· Module 11: 
Evaluation

· Module 12: 
Associational life  

In 2001, committees were revived and as a result, newly elected members expressed training needs.  Educational sessions on the mission and role of APEs were presented early on.  2002 was spent working with the APEs and defining their roles and responsibilities.  Associational life and its requirements were explained, along with the virtues of democratic governance and an active citizenship. The project assisted the elaboration of the school’s strategic plan as well as each APE’s business plan.  

As a result of the survey on APE’s operating procedures in December 2002, weaknesses were identified and corrected for 27 APEs with a five day training per APE. The majority of APEs (about 77%) are operating democratically and with good governance.  

Literacy classes based on civic education:

EBSC trained 605 APE members from 64 APEs, public and community, in applied literacy in management and civic education.   Thanks to these trainings, the project created a literate group of APE members and improved the members’ capacity to mobilize resources engage in transparent management, and play their role as a citizen.  To create a synergy between the savings activities and educational development, representatives from women’s savings groups collaborated with APE members by taking classes together.  In 2003, the project trained 11 APEs including 220 members, 81 women and of these women, 30 were from women’s savings groups.  These trainings lasted 30 days.     

APEs learned how to use different management tools such as the cash book, inventory list, and contribution log.  Mobilizing resources was an important initiative of the APEs and income generating activities played a big role in order to raise money to pay teacher’s salaries, school supplies, etc.. Many APEs collected fees in kind or in cash and collective gardens were cultivated on the PIV.  Following the trainings, members realized that elected officials had a role to help resolve schooling issues.    

Management committee members’ retraining in literacy/management 

Member’s retraining in applied literacy took place for the older members who may have forgotten the material and for newer members who had not received it.  21 APEs, represented by 42 members, participated in these re-trainings during 15 days in two separate centers (one Songhai center and another in Tamachek).  This retraining addressed different issues evaluated during field visits:  using management documents correctly, reviving income generating activities (collections, collective fields on PIV), and making requests for school supplies from their commune.  

Dialogue forum on community schools

During the closing phase of the project, forums were organized in the three cercles of Timbuktu, Diré, and Goundam to exchange ideas, namely problems with community schools.  The reflection took place with participation from all implicated actors in the school such as cercle administrators, mayors, Teaching Academy, the CAP, village chiefs, APE members and in Goundam, community school directors.  The forums were facilitated either by elected representatives or CAP technical services.  

These forums formed a steering committee to efficiently and sustainably manage community schools which at the time, were considered to be the community’s responsibility. During the forums, it became clear that community schools are not just the community’s responsibility, but the commune’s as well and must be included in the commune’s development plan.  Reports were developed during the forums by different educational partners and the mayor of Tonka described different ways to support community schools.  

The president of Adermalane’s APE explained it:     

 “Henceforth, we know that we are not the only ones wearing our babies on the back.” 

In the three cercles, the forums examined the community schools’ problems after four years of existence and problems identified were: 

-
Resource mobilization;

-
Providing schools with supplies, equipment and didactic materials; 

-
Lack of a dormitory/cafeteria to help those children who came from farther away. 

The forums identified some solutions which can ensure the rational continuation of community schools : 

· Communities must pay for the school: The whole community must mobilize itself for the school: pay for its recurrent costs, and profit from its existence.  Once the community takes on this responsibility, the poor and orphans will be able to attend school. 

· The communes’ role is to transfer specific competencies as described in the law 316 of June 2002. Communes must be prepared to fund the public primary schools in its zone.  The communes will pay for certain recurrent costs.  

· Assist communities with certain skills such as negotiation and an understanding of communal programming.  

The forums formulated recommendations for actors and action plans in order to implement solutions.  A follow up committee was initiated in each cercle to execute the action plans.  

Strategic Planning 

Often many community schools react to immediate concerns but do not have a long term vision.  Training sessions were organized with 25 APEs represented by 43 members on strategic planning.  Following these trainings, 25 APE structures (23 sector APEs and 2 central federations) elaborated their strategic plans defining their mission, vision, and objectives in a three year program.  

