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Executive summary

The pilot phase of the project “Support to Traumatised Children in Kosovo” (Hilfe für traumatisierte Kinder in Kosovo) started in September 2000 and finished in May 2002. It is being funded by BMZ (Federal Ministry for Economic Cooperation and Development), KKS (Karl Kübel Foundation for Child and Family) and CARE Germany, and implemented by CARE through its local office in Kosovo. Co-implementing agencies are the local Directorate of Education (UNMIK) and the Department of Education, Municipality of Prizren. Additionally, several local and regional NGOs were under sub-contract for specific activities. 

The purpose of the project is to develop and support local capacities and motivation, in order to improve the psychosocial well-being of school children and to overcome the war trauma. A further goal of the project is to contribute to the reconciliation process in the region. 

Project area are 12 selected villages in the municipality of Prizren, in the southern part of Kosovo, with five main and seven satellite schools. All these villages were extremely affected during the war. Project target group are the primary school children of these villages, in total about 3.000 children between 6 and 16 years of age.

The project is a response to the Post-traumatic Stress Disorder (PTSD) symptoms in children in post-war Kosovo. It is offering activities that focus on PTSD therapy elements (such as positive thinking, assertiveness training, distraction, relaxation), but rather on a group basis, without isolating (and stigmatising) the most severely affected children. The aim is to enable communities to deal with traumatised children and to enhance their integration, in order to improve the well-being of all the children. Starting point is the school environment.

The project developed in two sub-phases. Phase I was completed by the end of March 2001 and focused mainly on teacher training in topics related to trauma and stress in children, and also in innovative teaching methods. Phase II comprised of four components: (1) training of teachers, especially in creative teaching skills; (2) creative and recreational activities for children, including afternoon sessions in creativity and social skills building, with selected school children; (3) sensitisation of village communities regarding children’s needs and rights; and (4) specific activities involving adults, above all parents. The participating schools were also provided with material donations; in some schools the sanitation facilities could be improved.

Between April 3rd and 13th, 2002, the monitoring and evaluation specialist, Ms Joanna Kotowski from SUM Consult, Germany, visited the project for the third time. The purpose of this assignment was to support the project staff in carrying out the final impact evaluation of the pilot phase, following the monitoring procedures established during the visits in June and October, 2001. The evaluation comprised individual interviews with 599 children and 101 teachers; group interviews with children, teachers and parents; individual in-depth interviews with 12 selected children on their perceptions of changes in village and family life; as well as meetings with representatives of the Directorate of Education in Prizren and with the mentors (observers) of the afternoon group activities.

All stages of the assignment were discussed and agreed with the Project Manager in Kosovo, Ms Sigrid Maurer; the whole project team participated in interviews and discussions. Additionally, a team of two local professionals and six students was hired to carry out the individual interviews with children. Ms Heike Salvador, Project Coordinator for the Kosovo Region from CARE Germany, joined the team during the second week. The Mission Director of CARE International Kosovo, Mr Nick Webber and Deputy, Ms Dawn Wadlow participated in the group interviews during the last day. 

The most important achievements of the project can be summarised as follows:

· Local capacities and motivation to deal with the psychosocial well-being of school children have been strengthened. Teachers became more expert in dealing with extremely affected or traumatised children and in carrying out extracurricular and relaxation activities. They have learnt to identify and deal with trauma and stress – according to their means – and have become aware of other important topics, such as communication skills, conflict resolution, respect and tolerance. Also parents are aware of the trauma and stress problem; they are encouraged to help their children as far as possible. 

· The capacities of the Directorate of Education and the municipal Department of Education have been elevated. Representatives of these institutions are acquainted with project’s aims and progress and have participated in all relevant decisions. They are convinced of the correctness and necessity of such a programme and probably in the long run would be able to take over the implementation of similar psycho-social training programmes in their municipality, if the necessary funds could be provided. The project has built up a team of professionals that have increasingly been able to train and supervise new colleagues.

· Other project participants, e.g. members of NGOs and local project staff, obtained supplementary management skills through the project. The project also supported the strengthening of civil society networks. 

· Children became more relaxed and self-confident. They laughed more and stopped thinking and speaking about the war experience. Children were more active during regular classes, they openly asked and expressed their opinion freely, were more respectful and cooperative with their schoolmates and generally with other people. They were more friendly, helped each other and cooperated in problem solving. They were more critical of rumours. Disparities between boys and girls were decreasing.

· The quality of teaching in the classrooms has improved. Group work was increasingly introduced, there was less shouting and beating, and an improvement in teacher’s ability to get the lessons across to their pupils. Compared to the times before the war, teachers were considered more committed, less aggressive, more tolerant, polite and respectful. In almost all schools the improvement in marks and school success was reported as well.

· There is a decline of aggressiveness not only in school, but also at home and generally in the community. People were more respectful and more polite with each other; children respected older people, the villagers respected children. Parents were less nervous and beat their children less.

· The communication between teachers and parents as well as the triangular relationship parents-children-teachers was improving and contributed to a better school atmosphere. 

· Parents were increasingly aware of their parental responsibility. Mothers gradually more participated in school life – although this process is still very incipient. 

· No more severe trauma cases were observed after the extracurricular group sessions with children (around 44% of school children took part in the afternoon group activities; all severely affected children were included). Obviously, there are still a lot of children that suffer, but most of them apparently were able to overcome the worst elements of their pain. The group activities had very integrative effects, children that were isolated before opened up towards the others. Also during the interviews carried out throughout the final evaluation only in very few cases trauma, stress, bad war memories, sadness, depression or behaviour disorders were mentioned as a current problem.

· The project has contributed to a cultural change in Kosovo, through a new respectful and tolerant education of children. There is a growing knowledge and application of human and children’s rights, and a higher level of participation of “vulnerable” groups, such as women and children, in decision-making processes. Values are changing; there is a higher importance of peaceful conflict solution; respect and tolerance are increasing. Children have developed respectful behaviour towards vulnerable groups or minorities, e.g. the handicapped, the eldest or the Roma.

The project had important development effects. It contributed to structural changes through innovations in education and conflict management, and is a factor in the strengthening of human rights. With its community based psychosocial and participatory approach, the project has gained the reputation as an example for the region, also in view of the educational reform. The local authorities are highly motivated in continuing the activities and in transmitting the experience to other schools and villages. 

The project achieved a high impact in a very short time. It has shown that it is possible to reduce the post-traumatic pain in primary school children with quite uncomplicated and easy to implement methods. It can certainly be used as a model in the region and in other post war situations. Additionally, it contributed to curriculum development and educational reform not only by providing a training model for teachers but also by demonstrating that creative teaching methods and group work are implementable in the difficult socio-economic conditions after the war. The investments per school child were around € 174, an amount that can be justified. 

Financial sustainability, however, could and can not be achieved. Neither the teachers, parents and children from the selected communities nor the Directorate of Education can continue the project alone. The implemented training requires a lot of funds which these people do not have. But, the innovations effected by the project would continue also when the project withdraws. Group work, respect, tolerance and improved communication do not depend on funds. The trained professionals are future multipliers of lessons learnt. The bad economic conditions, however, remain a serious problem. If people can not improve their future perspective, if social disparities grow and rivalry increases, a lot of the project achievements could fail. Respect, tolerance and solidarity are a difficult task when people are socially or economically excluded. 

Although the project contributed a lot to the described changes, there are certainly also effects attributable to peace and to the general positive development in post war Kosovo, and to influences caused by information media, other international donors or local groups, experience brought from abroad, political discussions etc. But, the project served as an important accelerant and amplifier of these various efforts and contributed to focussing them on the felt needs, by applying participative methods.

The project is entering into the next phase and is widely repeating the experience in a further number of villages. The following recommendations could be helpful in increasing the impact of the project measures:

· Continue with the trauma and stress topics in further training;

· Focus on creative and group work, on life skills, conflict resolution tools and rights of the child;

· Introduce new topics that were asked by the people, e.g. related to sexual and reproductive health, hygiene, AIDS, drug abuse, and domestic violence, as well as additional sport activities;

· Involve more community members, particularly women and mothers;

· Concentrate on whole schools and not on selected teachers;

· Entrust more responsibilities to the Directorate of Education and to local authorities;

· Increase participation of beneficiaries in project planning and implementation;

· Include an income generation component to improve the economic conditions of families;

· Revise the possibility of an additional payment of teachers.

Project background

Rationale 

Kosovo is characterised by the effects of the recent war experience: economic damage, poverty and unemployment, traumatic memories of violence and atrocities, loss of friends and family members. This has left deep mental and emotional wounds in individuals and communities, especially in children. At the end of 1999, after the signing of the June agreement on substantial autonomy and self-government under UNMIK’s temporary administration, the self-healing potential of children was further hampered by the difficult living conditions and the damage to culture and traditions. 

The project “Support to Traumatised Children in Kosovo” (Hilfe für traumatisierte Kinder in Kosovo) was at that time designed by the private German Karl Kübel Foundation for Child and Family (KKS) and presented to the German Ministry for Economic Cooperation and Development (BMZ) in April 2000. After approval by BMZ, it’s pilot phase started in September 2000 and finished in May 2002. The project is funded by BMZ, KKS and CARE Deutschland (CD), the latter also providing staff responsible for implementation in Kosovo. CD is a member of CARE International (CI), which consists of 11 individual CARE organisations from Europe, Australia, Asia, and the USA. CI members raise funding and implement development co-operation and emergency relief projects. Through CI the 11 CARE organisations run country offices and projects as in the case of Kosovo. 