Strategic planning assisted APEs to better understand their roles, better reflect on problems to anticipate solutions to implement to reach objectives.  Here are a few testimonials by various APEs.
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This school with a well running APE is an example of an emergence of future inter-village solidarity, united and dynamic for sustainable community development. 

The nomadic group Doucourya’s chief Oumar Ag Sheybane said:  “Ever since the last battle with the French, we have never seen the Tuareg people rally around an issue such as this school constructions.” The participatory approach is an effective tool to respond to people’s priorities of their children’s education and the community school.  

1.2.3 ANALYSIS OF APE FUNCTIONING 

APE’s level of functioning in democratic governance was evaluated by a survey in 2000.  The 2002 survey revealed the urgent need for capacity building before the project’s end: 33 APEs were at level 0, 12 at level 1, and nine at level 3
.  Result meetings were organized in each APE to go over their level of functioning and explore ways to improve.

Results from the 2003 survey show a clear improvement: 14 APEs at level 0, 21 APEs at level 1 and 29 APEs at level 3 (see table below).  This progress demonstrates the efficacy of APE strengthening by the project.  With a large proportion of APEs at level 3 and 1, the project is leaving behind viable structures which will pursue educational development efforts.  


Table 2 : Comparative analysis of the levels of functioning between 2002 and 2003
	Level of functioning
	December  2002 survey
	June  2003 survey

	
	Number of APE
	%
	Number of APE
	%

	
	
	
	
	

	Level 0
	33
	51.6
	14
	21.9

	Level 1
	22
	34.4
	21
	32.8

	Level 3
	9
	14.1
	29
	45.3

	Total
	64
	100
	64
	100.0


1.3 Intermediate Objective 3: 

At least 1760 members and employees of non-governmental and governmental structures, and 25,000 radio listeners from the Diré, Goundam and Timbuktu cercles understand the essential elements of participation in the Malian democratic process.

Prior to the beginning of the project, a working group was initiated and consisted of radio trainers.  Six modules in civic education were developed by this committee.  The trainers trained other trainers from the different CSOs who then trained their members.  The project elaborated and broadcasted radio spots on the local radio stations in Timbuktu, Diré and Goundam.  

1.3.1
ELABORATION AND BROADCAST OF RADIO SPOTS 
Radio messages were broadcast on themes such as tree protection and battle against desertification, implication of women in the decision making process, citizenship and elections, civil state and resource mobilization.  All themes were created in the spirit of good citizenship, equality between men and women towards their environment, leadership, local tax collection mobilization, and systematic declaration of state acts.  

In regards to the elections, the project with its partners from the local radios conceived a radio spot to remind citizens in Timbuktu, Goundam and Diré that it is their civic obligation to participate.  This broadcast lasted one month.  

These messages were broadcasted in Sonrai and Tamachek on five radio stations in the region for one month, every day and two times/day to reach the maximum number of listeners.  

Radio spots developed and broadcasted by the project: 

1 Decentralization and democracy

2 Voter participation

3 Democracy and power

4 Citizen and democracy 

5 Women and the election

6 Election and democracy

7 Citizen and election

8 Elected officials and democracy 

9 Alternating leaders in organizations

10 Importance of education  in the family 

11 Conflict prevention and peace consolidation. 

12 Urban drift and local development 

13 Tree protection and battle against desertification. 

14 Environment and quality of life 

15 Traditional chief and community development 

16 Commune and twinning 

17 Citizen and participation 

18 Citizen and  contract commitments

19 Women and their participation in the decision making process. 

20 Resource mobilization 

21 Civil state 

22 Spots for 2002 presidential elections 

Radio debates

Radio debates were a participatory, informative activity initiated to improve citizen’s participation in the Malian democratic process.  Themes focused on how to obtain a birth certificate and management of the civil state, and Goundam’s cleanliness.  Debates were conducted in French and Sonrai on three radio stations in the region and were sponsored by the city halls in Diré and Timbuktu and by the Prefect’s secretary in Goundam. The civil state is an important tool in understanding demography and consequently assists in the elaboration of development programs.  Themes were developed on the procedures of obtaining a birth certificate, identity cards and the consequences by not respecting rules of the state.  The debate on cleanliness in Goundam whipped the population into shape by mobilizing  them to clean up the city.  