	The purpose of the project is to develop and support local capacities and motiv​ation, on the level of institutions (school, teachers), households (parents) and civil society (municipal/local initiatives and/or NGOs), in order to improve the psycho​social well-being of school children and to pursue the aim of changing attitudes and behaviour in education and child care. 

A further goal of the project is to contribute to the reconciliation process in the region. The ability to cope with their own trauma and hate, resulting from the support of traumatised and war affected children and families, is seen as a first step towards tolerance, comprehension and reconcilia​tion.
	[image: image1.png]



Source: http://www.seerecon.org/Kosovo/KosovoMap.htm


Right from the beginning of the project design local actors like the Pedagogical Institute Prizren (now: Directorate of Education under the UNMIK authority) and the Department of Education, Municipality of Prizren, were involved in the process and as “co-implementing agencies”. It’s part of the project’s aim to qualify and strengthen their competence during its execution.

Target group

For implementation of its activities the project identified, together with school authorities and local stakeholders, five villages in the municipality of Prizren, in the southern part of Kosovo: Piranë, Randobravë (now: Qëndresë), Gjonaj, Lubeqevë (now: Malësi e Vërrinit) and Lugishtë. As shown in the following chart, seven further villages with satellite schools under the administration of the selected main village schools participate in the project (see also Prizren Municipality map in Annex 1). 

	Village
	School levels
	Satellite village
	School levels
	School name

	Piranë
	Pre-primary

I – VIII
	Arbanas
	Pre-primary

I – VIII
	Zenel Hajdini

	
	
	Zojz 
	I – VIII
	

	
	
	Krushë e Vogël
	I – IV
	

	Qëndresë (Randobravë)
	Pre-primary,
I – VIII
	
	
	Idriz Seferi

	Gjonaj
	I – VIII
	Gjonaj-Brejze
	I – VIII
	Përparimi

	Malësi e Vërrinit (Lubeqevë)
	I – VIII
	Arberi
	I – VIII
	Mic Sokoli

	
	
	Kushnin
	I – IV
	

	Lugishtë
	I – VIII
	Dedaj
	I – IV
	Pjetër Budi


All these villages were extremely affected during the war: houses were burnt, people were killed, tortured or expelled, fields and production sites destroyed, schools, community centres, health services and sports grounds damaged. The project thus started under very difficult economic and psychosocial circumstances. People were depressed or traumatised, full of hate. They came back from other places, from refugee camps or from abroad, started to remove debris, to rebuild their houses, many of them with the burden of severe personal losses. Above all children suffered most under these conditions. Therefore, the idea was to enable teachers to deal with trauma and stress in children and to initiate immediate work with primary school children in order to alleviate their pain as rapidly as possible.

Most of the participating schools comprise the whole primary school level, that is grade I to VIII, but with the smaller schools only the elementary level, grade I to IV, is included. Children are between 6 and 16 years old. Qëndresë, Piranë and Arbanas also provide pre-school facilities for the 5 to 6 year old children. Altogether in the twelve villages, including those who had already left the 8th level, the project addressed nearly 3000 school children. Around 150 teachers – including the 5 school directors – took part in the project activities. 

The following table shows the present number of primary school children and number of teachers in the participating villages:
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Lugishte

280

233

513

15

5

20

Dedaj

43

27

70

3

1

4

Sub-total

323

260

583

18

6

24

Qendrese

144

135

279

9

6

15

Sub-total

144

135

279

9

6

15

Gjonaj

217

194

411

5

13

18

Gjonaj-Brejze

199

190

389

8

12

20

Sub-total

416

384

800

13

25

38

Malesi e Verinit

188

155

343

17

1

18

Arberi

33

39

72

9

0

9

Kushnin

13

15

28

2

0

2

Sub-total

234

209

443

28

1

29

Pirane

235

169

404

5

14

19

Arbanas

106

82

188

4

6

10

Zojz

104

86

190

7

3

10

Krushe e Vogel

38

44

82

2

2

4

Sub-total

483

381

864

18

25

43

1600
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Additionally to school children and teachers, a number of other people benefit from the project: 

· mothers and fathers, brothers and sisters, other family members; 

· the village community; 

· other trained professionals, some of them working as co-trainers or mentors (observers) in project activities;

· members of NGOs that are involved in the project;

· representatives of the Directorate of Education;

· project staff being trained on the job;

· professionals and academic people working in the psychosocial field in Kosovo.

Implementing organisations

The project is being implemented by CARE, in close coordination with the Directorate of Education (Prizren region) and the Department of Education of the Municipality of Prizren. Additionally, several local and regional NGOs were under sub-contract for specific activities, e.g. Close to Children (cultural activities with children) and Smile (summer games for children) from Prishtina, SHNPFF (teacher training) from Gjakovë, Këndellja (follow up of traumatised children) from Prizren, SPA (psychosocial training) from Croatia.

CARE is providing the project logistics (offices in Prishtina and Prizren, project cars) and the core project staff, in total five people (Project Manager, Assistant Project Manager, local M+E Coordinator, Project Assistant and Administrative Assistant). Together with KKS, CARE designed the project concept, is over-seeing its appropriate implementation and administering the correct utilisation of project funds. 

The Office for Educational Development in Prizren (under UNMIK) and the Department of Education of the Municipality of Prizren – the first responsible for educational quality and the second for delivery of material and infrastructure related with educational facilities – have been involved from the beginning in the programming process. They participated in some of the trainings and partly made their educational professionals (pedagogues) available as co-trainers. They are partners and important stakeholders in all decisions taken by the project. Provided the stabilisation of the administrative structure in Kosovo continues, these institutions could increasingly take over the responsibility for certain project measures.

Other important stakeholders in the implementation process are: the directors and teachers of the participating schools; the Kosovo Educator Development Program (KEDP) run by CIDA, responsible for the coordination of teacher training programmes and curriculum development; UNMIK Department of Education for the Prizren Region, up to now responsible for the administration of educational funds; educational divisions of the University of Prishtina and the University of Prizren; donor organisations, as well as international and national NGOs related to psychosocial topics, such as UNICEF, Kinderberg, GTZ, CRS, among others. Whenever necessary, they are consulted and informed about the project development.

Project concept, phases and activities 

The project started as a direct response to Post-traumatic Stress Disorder (PTSD) in children in post-war Kosovo. PTSD is the most common diagnostic category used to describe symptoms arising from emotionally traumatic experience. This disorder presumes that the person experienced a traumatic event involving actual or threatened death or injury to themselves or others, and where they felt fear, helplessness or horror – a very common experience in the Kosovo conflict. A person with PTSD has three main types of symptoms: (1) intrusions, such as flashbacks or nightmares, where the traumatic event is re-experienced; (2) extensive avoidance of activities, places, thoughts, feelings, or conversations related to the trauma; (3) increased arousal as indicated by difficulty in sleeping, outbursts of anger, difficulty in concentrating, hypervigilance, and an exaggerated startle response. Important elements of the anxiety management therapy used against PTSD are the replacement of negative thoughts with positive ones (“positive thinking and self-talk”), learning how to express the own wishes, opinions, and emotions without alienating others (“assertiveness training”) and learning how to use distraction to overcome distressing thoughts (“thought stopping”), in addition to “relaxation training” and “breathing retraining” (Foa et al. 1999, KKS 2000).

The project is offering activities that focus on these therapy elements, but rather on a group basis, without isolating (and stigmatising) the most severely affected children. It puts emphasis on the rehabilitation and strengthening of the development prospects of whole villages. The aim is to enable communities to deal with traumatised people and to enhance their integration, in order to improve the well-being of all the children. Starting point is the school environment.

The project was divided in two sub-phases. Phase I was completed by the end of March 2001 and focused mainly on teacher training. Between October 2000 and March 2001, more than 60% of the teachers from the participating schools and 16 local health and education professionals were trained in topics related to trauma and stress in children, and also in innovative teaching methods. The intention was, on one hand, that teachers would better handle the trauma and stress phenomena both among themselves and among school children, and, on the other hand, improve in general terms the schools’ social environment. To give children the chance to overcome the war atrocities, a good school climate and a high quality of teaching were considered very important. The training was provided by Ms Anica Kos (child psychologist and specialist for trauma and stress) from Slovenia, Mr Emir Kuljuh (a neuro-psychiatrist) from Bosnia as well as by Ms. Ksenija Kontak and Mr. Dragan Jusupovic (both psychologists) from SPA Zagreb, Croatia. A total number of 97 teachers participated in at least one training module, 81 of them in four modules – 53% of all the 152 teachers working then in the five selected villages. Around one third of the latter were women (mirroring the percentage of female teachers in the selected schools).

Phase II of the project comprised of four components: (1) training of teachers, especially in creative teaching skills, (2) creative and recreational activities for children, (3) sensitisation of village communities regarding children’s needs and rights, and (4) specific activities involving adults, above all parents. 

This second phase started in April 2001, although since December 2000 a special day at school with the Kosovo artists’ NGO “Close to Children” had already taken place in the different schools. The NGO consists of five famous Kosovo artists (musician, actress, painter, poet, film director) who worked with school children in creative workshops. During the spring ”Close to Children” offered performance, recitals and other artistic presentations in the classrooms with the aim of helping children to relax and to focus on something other than their war memories. 

During summer 2001, a school holiday programme was carried out in the five project communities. This programme was directed by the NGO “Smile” from Prishtina, with the support of teachers, volunteers and the project staff. Around 800 children participated in these activities, 521 of them (65%) in a regular way (in at least 7 to 8 of the 10 to 11 activities offered). 51 community volunteers were involved - teachers, youth and parents; because of other duties (harvest period!), however, only 24 were permanently present until the end of the summer programme. The principal objective of the summer programme was to help children to improve their self-confidence and to strengthen the social network through group work and interactive games. During the last two days a big competition between the best groups of the participating villages was held. For many children it was for the first time that they got to know their counterparts from other villages. The first day of competitions was dedicated to football and selection of the best movie filmed by “Smile” with children from the summer programme and the second day was dedicated to “Games without Borders” and the elaboration of a school magazine.