During the 2002 election year, debates were led by prefects, mayors, heads of women’s organizations and youth leaders.  During one month, the following themes were broadcast:  

· Obtaining voter cards 

· Voting preparatory places  

· Voting steps  

· The correct organization of elections 

· Youth and women’s share 

· The act of voting and its consequences 

1.3.2.
 TRAINING OF TRAINERS IN CIVIC EDUCATION

In order to strengthen civil society in civic education, the project trained trainers who were members of civil society organizations.  The project trained 45 participants this year, including 12 women representing 21 civil society organizations in the Diré and Goundam cercles. Local leadership and resource mobilization modules were presented to complete the 6 modules conceived for civic education.  The training targeted for competent resource people in adult education and civic education.  These people then trained members in their organizations through trickle down workshops. 

220 trainers were trained on modules in civic education, democracy and decentralization.  

The six modules

Module I: 
Organization and operation of civil society organizations 

Module II:
Notions on democracy and decentralization 

Modules III: 
Commune and local development  

Module IV:
The citizen: his right and duties 

Module V:
Leadership and local development 

Module VI: 
Commune resource mobilization 

1.3.3
TRICKLE DOWN WORKSHOPS 

The trickle down workshops were facilitated by civic education trainers in order to disseminate civic education information.  This year, 320 members, including 124 women and 196 men from 13 organizations, participated in these workshops.  Women were more committed to pass on information.  

Fafadoboye’s president from Diré recognized, “with this training, women will be more dynamic in the fight for equal rights between men and women.  Consequently they will be more committed in winning leadership positions in different management domains.”
In Kondi, women from the Wafakoy association declared, “thanks to civic education, the village chief has involved us in the village’s management and the mayor in the affairs of the commune.”

A member of Dire’s agricultural cooperative said, “Decentralization is a participatory, social development project in which each citizen chooses his/her leaders and participates.  It is by this means that one can hope for true development as one is not operating for oneself.  Decentralization is an irreversible process.”

1.3.4 TRAINING OF COMMUNE AUTHORITIES 

With decentralization and the implementation of the new communes in 1999, the project trained 114 elected communal officials and 9 communal agents from Diré and Goundam cercles for them to acquire minimal competencies to get the communes moving.  

The authorities and the communes benefiting from this training are the following: 

· The communal advisor, communal office and communal agents from Diré, Tienkour, Tinguéréguif, Bourem sidi Amar, Garbakoira, Bingha 

· The communal office and the communal agents from M’Bouna, Doukouria, Kaneye, Télé, Gargando.

The themes for the training were: meetings and deliberations, identifying duties, taxes, and fees, conforming to acts and the functioning of communal control, advisory support, mobilizing financial resources, communal finances, organizing commune services, competency transfer, adopting a development program.  

Additional training for municipal councilors included: development program elaboration, vote deliberations, human resources mobilization to run the commune, implementation of the development program. 

Communal agents’ training was based on the following : civil state management, budget elaboration, budget execution, knowledge of the commune’s organization and function, communal service functioning, human resources management, and execution of a local development program.  

1.3.5 
“WORK SITE FOR YOUTH”

In 2000, EBSC organized a work site for youth  in Timbuktu cercle to inform citizens on participation in the democratic process.  This site was a place where ideas and information were exchanged and youth were trained.  Results from the last CAP survey on democracy and decentralization revealed that the youngest (18- 25 years old) are always less informed than others from other age groups. 

Following this observation, the project organized youth events targeting an active participation by youth, and thus a strong force of future leaders in the democratic and decentralization process.  

Three events had a participation of a total of 207 delegates (180 men and 27 women). These sites served as fora of information exchange and training for youth. The youth decided to institutionalize the event and increased their participation in the democratic process through their representation amongst the decision making authorities. 

1.3.6
 STEERING COMMITTEE 

To prepare for the end of the project and strengthen civil society organizations, the partner NGO, CAID, initiated a steering committee between the CSOs of the same cercle.  These committees have created a collaborative spirit and a synergy of civic actions between different CSOs to respond to the interests and needs of their members. 

2 PROJECT MONITORING AND MANAGEMENT 

In 2002, EBSC mobilized $100,000 to fund savings and loans groups for 100 women’s groups.  These activities were funded by Peierls Foundation and Women’s Initiative Fund for one year February 2002 to January 2003.

CARE entrusted project activities to the local NGO CAID during the last year of the project.  One of the most important decisions of CARE-Mali’s Long Term Strategic Plan (2003-2007) is to withdraw progressively from direct execution of projects.  The field agents from the project formed CAID to take over project activities. The creation of this NGO supports the idea that acquired competencies by field staff can better respond to the new orientation of the project. It is a means of contributing to the long –term sustainability of project results.

During this last year, CARE mobilized additional funds from the donor ($27,000). This allowed the project to maximize the impact of its work by rehabilitating 8 dilapidated community schools which were ruined by the rains in 2002, equip 28 community schools with didactic materials, hold an additional teacher training, and organize youth events in the three cercles.  

The project also had a major change in personnel with Dramane Sidibé replacing Abdoulaye Touré as project manager, and Boubacar Coulibaly joining the project team as institutional and civil society capacity building advisor. 

3.
SUSTAINABILITY STRATEGY

In the spirit of sustainability, the project team initially conducted viability studies with a participatory focus permitting the project and communities to enter into a formal partnership.  Those studies’ purpose was to verify the following criteria:  

· Possible available, indisputable location for a school;

· At least 45 children between 6-8 years old with 75 available at pre-selection time; 

· Experience in organizing and mobilizing human, material and financial resources; 

· Agreement: community has the largest number possible of students staying in school; 

· Possible to find a teacher; 

· Possible to collect school fees from students.
Before signing a partnership contract between the project and the new APE to construct the school, the community must produce 30,000 mud bricks for the site with three class rooms and two latrines and furnish local materials and labor for the construction.  

The APE’s responsibility is to control material use and the mason’s work quality.  

The APE identifies potential teachers which were tested and trained by the Academy.   The education of the teacher candidates (from 8th grade to the BAC) is reinforced by a 90 day, pedagogical training.  The training which is led by the CAP  and supervised by the Teachers’ Academy, develops necessary competencies to lead one of the first year classes (1st and 2nd years) and get them acquainted with  teaching methods.  

The project ensured sustainability by creating a partnership between the APEs who manage teacher recruitment and the education authorities who advise, train teachers and conduct pedagogical follow ups.   

The communal authorities now recognize their role as the focal point for the commune’s basic education as stated in law 316 of June 2002.  Forums were the ideal place to put the community schools in contact with the all the partners.

At the beginning of the project, a nucleus of specialists comprised of local NGOs, international NGOs, civil society organizations, and technical services, local elected and administrative officials was organized.  A pool of trainers who conduct training of trainers from civil society is found at the regional level; 

A trainer pool of civil society organizations exist in each cercle and each organization. 

CSOs have the ability to organize trickle down workshops to ensure their members’ training. 

A dynamic steering committee exists today in each cercle allowing the CSO to act in the network or individually.  

All radio spots were conceived and diffused by local radio stations.  Each radio station possesses a copy of all the spots.  

Radio debates were conceived and animated by local authorities, particularly elected officials or civil administrators. 

4.
LESSONS LEARNED 

Over the five-plus years of the project, the EBSC approach has been effective in increasing the reach and effectiveness of basic education as well as the sustainability of project results.

School construction, pedagogical follow ups and continuous teacher training, payment of recurrent costs, and involvement of communal elected and state officials are all factors contributing to the sustainability of community schools.  

We have learned that the sustainability of community schools depends on: 

· Good management: APE capacity building will result in good financial management of schools and APEs must define objectives with a yearly action plan, 

· Drafting of financial reports must be accessible to all members for management transparency, 

· Women in leadership positions: emphasize women’s literacy so that they can read and write.  

The biggest difficulty with community schools is teachers’ salaries and inability to mobilize sufficient resources to pay them.  By putting schooling as a system of cost recuperation, the parent who puts his/her child in school pays an registration fees  based on his/her means; others refuse to send their child.  This considerably reduces the number of students and consequently the school is unable to pay the teacher.  Teacher numbers cannot increase given the current situation.  