A second training took place in September, where only 58 teachers out of more than 80 applicants could participate. 40 men and 18 women (31%), were prepared to implement a series of afternoon sessions in creativity and social skills building, with selected school children. The 3-day training was directed by the Society for Psychological Assistance (SPA) from Croatia. The twelve afternoon sessions with school children started in October and continued until December. Two teachers led two groups with around 15-20 children each. A total number of 883 children from the levels II to VIII (around 30% of all school children) participated in 58 groups, in 11 villages (only the Kushnin teachers did not apply for training
). Children with emotional and behavioural disorders and difficulties in learning were mixed with children without any difficulties. It was decided to select a similar number of boys and girls, thus the gender distribution has been almost equal: 432 boys and 451 girls. 

A third teacher training was held during November and December 2001, in Prizren. Similarly to the second one, emphasis was on group building and life skills and consisted of three modules of lectures and group sessions. The training was conducted by the local NGO “Association for Psychosocial Assistance to Children and Family” (SHNPFF) from Gjakovë and local professionals trained by the project in the previous seminars. This nine-day training was carried out in addition to the planned activities because of positive feedback and much interest expressed by the teachers, who could not participate in the September workshops. For the first time since the project started the training was conducted by local professionals only. In total, 50 teachers (35 male, 15 female) from the primary schools and 4 staff members from the Directorate for Development of Education, Prizren, attended this training. The three modules comprised the topics “Psychosocial assistance for traumatized children in school”, “Communication skills and creative techniques for solving problems in school” and “Social-creative activities with children”. Again, twelve afternoon sessions with school children led by two teachers with around 15-20 children each ran between January and April 2002. Because of the work overload, every teacher led only one group. Thus the total number of participating children from levels II through VIII was 413, around half to the previous group sessions. Again, children with emotional and behavioural disorders and difficulties in learning were mixed with children without any difficulties. And again the gender distribution was almost equal: 213 boys and 200 girls. 

A fourth module on “Tolerance, human and children’s rights and peace building” was held in March 2002. Its aim was to prepare teachers and children for a better understanding and respect of ethnic and religious minorities in Kosovo. This module was provided by SHNPFF to all trained teachers that conducted extracurricular activities with children and was attended by 104 teachers (74 male and 30 female). It is perceived as an important step towards reconciliation and peace building.

	Altogether between October 2001 and April 2002 around 44% of school children took part in the afternoon group activities (all severely affected children were included). And a total number of 143 teachers or 95% participated in at least one of the offered training modules. 105 teachers benefited from the training in group building and life skills and were enabled to work specifically with affected or traumatised children.
	


As one of the last activities, the project supported the production of video clips on children’s rights and child protection topics. This was arranged by a local producer and adapted to the Kosovo context. The video was shown in an open village performance, where all community members were invited to participate. 

	The aim of this activity was to raise awareness among parents and community members and to better transmit the project’s objectives to them. During the group discussions a brochure with the Albanian version of the Convention of The Rights of the Child was also distributed to the participating parents and teachers.
	


The following chart gives an overview on the participation in project activities by school.
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X

X

X

X

X


As one result, the project built up a team of local professionals that have increasingly been able to train and supervise new colleagues. Some of them were previously the so-called inspectors (pedagogues) who are on Directorate of Education pay roll. Together with other educators, they were involved as mentors of the teachers’ groups.

The participating schools were also provided with a collection of books for children, with flip chart holders and sports equipment. Some of them received teaching material (laboratories) and shelves. With a donation from the Dutch NGO “Wings of Hope” the sanitation facilities in the primary schools of Randobravë/Qëndresë, Gjonaj and Arbanas could be improved. The material donations and infrastructure operations were implemented in close coordination with the educational office responsible for local school infrastructure planning, in the Municipality of Prizren. 

The following chart gives an overview on material support by school. 
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For further information, see also KKS, CARE, SPA and SHNPFF project documents and the SUM Consult Reports on the Project Monitoring Missions in June and in October 2001.

Evaluation mission

Timeframe, purpose of the mission and participants 

Between April 3rd (arrival day) and 13th (departure day), 2002, the monitoring and evaluation specialist, Ms Joanna Kotowski from SUM Consult GmbH Wiesbaden, Germany, visited the project for the third time. The purpose of this assignment was to support the project staff in carrying out the final impact evaluation of the project, following the monitoring procedures established during the visits in June and October, 2001 (see Annex 2 for TOR).

All stages of the assignment were discussed and agreed with the Project Manager in Kosovo, Ms Sigrid Maurer. The whole project team participated in the local discussions, i.e. in addition to the Project Manager, the Assistant Project Manager Ms Valmira Haxhaj, the M+E Coordinator Ms Shpresa Malazogu, and the Project Assistant Mr Sedat Gushlla. Additionally, a team of two local professionals (who are also Observers in the after school activities) and six students was hired to carry out the envisaged individual interviews with children. Ms Heike Salvador, Project Coordinator for the Kosovo Region from CARE Germany, joined the team during the second week, from 8th April on. The Mission Director of CARE International Kosovo, Mr Nick Webber and Deputy, Ms Dawn Wadlow participated in the group interviews during the last day. Ms Nasibe Sylejmani (Administrative Assistant) and Linda Ukmata (hired for a short period for data entry) were responsible for entering the data in the CARE Kosovo central office in Prishtina.

Itinerary and procedure

The mission consisted of five main tasks:

1. To accomplish individual interviews with an envisaged sample number of 600 school children from the 3rd to 8th grade, of a total of 2075 in these levels (1114 boys and 961 girls). 

For this purpose, the selected interviewers were trained during the first day (Thursday, 4th April) and accompanied during their first interviews on Friday. After that and during the following days they proceeded on their own. At the end of each day, however, short follow-up meetings were held, in order to exchange experience, to discuss rising problems and to give further recommendations. 

	The finally 599 interviews were carried out in eleven of the twelve villages; Kushnin wasn’t included because those two teachers did not attend training and none of the project activities took place in this village. The questionnaire forms in English and Albanian are attached in Annex 6 and the main results documented in Annex 7.
	


2. To carry out interviews, separately with small groups of children, teachers and parents, on their perceptions of the project. 

The interviews were carried out in seven of the twelve villages; the villages with the very small schools, e.g. Krushë e Vogël, Arberi and Dedaj, were not included (Kushnin wasn’t included at all). All the interviews followed the same specific question guidelines for children, teachers and parents. 

	The interviews were directed by Ms Kotowski and translated into Albanian by Ms Valmira Haxhaj. The Project Manager, Ms Maurer, participated in almost all interviews, and during the second week of the assignment Ms Salvador from CARE Germany also joined the meetings. The Mission Director of CARE International Kosovo, Mr Nick Webber and Deputy, Ms Dawn Wadlow were present during the last day (see Annex 3 for the results of the group interviews).
	


3. To distribute and collect interview forms which were filled out individually by teachers (see Annex 8 for the questionnaire forms in English and Albanian).

	The aim of the questionnaire was explained to the teachers. They filled out the forms anonymously and handed them back to the evaluation team during the same school visit. From the distributed 150 questionnaires, 101 were received back (see Annex 9 for result tables).
	


4. To carry out individual in-depth interviews with ten to fifteen selected children on their perceptions of changes in village and family life.

These interviews were carried out by Shpresa Malazogu. After consulting teachers and with their advice and permission, one to two children were selected from each village. The interviews were semi-structured and followed a check list (see Annex 10 and 11).

5. To transmit to the representatives of the Directorate of Education in Prizren and to the mentors (supervisors) of the afternoon group activities with children the first preliminary results of the evaluation, and to receive their opinion on the project outcomes. 

On Thursday, 11th April, the representatives of the Directorate of Education and the municipal Department of Education in Prizren were informed about the process and initial results of the evaluation. In an open discussion they expressed their satisfaction with the project and the wish to continue with it in the same and in new places (see Annex 4). A similar procedure was applied during the meeting with trainers and mentors on Friday, 12th April (see Annex 5).

The evaluation followed a participatory approach. All important stakeholders (e.g. the Directorate and Department of Education Prizren, University of Prishtina, workshop trainers), as well as teachers and school directors were informed about the planned study and had the possibility to examine questionnaires, sample selection and methods, and to express their comments. Teachers and school directors also partly pre-informed children and parents about the aims of the study.

	For the pre-structured interviews with children (task 1) it was decided to sample 20% of all school children. Finally as only children from 3rd grade on were interviewed, a total of 599 children, the sample percentage is actually higher with reference to the 3rd to 8th grade (around 29%). The interviewers selected children from each class randomly, trying to maintain the gender balance.
	


A total of 128 children, around 4% of all school children, participated in the group interviews (task 2). In most villages due to the current morning shift system in each school only children from the higher grades (V to VIII) were present during these interviews. The only exceptions were Abranas which represents a cross-section from the 3rd to the 8th grade (the interviews here were carried out on Sunday) and Gjonaj-Brejze where only children from 3rd to 4th grade participated in the group interview that took place in the afternoon.

	The teachers’ group interviews were attended by 83 teachers, more than the half (54%) of the 154 teachers which included the 5 school directors. 70 parents took part in the parents group interviews, most of them fathers.
	


Additionally to data and information collected during the 10-days mission, the final project evaluation considers all the information gathered throughout the project. This refers especially to information about trauma and stress among children and to the continuous participant’s evaluations of project activities, e.g. teachers’ training, summer games, group activities during school time and video performances.

In general terms, the M+E-system was understood both as a project management and as an empowerment and awareness creation tool. Apart from controlling the project’s progress and justification of the inputs and investments, its aim was also to support the people involved in developing self-help potential and strategies, in order to contribute to the sustainability of project measures. Beneficiaries and stakeholders should understand its usefulness and appreciate its advantage for themselves. Thus the results of the evaluation were also transmitted to the schools and relevant stakeholders, at the end of May. 

Following a summary of the missions’ itinerary and number of interviewed people per village: 
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Impact evaluation

Project’s objective and expected results

As already mentioned above, the purpose of the project is to develop and support local capacities and motivation, in order to improve the psychosocial well-being of school children and pursue the aim of changing attitudes and behaviour in education and child care. The project puts emphasis on capacity building (e.g. teacher training) and the improvement of school environment, but also on parents and the civil society (municipal/local initiatives and NGOs).

The project offers a sequence of activities for children, which also include trauma therapy elements on a group basis thus avoiding isolating (or stigmatising) the most severely affected children. In order to improve the well-being of all the children it enables communities to deal with traumatised people and to enhance their integration. 

The four project components (expected results) are: 

1. To provide extracurricular activities for primary school children in order to increase their life skills, creativity and relaxation.

2. To train and support teachers in order to improve the quality of teaching in the classrooms.

3. To sensitise the village community regarding children’s needs and rights.

4. To work specifically with parents in order to increase their knowledge and awareness regarding parenting, childcare and children’s rights at home.

With these objectives the project wants to contribute to the peace and reconciliation process in Kosovo and South-East Europe. The ability to cope with one’s own trauma and hate is seen as a first step towards tolerance, comprehension and reconciliation.

Achievements

When establishing the M+E-system, a series of indicators was defined in order to point out the expected changes and to be able to measure the effects of the project. In the following, these effects are summarised for each component and then for the project objective, i.e. regarding the improvement of children well-being and the ability to overcome trauma and stress. At the end of this chapter, the achievements of the project are reassessed against the quality criteria for development cooperation of the German Federal Ministry for Economic Cooperation and Development (BMZ).

Achievements in view of the defined aims and objectives

Aim 1: 
Teachers, parents and other people from the selected villages jointly provided extracurricular activities to increase life skills, creativity and relaxation of primary school children

Teachers became more expert in dealing with extremely affected or traumatised children and in carrying out extracurricular and relaxation activities. They also were informed about children’s rights and received an additional training on tolerance building. All extracurricular activities for school children were carried out as planned and new activities even added. The project encompassed the school holiday programme in the five main villages during summer 2001, and the group activities with selected children during autumn 2001 and winter/spring 2002 (the latter one was not foreseen originally). 

Around two thirds of the teachers were involved in these activities and their interest is growing. They have been requesting more training, more games, and the involvement of all teachers and children. Up to now, 105 teachers (70%) took part in the specific training sessions on trauma, stress, group building and life skills. They appreciated the possibility of putting directly into practice the lessons learnt when working with children in the extracurricular creative groups and in regular classes.

101 teachers, 84 of whom had the experience of carrying out the afternoon group activities, filled in the questionnaires distributed during the evaluation mission. Only 3 of the teachers did not participate in any of the psychosocial training offered by the project. 63% of all these teachers now think they are able to deal with trauma and stress in school children while 37% believe they are partly able. When answering the question, which were the most important things they had learnt during the training, teachers prioritised options from the improvement of children’s well-being, conflict solution and communication skills, to tolerance and respect; the ability to deal with their own trauma and stress problems was of least importance to them (see table below).

	Option (multiple response)
	Yes, that was important to learn

	
	Number of teachers
	Percentage

	To deal with trauma and stress in children
	88
	87.1

	Group work in the classroom
	88
	87.1

	Conflict solution
	84
	83.2

	To better communicate with children
	82
	81.2

	To play new games with children
	82
	81.2

	Communication skills
	79
	78.2

	To respect other ethnic groups
	78
	77.2

	To create a non-violent environment
	77
	76.2

	To better communicate with my colleagues
	73
	72.3

	Self-respect
	62
	61.4

	To deal with my own trauma and stress
	52
	51.5


Roughly 97% of school children participated in at least one of the activities offered by the project (survey results for children from 3rd to 8th grade). Children as well as teachers and parents reported that children liked and really needed these activities and that they are more relaxed and self-confident now. They laughed more and stopped thinking and speaking only about the war experience. Teachers reported that children were more active now during regular classes, they openly asked and expressed their opinion freely, were more respectful and cooperative with their schoolmates and generally with other people. They learned more, were more disciplined and apologised for making a mistake. Children were more friendly, helped each other and cooperated in problem solving. They were more critical of rumours. Disparities between boys and girls were decreasing. 

When children were asked, which were the most important things they had learnt during the project, they prioritised the following options:

	Option (multiple response)
	Yes, that was important to learn

	
	Number of children
	Percentage

	To behave with and understand my friends better
	542
	90.5

	To feel better, happier
	522
	87.1

	To play new games
	504
	84.1

	To better communicate with my friends
	489
	81.6

	To better communicate with my parents
	472
	78.8

	To better work in a group (team work)
	469
	78.3

	How to solve small conflicts
	385
	64.3

	To respect other ethnic groups (people that speak other languages and have other religion)
	381
	63.6


Children related the value of the learning to a better understanding of their friends and to their own positive experience of relaxation and happiness. They also appreciated the new games and the communication skills they learnt. Many of them reported that they would repeat the games at home or with their friends and mentioned the courteous behaviour that they would apply. Conflict solution and tolerance for other ethnic groups were also recognized as important skills and values, but to a lesser extent, when compared to the other options. 

During the final evaluation, none of the children mentioned dissatisfaction with any of the activities offered. Only two children expressed that they partly liked the activities, as opposed to a 99.7% with a clear “yes”. Some children did not like specific games, but there were no games or activities that were disapproved of. Around one third of the children preferred the activities held by the teachers (27%), others prioritised those offered by the artists (32%) and 42% decided for both of them. Also previous satisfaction forms indicated, that only some few children disliked some activities (e.g. around 1.4% did not like the summer programme, 13.6% liked most but not all of those summer activities; the satisfaction questionnaire results of the video performance on children’s rights indicated a 95% satisfaction, while 2% of children did not like the video topics at all and 3% only partly). The general perception of the offered activities was very positive. 

The assessment forms on child characteristics filled out by teachers after each of the twelve group sessions carried out between October and December 2001 (first cycle) and between January and April 2002 (second cycle) indicate clearly an improvement of the well-being of the participating children. At the end of the twelve sessions children were perceived more associative, cooperative, joyful, satisfied, constructive, considerate and successful. The overall average of teachers’ classifications on a scale from 1 (very bad) to 5 (very good) increased during the sessions between October and December 2001 from 3.4 (first session) to 4.3 (last session) and during the sessions between January and April 2002 from 3.7 (first session) to 4.4 (last session). 

In order to assure a continuous monitoring of these group activities, CARE, in coordination with the Directorate of Education and the municipal Department of Education, identified local professionals from the health and educational sectors that participated in the teacher training – some of them the previous Education Inspectors in the Pedagogical Institute –, and appointed them as mentors (observers). During the first sequence of group activities in autumn/winter 2001, five mentors visited the group work bi-weekly and discussed current problems with the teachers in joint meetings. During the second sequence in winter/spring 2002, the participation of mentors was intensified: then eight professionals visited the group work each week, accompanied by project staff. Twice per month they reported to their trainer and supervisor (Lulëzim Arapi from SHNPFF), discussed problems the teachers faced and reflected possible solutions that were fed back to the teachers (see Annex 5). 

In general terms, the mentors expressed their satisfaction with the teacher’s strong commitment to these activities and with the way their new role was accepted. They mention the positive impact on teachers and on children. Teachers, for instance, showed more enthusiasm, were very active in involving the introverted and shy children, started to share their experiences with their colleagues and applied the new knowledge in the regular classes; they were more tolerant with children and demonstrated their creativity and flexibility by adapting the different games and activities to the particular situation. The impact on children was illustrated with the general improvement of children's cooperation, empathy and solidarity, a better relationship with the teachers and between children, the opening up of the introverted children, more respect, also between boys and girls, higher discipline, a better success in school; children became more active and started to express their feelings, thoughts and emotions.

The children’s own evaluation after the second cycle of the group activities between January and April 2002 demonstrates again the very positive perception (see chart below). A significant improvement of school success, however, was not confirmed by these children. 

[image: image6.wmf]1

2

3

4

5

Nr.

Questions

(bad)

(somehow)

(good)

(very good)

(excellent)

No of Answers

Total of points

Average

1

When I was invited to participate in the group I felt:

1

12

87

312

1505

415

1917

4,62

2

During work group I feel:

1

12

81

500

1270

412

1864

4,52

3

Leading of the teacher (group) was:

0

2

54

264

1650

415

1970

4,75

4

Cooperation in the group was:

0

4

69

320

1525

410

1918

4,68

5

During conversations I felt:

2

6

84

408

1350

405

1850

4,57

6

After the work group I felt:

7

12

99

356

1355

406

1829

4,50

7

Meeting topics were selected:

0

0

78

292

1540

407

1910

4,69

8

Before I`ve participated in the group my success was:

5

14

138

360

1340

411

1857

4,52

9

Now my school success is:

0

10

129

356

1390

415

1885

4,54

10

My relation to  others in the family is:

0

0

48

36

1645

354

1729

4,88

TOTAL:

16

72

867

3204

14570

4050

18729

4,62

Distribution

0,1%

0,4%

4,6%

17,1%

77,8%

100,0%

Points


Many interviewed people report a decline of aggressiveness in school, at home and generally in the community. People were more respectful and more polite with each other; children respected older people, the villagers respected children. Parents were less nervous and beat their children less. At the same time big parts of the villages were rebuilt, the inhabitants started to look after their surroundings, to maintain a clean environment – although illegal garbage disposal remained a serious problem. People felt less stress and were therefore more relaxed, less aggressive. These circumstances supported the improvement in children’s welfare as well (see also sections below on changes in the classroom and in the community).