Nomadic community schools have their particularities.  Their lifestyle is not conducive to placing a lot of their children in school.  If a community school contributed to raising the attendance level in sedentary areas, because the distance factor is forgotten, one must note that distance and family stability make up daily life with nomads.  Patient partnership and efforts in educating and training the population to increase the number of nomadic children in school will help in this regard.  

Creating community schools resolved attendance problems for those communities who benefited by allowing for the optimal number of children in school ; but it also created problems of survival and permanent structures, community schools have involved communities in positive schooling process, assuring a basic education. 

CAP survey results demonstrated that organization members are more informed and participate more in democracy and decentralization than those who were not part of an organization.  This demonstrates a direct impact by the project on the population in the intervention zone. 

For local, sustainable development, APEs and other CSOs must be considered as the key development actors by administrative, political and technical authorities. 

5.
CONCLUSION

The last year of the project focused on monitoring school activities, APE training, capacity building of other partner civil society organizations, and trying to ensure the longer term sustainability of project gains.

Five-plus years of project implementation have convinced us that community schools will have a better chance of surviving after EBSC if they are made part of the national basic education plan and acquire the capacity to effectively manage their finances.  The following recommendations should be taken into account for the future: 

· Ensure literacy training for community organizations so members can do basic accounting, record meeting minutes, and carry out necessary correspondence; 

· Strengthen the community’s capacities to negotiate in the communal development process and elaborate the commune’s PDSEC. The village’s development program can be influenced to a point where the school will hold a more prominent place;  

· Intensify citizenry education and reaffirm the community members’ understanding on their responsibilities and rights and their participation in the democratic process;  

· Equip the communities with the capacity to express needs, formulate viable solutions and negotiate funding; 

· Encourage the APEs, and not only project and CAP staff, to follow up regularly with teachers.  With this ongoing learning process and exchange, communities become stakeholders in their schools;

· Limit schools to three classes and recruit every two years.  The 6 class cycle will be covered without over-extending community capacity to pay; 

· Support the creation of nomadic schools with more flexibility and build a dormitory at the school site.  The nomadic school site could be a model village to encourage sedentarization.  

The Basic Education and Civil Society project in Timbuktu created a dynamic partnership between organizations and between villages in the intervention zone.  The project contributed to the creation of a solid foundation for APE federations and civil society organizations in Timbuktu, through a voluntary participation to revive organizations and to improve communication at all levels.  These experiences were strengthened by collaboration between communal and education authorities and the APEs.  Partner organizations acquired capacities permitting them to pursue development efforts by identifying problems and satisfying members’ needs. The Malian education authorities, from the Academy, to the CAPs, to individual school directors were given the wherewithal and the support needed to ensure the quality of basic education in project zones.

CARE Mali appreciates the opportunity that USAID has given it to influence access to quality basic education through the EBSC project. We hope that the foundation build by EBSC will contribute to continued improvement in opportunities for Mali’s children in Goundam, Diré and Timbuktu cercles.

ANNEXES

	ANNEX A    USAID PERFORMANCE INDICATORS
	

	PERFORMANCE INDICATORS
	Life of Project
	1999 – 2002
	2003
	Total

	
	Targets
	Expected Results
	Results Achieved
	Progress
	Target
	Results Achieved
	Progress
	

	
	
	
	
	
	
	
	
	

	OI1:  At least 2400 children, including 1200 girls receive basic education  by attending 24 community schools in  Diré, Goundam and Timbuktu cercles.

	1.1. Number of schools built or renovated
	24
	24
	28
	117%
	8
	16
	200%
	28

	1.1.2 Teachers trained
	72
	72
	123
	171%
	70
	70
	100%
	137

	1.1.3 Community schools constructed and equipped
	24
	24
	28
	117%
	28
	28
	100%
	28

	1.1.4  Community schools in operation 
	24
	24
	28
	117%
	28
	28
	100%
	28

	1.1.5 Schools covering recurrent costs 
	24
	24
	23
	96%
	5
	5
	100%
	28

	1.2 Number of students enrolled in recently built or renovated schools 
	2400
	1200
	2117
	176%
	720
	790
	110%
	2907

	1.2.1 Children attending community schools 
	
	2400
	1200
	2057
	171%
	2400
	2584
	108%
	2584

	1.2.2  Girls attending community schools 
	1200
	780
	965
	161%
	960
	1268
	132%
	1268

	1.2.3 Installation of management committees or APEs 
	24
	24
	28
	117%
	0
	0
	-
	28

	1.2.4 Management committees for the schools have women in responsible positions 
	24
	24
	28
	117%
	0
	0
	-
	28

	OI 2: 27 democratically run PTAs  in Diré, Goundam and Timbuktu  play an active role in the management of their primary schools       

	2.1 Number of targeted community organizations trained in management and/or civic education 
	64
	54
	64
	119%
	6
	6
	100%
	64

	2.1.1 APEs are governed democratically  
	24
	24
	20
	83%
	28
	28
	117%
	28

	2.1.2  APEs have solid management practices  
	24
	24
	25
	104%
	24
	25
	104%
	25

	2.1.3  APEs have women in leadership positions  
	24
	24
	28
	117%
	24
	28
	117%
	28


	PERFORMANCE INDICATORS
	Life of Project
	1999 – 2002
	2003
	Total

	
	Targets
	Expected Results
	Results Achieved
	Progress
	Target
	Results Achieved
	Progress
	

	
	
	
	
	
	
	
	
	

	OI 3: At least 1760 employees of non governmental and governmental organizations 25000 radio listeners from Diré, Goundam and Timbuktu cercles understand the essential elements to participate in the Malian democratic process 

	3.1 Number of community organizations trained who are committed to advocacy and/or civic action with authorities or local development partners. 
	
	45
	45
	55
	122%
	0
	0
	-
	55

	3.1.1 Number of people in responsible positions who were trained in training techniques for civic education. 
	
	200
	200
	244
	122%
	200
	244
	122%
	244

	3.1.2 Number of people trained appropriate civic concepts for a democratic society 
	
	1600
	1600
	1610
	101%
	1600
	1610
	101%
	1610

	3.1.3 Number of trainees who adopt an appropriate civic behavior for a democratic society 
	
	800
	0
	0
	--
	800
	906
	113%
	906

	3.1.4 Number of radio listeners who tuned into the radio spots. 
	
	25000
	25000
	36000
	144%
	25000
	36000
	144%
	36000

	
	
	
	
	
	
	
	
	
	

	Monitoring Indicators for USAID’s North team 
	
	
	
	
	
	
	
	
	

	

	1.1.2  Although the expected result was 72, the project trained 137 teachers in order to have a pool in case teachers resign or fall ill. 

	
	
	
	

	2.1.3 : 34% of APE office members are women. This result was obtained when the committees were revived. 

          


ANNEX B
Students per school and per classroom   (data collected in October 2002)

	Schools
	1st year 
	2nd year  
	3rd year 
	4th year  
	Total

	 
	Girls
	Boys
	Total
	Girls
	Boys
	Total
	Girls
	Boys
	Tot
	Girls
	Boys
	 
	Total
	Girls
	Boys
	Total

	1 Ahel Dohnane
	4
	23,5
	13
	76,5
	17
	7
	41,2
	10
	58,8
	17
	14
	82,4
	3
	17,6
	17
	 
	 
	 
	 
	 
	25
	49
	26
	  50,4 
	51

	2 Arnassay 
	11
	39,3
	17
	60,7
	28
	14
	43,8
	18
	56,3
	32
	24
	63,2
	14
	36,8
	38
	12
	48
	13
	52
	25
	61
	49,6
	62
	  49,5 
	123

	3 Berragungu 
	25
	50
	25
	50
	50
	12
	57,1
	9
	42,9
	21
	11
	57,9
	8
	42,1
	19
	5
	33,3
	10
	66,7
	15
	53
	50,5
	52
	  66,7 
	105

	4 Erentéjeft 
	6
	28,6
	15
	71,4
	21
	 
	 
	 
	 
	 