Excluding teachers, the participation of adult community members (especially parents) in the project was not as satisfactory as expected. During the summer programme, only 24 of the 51 involved community volunteers were permanently present. Except for some mothers or fathers, most of them were young people or even teachers. Due to the harvest period and generally difficult economic conditions parents had other duties to do. Generally parents did not actively support the extracurricular activities, but they didn’t obstruct them either. They showed interest and also allowed children to take part in the after school group meetings. They affirmed that the activities had a positive impact on children’s behaviour and that children were happier than before. In previous times, it was not usual for parents to participate in the school life and for mothers not at all. They have still to adapt to the new approach. During the interviews it was reported that parents were now more committed to education than before and their participation in school assemblies would increase gradually. 

Aim 2: 
The quality of teaching in the classrooms has improved

When asked for changes in the classroom, children reported the introduction of group work, less shouting and beating (the latter confirmed by 47% of the sample children), and an improvement in teacher’s ability to get the lessons across to their pupils. Compared to the times before the war, teachers were considered more committed, less aggressive, more tolerant, polite and respectful. In almost all schools the improvement in marks and school success was reported as well. In some schools (e.g. Gjonaj, Brejze, Zojze) however, it was quite reverse: children reported to be more aggravating and lazier. The higher tolerance of teachers seemed to provoke a certain laissez-faire. Other children argued that teachers were stricter in scoring; they wouldn’t distribute good marks that easily. 

Teachers confirmed they increasingly applied new teaching methods (such as group and experimental work, communicative and creative learning, reciprocal cooperation, conflict solution, games, demonstrative and illustrative methods) and revised the traditional ones (like frontal lecture delivering, shouting and stick using, and similar). Also some of those teachers who did not participate in the training tried to introduce group work and practical lessons, although only in few subjects, e.g. Albanian Language, Biology, Maths, Arts. Their colleagues gave them advice. Problems arose because of lack of labs and materials – the small amount of material support provided by the project was insufficient to meet the demand – and because of the standard classroom design that does not allow moving the desk benches. Group work is difficult with the conventional school desk rows. But teachers showed a lot of flexibility; they tried to adapt the new methods to the real conditions.

Teachers reported satisfaction with the new teaching methods and increasing motivation and commitment. Children were quieter, more interested and also more motivated. Generally the relationship between children and teachers improved. They got to know each other better and they respected each other more. Many teachers now stated they understood children better and were more prepared to listen their concerns and requests. 

	75% of teachers thought their own behaviour changed and 20% replied that it had changed partly. 69% would also say that children’s behaviour changed and 29% thought that it had changed partly. 81% of teachers confirmed that these changes are mainly because of the project. They rated the changes very positively and were grateful for the support they received. To what extent school marks also have really improved will be shown at the end of the school year, when a comparison with the previous year will be carried out.
	


Children rated changes in the attitude of teachers slightly different: 53% of the interviewed children perceived a significant change in the way of behaving of teachers, but an additional 26% thought that their attitude changed partly. All in all these were almost 80% of children which confirmed important changes in the classroom. 91% of 471 children that tried to specify and describe the changes in teachers’ behaviour thought that teachers were less aggressive, would beat less, teach better, were more respectful and committed, and allowed more openness and free expression. Only 2% thought there was no change; 3.6% of children thought that there was more violence, more yelling and 0.4% perceived teachers to be stricter.

In the interviews, 91% of teachers and 68% of children confirmed that the aggressiveness in the school was definitely decreasing. In particular the group activities taught them that problems could be solved without violence. Children did not offend each other, teachers were more tolerant. This encouraging experience radiated to families and village communities and also influenced the behaviour of people who were not directly involved in the project. Some teachers and children, however, reported that aggressiveness in the school environment was even increasing (2% and 9% respectively) or it had remained the same (6% and 23%). When comparing the schools, an interesting difference can be observed: In those schools that were more intensively involved in training and afternoon group activities (Pjetër Budi, Idriz Seferi, Mic Sokoli) the aggressiveness level was more likely to be perceived as decreasing, compared to those schools, where less teachers and children participated in the programme (see table below). 

	School
	Villages
	
	
	How did aggressiveness change?
	Total

	 
	
	
	
	decreasing
	increasing
	it's the same
	

	Pjetër Budi 
	Lugishtë e Hasit,
Dedaj
	teachers
	No
	14
	
	
	14

	
	
	
	%
	100,0%
	
	
	100,0%

	
	
	children
	No
	85
	4
	23
	112

	
	
	
	%
	75,9%
	3,6%
	20,5%
	100,0%

	Idriz Seferi 
	Qëndresë
	teachers
	No
	10
	
	2
	12

	
	
	
	%
	83,3%
	
	16,7%
	100,0%

	
	
	children
	No
	47
	2
	15
	64

	
	
	
	%
	73,4%
	3,1%
	23,4%
	100,0%

	Mic Sokoli 
	Arberi, 
Malësi e Vërrinit
	teachers
	No
	17
	
	
	17

	
	
	
	%
	100,0%
	
	
	100,0%

	
	
	children
	No
	63
	5
	20
	88

	
	
	
	%
	71,6%
	5,7%
	22,7%
	100,0%

	Zenel Hajdini 
	Arbanas,
	teachers
	No
	26
	2
	1
	29

	
	Piranë,
	
	%
	89,7%
	6,9%
	3,4%
	100,0%

	
	Zojze,
	children
	No
	105
	20
	40
	165

	
	Krushë e Vogël
	
	%
	63,6%
	12,1%
	24,2%
	100,0%

	Përparimi 
	Gjonaj,
Brejze
	teachers
	No
	19
	
	3
	22

	
	
	
	%
	86,4%
	
	13,6%
	100,0%

	
	
	children
	No
	96
	22
	36
	154

	
	
	
	%
	62,3%
	14,3%
	23,4%
	100,0%

	Total
	
	teachers
	No
	86
	2
	6
	94

	
	
	
	%
	91,5%
	2,1%
	6,4%
	100,0%

	
	
	children
	No
	396
	53
	134
	583

	
	
	
	%
	67,9%
	9,1%
	23,0%
	100,0%


The communication between teachers and parents was improving too and contributed to a better school atmosphere; 48% of children and 47% of teachers confirmed that parents would now participate more frequently in school activities and meetings. Many of those interviewed also reported that the triangular relationship parents-children-teachers was improving. In one school (Piranë) even frequent meetings with the participation of the three groups took place – a totally new experience for all.

In spite of all the positive changes, teachers complained about their low salaries and the additional work load that the commitment towards teaching would require. The small reimbursement for those teachers who provided extracurricular activities (€ 40 per month per teacher in the second cycle of after school activities and 100 DM per month per teacher for two groups of children in the first cycle of after school activities) and the expected accreditation of teachers’ training by KEDP undoubtedly improved the economic conditions of teachers and offered them an important recognition of their work. But even then, additional obligations and informal work could not be avoided.

Aim 3: 
The village community has access to empowering information and is sensitised regarding children’s needs and rights

The activities directly related to the children’s rights issue – the video performance – were still ongoing during the final evaluation. The six short video clips on the rights of the child were arranged and filmed by a local actor (Xhevdet Doda) with children of Krusha e Madhe, a village in the project region that had also been severely affected during the war. 

	The topics focused on the actual life conditions in Kosovo and were based on concrete examples related to child rights, including the themes “the handicapped child”, “abuse in school”, “child labour”, “health service”, “parent influence”, and “freedom of expression”. They were presented from a positive and a negative perspective, accompanied by a key message. 
	


The aim of these videos was to involve community members (children, adults) in group discussions and to sensitise them to the rights of the child.

While the participation of children during the performance was highly satisfactory, the involvement of adults was lower than expected. On the whole, 1052 children and adolescents (543 boys and 509 girls) between 10 and 16 years of age from all schools involved in the project participated in the presentations (35% of school children), while the total number of adults (parents, teachers, other community members) was only 121 (92 men and 29 women). 910 participants filled in evaluation forms that were distributed by the project team; 843 (95.5%) liked the video performance very much, 25 (2.8%) partly, and only 15 (1.6%) did not like the activity, for whatever reasons. Highest parents participation was in Lugishtë (46 people of which 18 fathers and 17 mothers); in Gjonaj and Qëndresë parents and teachers didn’t participate at all. During the evaluation group discussions some parents complained, for instance, the video performance had ignored parents’ rights and did not underline enough children’s obligations.

Children’s favourite topic was “health service” (29% of children), followed by “handicapped child” and “freedom of expression” (24% and 15% respectively). Adults preferred the topics “handicapped child” (25%) and “freedom of expression” (22%); “health service” and “child labour” were of third preference for the adults, whereas “child labour” had less preference for children (see table below).