	6
	31,6
	13
	68,4
	19
	4
	50
	4
	50
	8
	16
	33,3
	32
	  66,3 
	48

	5 Lakraker  
	17
	34
	33
	66
	50
	10
	33,3
	20
	66,7
	30
	 
	 
	 
	 
	0
	 
	0
	 
	0
	0
	27
	33,8
	53
	  55,9 
	80

	6 Mi lala 
	7
	26,9
	19
	73,1
	26
	17
	54,8
	14
	45,2
	31
	16
	47,1
	18
	52,9
	34
	9
	45
	11
	55
	20
	49
	44,1
	62
	  48,6 
	111

	7 Tassinsaght 
	11
	64,7
	6
	35,3
	17
	14
	48,3
	15
	51,7
	29
	12
	46,2
	14
	53,8
	26
	 
	 
	 
	 
	 
	37
	51,4
	35
	  50,0 
	72

	8 Tinaféwa
	11
	64,7
	6
	35,3
	17
	14
	48,3
	15
	51,7
	29
	4
	33,3
	8
	66,7
	12
	 
	 
	 
	 
	 
	29
	50
	29
	  29,7 
	58

	9 Toya 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	31
	75,6
	10
	24,4
	41
	21
	63,6
	12
	36,4
	33
	52
	70,3
	22
	  39,3 
	74

	10 Alfa hou 
	3
	75
	1
	25
	4
	14
	56
	11
	44,0
	25
	37
	63,8
	21
	36,2
	58
	20
	57,1
	15
	42,9
	35
	74
	60,7
	48
	  64,3 
	122

	11 Bankor 
	12
	38,7
	19
	61,3
	31
	 
	 
	 
	 
	0
	10
	38,5
	16
	61,5
	26
	3
	23,1
	10
	76,9
	13
	25
	35,7
	45
	  40,0 
	70

	12 Doukouriya 
	4
	44,4
	5
	55,6
	9
	15
	78,9
	4
	21,1
	19
	5
	41,7
	7
	58,3
	12
	 
	 
	 
	 
	 
	24
	60
	16
	  44,8 
	40

	13 Fatakara 
	35
	54,7
	29
	45,3
	64
	 
	 
	 
	 
	 
	32
	57,1
	24
	42,9
	56
	23
	53,5
	20
	46,5
	43
	90
	55,2
	73
	  53,7 
	163

	14 Guindigata 
	31
	50
	31
	50
	62
	 
	 
	 
	 
	 
	21
	53,8
	18
	46,2
	39
	4
	20
	16
	80
	20
	56
	46,3
	65
	  57,6 
	121

	15 Katoua 
	14
	48,3
	15
	51,7
	29
	14
	37,8
	23
	62,2
	37
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	28
	42,4
	38
	  57,9 
	66

	16 Tangata 
	5
	100
	0
	0
	5
	 
	 
	 
	 
	 
	3
	42,9
	4
	57,1
	7
	0
	0
	7
	100
	7
	8
	42,1
	11
	  60,0 
	19

	17 Tondigamé 
	12
	50
	12
	50
	24
	5
	31,3
	11
	68,8
	16
	 
	 
	 
	 
	0
	9
	36
	16
	64
	25
	26
	40
	39
	  56,8 
	65

	18 Fata 
	18
	41,9
	25
	58,1
	43
	14
	46,7
	16
	53,3
	30
	11
	32,4
	23
	67,6
	34
	14
	56
	11
	44
	25
	57
	43,2
	75
	  58,6 
	132

	19 Garbakoyra 
	12
	37,5
	20
	62,5
	32
	12
	37,5
	20
	62,5
	32
	19
	42,2
	26
	57,8
	45
	17
	47,2
	19
	52,8
	36
	60
	41,4
	85
	  48,8 
	145

	20 Harahara 
	 
	 
	 
	 
	 
	10
	55,6
	8
	44,4
	18
	15
	46,9
	17
	53,1
	32
	39
	52
	36
	48
	75
	64
	51,2
	61
	  48,8 
	125

	21 Koygour 
	4
	57,1
	3
	42,9
	7
	12
	52,2
	11
	47,8
	23
	26
	50
	26
	50
	52
	 
	 
	 
	 
	 