	Rank
	Topic
	Children
	Rank
	Adults

	
	
	M
	F
	all
	M
	F
	all
	
	M
	F
	all
	M
	F
	all

	1.
	Health service
	205
	186
	391
	29%
	29%
	29%
	3.
	9
	8
	17
	16%
	14%
	15%

	2.
	Handicapped child
	183
	144
	327
	26%
	23%
	24%
	1.
	13
	16
	29
	23%
	27%
	25%

	3.
	Freedom of expression
	98
	103
	201
	14%
	16%
	15%
	2.
	15
	10
	25
	26%
	17%
	22%

	4.
	Abuse in school
	91
	93
	184
	13%
	15%
	14%
	5.
	4
	8
	12
	7%
	14%
	10%

	5.
	Parent influence
	77
	76
	153
	11%
	12%
	11%
	4.
	6
	10
	16
	11%
	17%
	14%

	6.
	Child labour
	52
	37
	89
	7%
	6%
	7%
	3.
	10
	7
	17
	18%
	12%
	15%

	
	Total:
	706
	639
	1345
	100%
	100%
	100%
	
	57
	59
	116
	100%
	100%
	100%


Children’s rights were not only dealt with the video performance. This topic was also included in the teacher’s training and reflected in the extracurricular activities. As a result, children received more respect, not only from teachers but also from parents and the village community in general terms. There were less beating, less shouting, less aggression. Teachers that participated in the training on group building and life skills applied the traditional stick less, or did not beat children at all. Children were more and more conscious of their rights (but also of their obligations), and demanded their rights more actively. 

Teachers were taught in constructive conflict resolution skills and transmitted this knowledge to children. Children transmit the new skills to their peers, to parents, brothers and sisters, to their relatives. They were proud to be able to solve small conflicts peacefully, to be respectful towards others; they learnt to apologize, and felt more mature.

In some communities other organisations also contributed information about the rights of the child. In Zojz, for instance, directly after the war NATO and Turkish KFOR representatives distributed a publication on children’s rights in the Albanian language. Parents and village members that read it tried to apply it. 

When asked for changes at home or in the village, 32% of the interviewed children stated that many things were different now and 43% said that only some things were different; 23% of children thought that things were the same and 2% did not answer. 440 children tried to specify the changes (see chart below). Most of the children (44%) related the changes to the reconstruction process; some even mentioned that houses would be bigger and people wealthier. A large number of the children (42%) observed relevant changes in the behaviour of people and of their parents, they were more polite, respectful, responsible. Several children mentioned peace, happiness, a better education and less beating. A small number of children (1%) related peace explicitly with the fact that there were no Serbs anymore. For other children it was the clean environment that was outstanding.

	What changed in home or in the village? (multiple response)
	No.
	%

	Reconstruction of houses, school, sport field, etc.
	194
	44,1%

	More politeness, respect, responsibility
	185
	42,0%

	There is destruction, death, sadness
	27
	6,1%

	Clean environment
	22
	5,0%

	Peace
	19
	4,3%

	Better education
	19
	4,3%

	Less beating
	13
	3,0%

	People are wealthier
	11
	2,5%

	Less respect
	11
	2,5%

	More activities, games
	7
	1,6%

	Happiness
	7
	1,6%

	No Serbs
	5
	1,1%

	Library, more books
	5
	1,1%

	Girls education, women participation
	4
	0,9%

	Everything changed
	5
	1,1%

	It's the same
	2
	0,5%

	Don't know
	4
	0,9%

	Other
	11
	2,5%

	Total
	440
	


For a couple of children (6%), however, changes were still related to the negative war experience, with burnt and destroyed houses, with death and loss of fathers, family members or friends, with sadness and depression. Some children mentioned also negative changes related to the presence of external aid; people in the village would fight with the Mayor when relief goods arrive. It was also mentioned that sometimes poor people were not respected.

Aim 4: 
Parents have broadened their minds, increased their knowledge and are aware of their attitudes regarding parenting, childcare and children’s rights

Up to now, parents have been rather indirectly influenced by the project. For sure, there is a growing awareness regarding parents’ responsibility. Parents are very grateful for the support provided by the project, especially for those children in difficult psychosocial conditions. Mothers increasingly participate in school life – although this process is still very incipient. Generally parents have understood that they have to open their minds to be capable of keeping up with the fast development process Kosovo is currently going through.

Parents expressed more consciousness not only regarding children’s rights but also with reference to their needs. Increasingly they understood that children required some leisure time between their duties, that they should not be expected to take over physically demanding jobs (e.g. in the fields), that they needed a regular schedule and concrete future perspectives. Parents seemed more committed to children’s and especially girls’ education. 

The traditionally extended family in Kosovo, however, makes it necessary to address not only parents but also other adult family members, when childcare is concerned. In some families the father was not present, because he had died during the war or because he had left to work abroad. A brother of the father (the uncle) or another male adult member took over the responsibility for the family and for the children. In one case it was reported, for instance, that a girl could not participate in the extracurricular group activities because her uncle did not allow it. Her father was in Germany and could not support her; her mother did not have enough authority to disagree with her brother-in-law. But, finally, her mother and sister enabled her to participate by taking over her home duties during her absence.

In this constellation of traditional roles within the family and changing responsibilities because of monetary requirements, the position of mothers and women should be specifically addressed. Women are getting more economic importance because there is a higher demand for an additional income they could generate. During the discussions frequently fathers expressed the necessity to train women in something other than home-related skills. The importance of women in decision-taking regarding children is increasing, especially where girls are concerned. Additionally to the rights of the child, now is the apposite moment to add the women empowerment topic to the agenda.

Project objective: 
Local capacities and motivation to deal with the psychosocial well-being of school children have been strengthened

Local capacities and motivation to deal with the psychosocial well-being of school children have definitely been strengthened. Teachers and also parents are aware of the trauma and stress problem, they have learnt to identify and deal with it – according to their means. Teachers are motivated in overcoming the trauma and stress related problems; parents are encouraged to help their children as far as possible. They also have become aware of other important topics, such as communication skills, conflict resolution, respect and tolerance. The positive effects in overcoming trauma and stress in children are described under the next section (development goal).

Teachers were not the only ones trained in dealing with trauma and stress and carrying out the specific group sessions. There is also a prepared team of professionals that have increasingly been able to train and supervise new colleagues. Some of them were previously the so-called inspectors (pedagogues) who are on Directorate of Education pay roll. Now they were involved as mentors of the teachers’ groups and had the opportunity of a new challenge. Also the capacities of the Directorate of Education and the municipal Department of Education have been elevated. Representatives of these institutions participated in the last training on group building and life skills. They are acquainted with project’s aims and progress and have participated in all relevant decisions. They are convinced of the correctness and necessity of such a programme and probably in the long run would be able to take over the implementation of similar psycho-social training programmes in their municipality, if the necessary funds could be provided.

Other project participants, e.g. members of the NGOs and local project staff, obtained supplementary management skills through the project. They were asked to provide implementation schemes and financial proposals for their activities, to deliver reports and invoices – all this was a new expertise in a transition economy, but necessary for sustaining in the developing free market. Furthermore, the project supported the strengthening of civil society networks. It is not usual for NGOs that are often in rival positions to cooperate and it’s not always usual that public and non-governmental bodies work closely together. But it has proved possible when there is a trustworthy and independent partner such as CARE involved.

Development goal: 
The well-being of children was improved (trauma has been widely overcome)

A summary assessment of children with psychosocial problems carried out by the teachers between October and November 2001 demonstrated the seriousness of the problem. Around 15% of children in 9 schools (361 of 2482 children
) had one or more of the symptoms related with trauma, such as low concentration, physical pains, bad dreams, aggressiveness, depression, fear, isolation or similar. The highest number, 71%, of children with one or more of the symptoms was reported in Arberi, a village that suffered severely during the war. In Krushë e Vogël where cruel massacres took place the percentage was also very high (32%). In the Piranë satellite villages Arbanas and Zojz it was similar to Qëndresë around 20%. In the other villages the reported share was around 10% (see Annex 12 for details). 

Independently of the professional quality of these reports – teachers, although trained, are not psychologists nor psychiatrists – the necessity to deal with the trauma topic was confirmed. In-depth interviews carried out with affected children revealed, however, that behaviour disorders were not only caused by war and refugee experience but in some cases also probably by a high level of domestic violence and abuse. Thus wide-ranging psycho-social work is required, along with the transmission of human and children’s rights – as introduced by the project.

The identified affected children were included in the specific extracurricular group activities. According to observations of trainers and mentors as well as of teachers responsible for the extracurricular group activities, no more severe cases (cases that would require a specific therapy) were observed after the first sequence of the twelve group sessions that ended in December 2001. Obviously, there are still a lot of children that suffer, but most of them apparently were able to overcome the worst elements of their pain. The group activities had very integrative effects, children that were isolated before opened up towards the others; their self-healing potentials (self-esteem, positive thinking, ability to relax, etc.) were notably strengthened. 

During the interviews carried out throughout this final evaluation only in very few cases trauma, stress, bad war memories, sadness, depression or behaviour disorders were mentioned as a current problem. Parents pointed out that children would not speak about the war memories anymore. They rather talk about the project activities, about the games and all the new things they learn, about the changes in the classroom. 

Definitely, the well-being of children has improved. Children are happier, more motivated, and also parents have seemed to change their attitudes towards children. The level of aggression in school and at home has been reduced; children report a change in teachers’ attitudes towards them (less beating, more respect, more tolerance, new methods, etc.). The commitment of teachers towards children and towards teaching has increased. 