	42
	51,2
	40
	  42,6 
	82

	22 Koyratawo 
	18
	56,3
	14
	43,8
	32
	16
	55,2
	13
	44,8
	29
	24
	60
	16
	40
	40
	 
	 
	 
	 
	 
	58
	57,4
	43
	  41,8 
	101

	23 Samdiar 
	20
	62,5
	12
	37,5
	32
	 
	 
	 
	 
	 
	12
	54,5
	10
	45,5
	22
	14
	56
	11
	44
	25
	46
	58,2
	33
	  51,4 
	79

	24 Yoné 
	13
	46,4
	15
	53,6
	28
	14
	50
	14
	50
	28
	8
	50
	8
	50
	16
	 
	 
	 
	 
	 
	35
	48,6
	37
	  50,9 
	72

	Totaux 
	293
	46,7
	335
	53,3
	628
	214
	48
	232
	52,0
	446
	341
	52,9
	304
	47,1
	645
	194
	47,9
	211
	52,1
	405
	1042
	49,1
	1082
	  50,9 
	2124

	Financement pette
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1. Koundar 
	17
	56,7
	13
	43,3
	30
	19
	52,8
	17
	47,22
	36
	 
	 
	 
	 
	
	36
	54,5
	30
	45,5
	66
	72
	54,6
	60
	  47,2 
	132

	2. Karango 
	25
	51
	24
	49
	49
	25
	51
	24
	48,98
	49
	26
	56,5
	20
	43,5
	46
	 
	 
	 
	 
	0
	76
	52,8
	68
	  47,2 
	144

	3. Ngoro 
	15
	46,9
	17
	53,1
	32
	16
	51,6
	15
	48,39
	31
	 
	 
	 
	 
	 
	 
	 
	 
	 
	0
	31
	49,2
	32
	  50,8 
	63

	4. Mora
	21
	41,2
	30
	58,8
	51
	17
	32,1
	36
	67,92
	53
	9
	52,9
	8
	47,1
	17
	 
	 
	 
	 
	0
	47
	38,8
	74
	  61,2 
	121

	Totaux
	78
	48,1
	84
	51,9
	162
	77
	45,6
	92
	54,44
	169
	35
	55,6
	28
	44,4
	63
	36
	54,5
	30
	45,5
	66
	226
	49,1
	234
	  50,9 
	460

	 Totaux généraux
	371
	47
	419
	53
	790
	291
	47,3
	324
	52,7
	615
	376
	53,1
	332
	46,9
	708
	230
	48,8
	241
	51,2
	471
	1268
	49,1
	1316
	  50,9 
	2584
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Alphahou’s APE president said 


“With strategic planning, we are better able to organize our  school contributions by analyzing if we can pay our expenses and if not, initiate other income generating activities.”  








Thanks to strategic planning, Bougoumayra’s APE president said, “We realized the meaning of the proverb which states one must work the iron when it’s hot in relation to recuperating contributions.  One must plan to collect contributions right after the harvest when parents have available in-kind and monetary resources.”        








Aldioumat Alassane’s APE president realized that “the community school was the link between the three villages of Alfahou.  In the past, the three villages never united around a communal center and the community school has allowed this to happen.  As a result of the APE and having members from all three villages, people from neighboring villages are together for the first time in meetings, in general assemblies and performing community school work.  We thank the community school for bringing our three communities together.  











� Cercles are local administrative zones, roughly equivalent to what is called a district in many countries.


� Mobilizing additional funds allowed the project team to build 28 schools rather than the 24 anticipated in the project document. Also the participation approach used to mobilize communities and to build schools contributed to a very successful recruitment effort in the first year of the project.  The combination of these factors explains how the project exceeded targets set for Intermediate Objective 1.  


� CARE defined an APE classification at four functioning levels.  This system was applied to all community organizations supported by CARE. The primary indicators concern democratic governance and transparent management.  The levels are defined as: 


Level 0  : APEs who do not have self governance or transparent management. 


Level 1  : APEs who have either self governance or transparent management but not both 


Level 2  : APEs who have self governance, transparent management and less than four other indicators.  


Level 3  : APEs who have self governance, transparent management and at least four other indicators.  








�Is there a word missing ?
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