Further goal: 
Tolerance towards minorities increased (process towards reconciliation strengthened)

It is difficult to measure reconciliation in such a short time (expressed for instance in conviviality and friendliness between Albanians and Serbs). At this stage we can only try to estimate if tolerance and democratisation processes were strengthened at school and community level – and this has been confirmed. There is a growing knowledge and application of human and children’s rights, and a higher level of participation of “vulnerable” groups, such as women and children, in decision-making processes. Values are changing, there is a higher importance of peaceful conflict solution; respect and tolerance are increasing, and aggressive behaviour is decreasing. Children have developed respectful behaviour towards vulnerable groups or minorities, e.g. the handicapped, the eldest or the Roma. Almost all interview partners confirmed that the project has contributed to a cultural change in Kosovo, through a new respectful and tolerant education of children – and children and young people are perceived as the future of the country. Nevertheless, the Serbs remain the enemies. In Arbanas and Zojz, where Serbs used to also live, children commented that there is less aggressiveness now because the Serbs left – for sure an understandable opinion in view of their experienced maltreatment. But, as one teacher indicated: “Children love each other more, and gradually they will loose the hate they have for our enemy”.

In the words of Desmond Mpilo Tutu (1984), “peace involves inevitably righteous​ness, justice, wholeness, fullness of life, participation in decision-making, goodness, laughter, joy, compassion, sharing and reconciliation.” But, reconciliation is not an easy task in today’s Kosovo. “While the goal of the international community and the U.S. Government continues to be the creation of a peaceful multi-ethnic society, most Albanian Kosovars aspire to independence and see no way that Albanians and Serbs can live together, particularly given the earlier history of Albanians’ second class status under the Serb regime. Non-violent coexistence rather than reconciliation may be a more realistic intermediate goal.” (USAID 2001:11). 

Development effects

The project is contributing to structural changes in Kosovo, particularly where innovations in education and conflict management are concerned. The training carried out with teachers in the project villages is recognised as an important input in the capacity building process demanded by the new educational reform. Not only are the transmitted contents ground-breaking in the Kosovo context but also the participatory methodologies that are being introduced. The accreditation of the training modules by KEDP is in process of approval. The transfer of knowledge on how to deal with psychosocial symptoms, how to improve child care and education, and on the rights of the child topics has taken place. Additionally, the Project Manager participated regularly in the bimonthly KEDP/CIDA coordination meetings for in-service providers. One of the important topics was the discussion of the new curriculum.

Increasingly, children’s and women’s rights are being respected, tolerance towards minorities, vulnerable people (e.g. the old, the disabled, the poor) and other ethnic groups has been enhanced. The project is very much a factor in the strengthening of human rights.

The development motivation of the target group and of all participants in the project process has been augmented. The war affected children and families have learnt to increasingly overcome their pain and bad war memories. Their feelings of depression and of lack of perspective have been reduced through relaxation and life skills building. The communities are now looking forward to a peaceful and prospering future and are making every effort to improve their own living conditions.

In the international forum, additional to shelter, food and clothing, more and more basic education and life long learning are considered as basic human needs and rights. An improved education is perceived to be the most important foundation for sustainable development. Particularly, the World Declaration on Education for All (Dakar 2000) proclaims: “Basic learning needs ... comprise both essential learning tools ... and the basic learning content ... required by human beings to be able to survive, to develop their full capacities, to live and work in dignity, to participate fully in development, to improve the quality of their lives, to make informed decisions, and to continue learning.” (UNESCO 2000). The project is reinforcing the quality of education through teacher training in innovative teaching methods.

To a certain extent, the project has also had an ecological effect. As a result of the growing consciousness of their living environment, children are caring for their surroundings, people are not throwing garbage everywhere and teachers are asking for environmental education.

Through CARE International, the project has enhanced the institutional capacities of the local partners, particularly of the Directorate of Education and of the municipal Department of Education. They had to deal not only with psychosocial and educational contents but also with project management, monitoring and evaluation instruments, and with participative planning and implementation. It is the same for the local NGOs that have been involved in the implementation up to now, e.g. Close to Children, Smile, SHNPFF, and Këndellja. They have been supported to develop their own administrative structure, so that they can offer their services for a longer period of time.

With its innovative community based psychosocial and participatory approach, the project has gained the reputation as an example for the region. The local authorities are highly interested in continuing the project and in transmitting their experience to other schools and villages. But, in the present transition period and due to their economic dependence on international funds (UNMIK, donor agencies) they still do not have enough capacity on their own to take over the whole responsibility for the project measures.

Additional effects

Additional positive effects of the project, those that were not consciously intended, are: 

· Development of a training model that is applicable within the requirements of the new educational reform;

· Increased consciousness with reference to domestic violence and school violence;

· Increased sensitiveness regarding environmental issues;

· Increased conflict management skills and democratic behaviour, not only related to children, gender, minorities and other ethnic groups, but in general terms.

Negative side effects caused by the project were not observed.

Supportive conditions

The generally positive achievements and changes in the project villages differ from school to school. Between some villages the differences are significant. For instance, regarding the most important topics that children mentioned, changes of teachers’ attitudes and aggressiveness level in schools. 

In all schools, better behaviour and better understanding of friends had highest priority (see chart below). The improved communication with parents, higher respect for other ethnic groups and better conflict solution skills were more important in Idriz Seferi (Qëndresë), compared to the other schools. Conflict solution was of less importance in Petër Budi (Lugishtë/Dedaj) and in Përparimi (Gjonaj/Brejze). Also respect for other ethnic group was of less importance for children in Përparimi, as well as in Zenel Hajdini (Piranë and its satellite schools). The new games were appreciated less by children in Mic Sokoli (Malësi e Vërrinit/Arberi). Reasons for these differences are not clear. This might be due to the personal history of each child, the situation in the villages (for instance a previous ability to solve conflicts), or specific family constellations. An apparent correlation with the project input cannot be established.

	Option (multiple response)
	Yes, that was important to learn (% of children by school)

	
	Petër Budi
Lugishtë
	Idriz Seferi
Qëndresë
	Mic Sokoli
Malësi
	Zenel Hajdini
Piranë
	Përparimi
Gjonaj
	Total

	
	rank
	%
	rank
	%
	rank
	%
	rank
	%
	rank
	%
	rank
	%

	To behave with and understand my friends better
	1.
	87.7
	1.
	95.3
	1.
	93.4
	1.
	90.2
	1.
	89.2
	1.
	90.5

	To feel better, happier

	1.
	87.7
	2.
	93.8
	2.
	89.0
	2.
	86.1
	3.
	84.1
	2.
	87.1

	To play new games

	2.
	82.5
	4.
	87.5
	5.
	75.8
	3.
	85.5
	2.
	87.3
	3.
	84.1

	To better communicate with my friends
	4.
	79.8
	6.
	84.4
	3.
	86.8
	4.
	80.3
	4.
	80.3
	4.
	81.6

	To better communicate with my parents
	5.
	78.1
	3.
	89.1
	4.
	83.5
	6.
	75.7
	6.
	75.8
	5.
	78.8

	To better work in a group 
(team work)
	3.
	80.7
	5.
	85.9
	6.
	74.7
	5.
	77.5
	5.
	76.4
	6.
	78.3

	How to solve small conflicts

	7.
	52.6
	8.
	78.1
	6.
	74.7
	7.
	65.3
	7.
	59.9
	7.
	64.3

	To respect other ethnic groups (people that speak other languages and have other religion)
	6.
	71.9
	7.
	82.8
	7.
	63.7
	8.
	58.4
	8.
	55.4
	8.
	63.6

	Total number of children
	114
	64
	91
	173
	157
	599


The differences regarding aggressiveness have been already mentioned above. In fact, in those schools that were more intensively involved in training and afternoon group activities (Pjetër Budi, Idriz Seferi, Mic Sokoli) aggressiveness level was more likely to have more decreased, compared to those schools, where less teachers and children participated in the programme. The same is confirmed by children with reference to teachers’ behaviour. The most significant changes are reported by children from Lugishtë/Dedaj, the less significant changes from Gjonaj/Brejze.

	Option
	Did aggressiveness in the classroom change? (% of children by school)

	
	Petër Budi
Lugishtë
	Idriz Seferi
Qëndresë
	Mic Sokoli
Malësi
	Zenel Hajdini
Piranë
	Përparimi
Gjonaj
	Total

	It’ decreasing
	75.9
	73.4
	71.6
	63.6
	62.3
	67.9

	It’s the same
	20.5
	23.1
	22.7
	24.2
	23.4
	23.0

	It’s increasing
	3.6
	3.1
	5.7
	12.1
	14.3
	9.1

	Total number of contesting children
	112
	64
	88
	165
	154
	583


	Option
	Did teachers’ attitude change? (% of children by school)

	
	Petër Budi
Lugishtë
	Idriz Seferi
Qëndresë
	Mic Sokoli
Malësi
	Zenel Hajdini
Piranë
	Përparimi
Gjonaj
	Total

	Yes
	69.6
	68.3
	59.1
	43.6
	43.2
	53.4

	Only partly
	19.6
	20.6
	25.0
	34.9
	25.2
	26.4

	No
	10.7
	11.1
	15.9
	21.5
	31.6
	20.2

	Total number of contesting children
	114
	64
	88
	172
	155
	590


Additional to the intensiveness of training and afternoon group activities, it seems that there were certain supportive versus obstructive pre-conditions in the participating villages that would favour or hamper a children friendly and conflict reducing environment. These are listed below.

Supportive pre-conditions:

· High level of atrocities and therefore high interest in working on trauma and stress;

· Commitment of almost all teachers and of the school director towards the expected changes;

· Commitment of parents;

· Relatively stable economic conditions;

· Necessity felt to implement the new curriculum.

Obstructive pre-conditions (as opposed to the above mentioned):

· Difficult economic situation;

· Political priorities that favour intolerance towards Serbs;

· Disagreement and jealousy among some teachers;

· Only few teachers in the school are committed to the changes.

Effects in view of the BMZ quality criteria

(quality criteria for development cooperation projects quoted in: GTZ 1997-b: 305ff)

Effectiveness: The extent to which a project or programme achieves its set objectives.

The project achieved a high impact in a very short time – only a one and a half year implementation period of the pilot phase, from September 2000 to April 2002. The detected positive effects refer not only to those directly involved, e.g. children, teachers, the village community and the local professionals and institutions, but also to central institutions related to psycho-social work and teacher training, e.g. the Ministry of Education and KEDP (Kosovo Educator Development Program). The achievements of the project are in line with its objectives as set out at the beginning, despite continuous and flexible adaptation to the real situation in the villages.

Efficiency: To what extent does a project achieve its objectives using the minimum funds possible, or, conversely, to what extent does a project achieve maximum impact for a given volume of funds.

Total project funds were € 523.000 (rounded), including additional donations. Considering the 3.000 children in the participating schools that meant € 174 per school child. Taking into account the positive effects also on brothers and sisters, parents and near relatives, as well as on teachers, the investments per person are probably less than € 100 (estimating that one school child would impact at least one additional person). Given the situation in post war Kosovo, getting involved in psychosocial problems was inevitable. Despite being the only thing on offer, the cost-benefit of the project is considered very reasonable. If it had focused only on the severely affected children as target group, around 450 school children (15% of children with trauma and stress symptoms out of 3000), the costs would have been € 1.162 per affected child. 

An alternative approach, offering individual therapy and rehabilitation to the traumatised children, would have been much more costly and not recommendable from a humane point of view, considering the existing multiplicity of different levels of pain and distress, and the broad demand for psycho-social work. Although not all the children had shown the PTSD symptoms, almost all of them were somehow affected. All the selected communities suffered during the armed conflict, with extreme human and material losses. Many children saw the death, loss or torture of family members and friends, as well as atrocities committed by the police, the military, neighbours or masked squads. Others went through migration and refugee camps, the fear of losing home and families, or experienced hunger and thirst. All of them had to adapt to the very difficult post-war conditions. The project therefore offered all children the possibility of integration in the project activities, not only those with PTSD symptoms.

Sustainability: The extent to which the partner organisations and target groups are willing and able to continue alone and develop further the innovations effected by the project.

As a matter of fact, neither the teachers, parents and children from the selected communities nor the Directorate of Education can continue the project alone. The implemented training requires a lot of funds which these people do not have. However, the innovations effected by the project would continue also when the project withdraws. Group work, respect, tolerance and improved communication do not depend on funds. Children, parents and teachers understand the necessity of methods that are creative and life-skills oriented, and perceive them as their own priority. More than the half of teachers are trained sufficiently to be able to carry them out without financial support. The Directorate of Education and its staff was also trained by the project, can provide conceptual support and supervision, and is an important multiplier of the experience. Moreover, as the Directorate is keen to continue with such training because it fits into the requirements established by the new curriculum, it will undoubtedly try to ascertain the necessary funds. 

Nevertheless, the economic conditions remain a serious problem. If people can not improve their future perspective, if social disparities grow and rivalry increases, a lot of the project achievements could fail. Respect, tolerance and solidarity are a difficult task when people are socially or economically excluded. 

Relevance: The extent to which the activities and results of a project are in harmony with the intended impacts and goals.

The two goals of the project were to overcome the war trauma and to be a factor in the reconciliation process in Kosovo. As described under the achievements regarding the project and the development goal, the effects of the pilot phase show an important contribution both, to psychosocial stability and to democratisation. It is too early to concretise the project effects on reconciliation, however. For sure, there is a growing knowledge and application of human and children’s rights, a higher importance of peaceful conflict solution; respect and tolerance. But, as USAID stated: “Non-violent coexistence rather than reconciliation may be a more realistic intermediate goal”.

Significance: Does the project generate broad-based sectoral and/or regional impacts, can it be used as a model, and is replicable in other sectors and countries? Does it contribute to institution-building and/or institutional development of the relevant sub-systems? 

The project has shown that it is possible to reduce the post-traumatic pain in primary school children with quite uncomplicated and easy to implement methods. It can certainly be used as a model in the region and in other post war situations. Additionally, it contributed to curriculum development and educational reform not only by providing a training model for teachers but also by demonstrating that creative teaching methods and group work are implementable in the difficult socio-economic conditions after the war.

Is it all due to the project?

Apparently, the project contributed a lot to the described changes. However, there are also effects attributable to peace and to the general positive development in post war Kosovo, on one hand, and on the other to influences caused by information media, other international donors or local groups, experience brought from abroad, political discussions etc. But, the project served as an important accelerant and amplifier of these various efforts and contributed to focussing them on the felt needs, by applying participative methods.

Recommendations regarding the next phase

The project is entering in the next phase and is widely repeating the experience in a further number of villages. However, the following recommendations could be helpful in increasing the impact of the project measures. They consider the priorities expressed by teachers and children with respect to the question – what should be added in the future? (See also summary chart below).

· Continue with the trauma and stress topics in further training

Although the trauma and stress problems are not as unbearable as immediately after the war, it is still felt necessary to introduce it as a topic in further training, particularly for teachers who have not participated in the training up to now.

· Focus on creative and group work, on life skills, conflict resolution tools and rights of the child
These are the topics mostly required by the new curriculum. They were also welcomed and appreciated by the project beneficiaries. Many children, apart from new games and sports activities, particularly mentioned the improved behaviour as something they would like to be taught more.

· Introduce new topics that were asked by the people 

Teachers and parents mentioned health problems as important topics, e.g. related to sexual and reproductive health, hygiene, AIDS, drug abuse, and domestic violence. Environment protection is another issue for them. Some teachers and also some children asked for specific additional school subjects, above all computer and English language courses. Many children mentioned additional sport activities – football, basketball, volleyball – as their preference for the future.

· Involve more community members, particularly women and mothers
The participation of parents, family members, relatives, in the project activities has not been very far-reaching and certainly could be improved. The well-being of children and a sustainable incorporation of children’s rights in day to day life depends a lot on the involvement of community members, particularly women and mothers. They have to understand the correctness and necessity of the introduced (or suggested) changes. One possibility to access more people is to address village representatives or the eldest more directly and to sensitise them. Another possibility is to offer courses for adults that are of particular interest to them, for instance reproductive health courses for mothers and mechanical courses for fathers.

· Concentrate on whole schools and not on selected teachers

To increase the impact of project measures it is recommended to focus on schools rather than on particular teachers. Training should be delivered to schools where almost all teachers show interest in the envisaged conceptual changes, instead of instructing single teachers from different schools. Highest effects can be achieved when the whole package is introduced, including teacher training, group work with children, games and spare time activities, communication with parents and sensitisation of the whole community in child care, education and children’s rights.

· Entrust more responsibilities to the Directorate of Education 

The process of handing over responsibilities to the Directorate of Education should continue, provided its role remains more or less the same with the institutions established in the future. They should increasingly decide and supervise training and extracurricular group work. In the long run also cost-sharing should be envisaged, e.g. for teacher training and for teacher’s compensations. 

· Increase participation of beneficiaries in project planning and implementation

Children, teachers and parents should as far as possible be involved in project planning and implementation. That would require regular meetings where information on project aims and progress could be transmitted and opinion exchanged. Step by step, the rather passive role of beneficiaries – they are receivers of support, assistance and services – should change into an active role of important players. They should increasingly express their own needs and priorities, demand specific activities and actively participate in their realisation. 

· Include an income generation component

If possible, an income generation component should be envisaged, provided a previous evaluation of the local economic potentials at village level. Parents often can not care for their children because they have to leave the villages for job-seeking. With small amounts for loans or capital investments big problems could be solved.

· Revise the possibility of an additional payment of teachers
Many teachers complaint the reimbursement received for the additional afternoon would be too low. Most of them have to fulfil additional afternoon duties for economical reasons. Their economical conditions make it difficult to care for children during the afternoons, if they are not sufficiently paid. But UNMIK rules and regulations prohibit additional payments for teachers as they receive already regular salaries. Only reimbursements for expenses are allowed. Teachers probably would be more committed if they were adequately paid. But there is the danger that they would work only for money and not for the social purpose. The project, on one hand, should try to convince UNMIK and the educational authorities on the necessity of adequate reimbursements, but evaluate the real requirement of payments very carefully to avoid opposite effects. 

Children and teachers were asked, if the project was satisfactory and with which activities they would like to continue. They prioritised the following options:

	
	Children
	Teachers

	Option (multiple response)
	Number 
	%
	Number
	%

	The project activities were satisfactory
	572
	97.8
	86
	88.7

	Would like to continue with the activities
	582
	99.3
	89
	89.9

	New games should be added
	564
	94.2
	/
	/

	Teacher training should continue
	553
	92.3
	/
	/

	Group work should continue
	543
	90.7
	90
	89.1

	Learner centred education should be focused
	/
	/
	81
	80.2

	Tools how to live without violence should be taught
	531
	88.6
	67
	66.3

	Conflict resolution topics should be focused
	478
	79.8
	61
	60.4

	Tolerance towards other ethnic groups should be taught
	469
	78.3
	77
	76.2

	Communication skills should be focused
	454
	75.8
	65
	64.4

	Focus training on trauma and stress 
	/
	/
	34
	33.7
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� Please note that the two teachers of Kushnin did not participate in any of the project training; only the school library was provided to this satellite school by the project.


� Teachers in Gjonaj (upper school), Dedaj and Kushnin did not fill out the trauma evaluation sheets.
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