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EXECUTIVE SUMMARY

A. Background Information
1. Objectives of the Study 
The pilot collaborative initiative on CRC is conceived to develop a strategy to provide primary education opportunity for urban deprived children and Non- formal Education to the adolescents and adult women groups. The evaluation team intended to document the learning, experience, and recommend for future education programming in the slum communities. The main objective of the study was to assess the strategy and outcome of pilot initiatives of CRC emphasizing on:

1 The learning centres in terms of indicators addressing quality education (e.g., learning achievements, teaching methodology, learning environment etc.) and gender equity, including primary education and non- formal literacy programme;

2 community capacity and feasibility in managing the learning centres;

3 Programme strategy in terms of collaborative initiative, sustenance of the resource centres by the community after withdrawal of CARE;

4.  the project output and outcome in relation to project inputs, taking social indicators into consideration.

2. Study Design and Methodology
In this study both primary and secondary data were collected. To collect primary data the following methods were used:

a. Group Interview

b. Key-informant interview

c. Observation

d. Focus Group Discussion

In order to implement the above- mentioned methods following instruments were used:

· Different Questionnaires to interview with relevant respondents of the study 

· Different Checklists for direct observation of the CRCs

· Four Check list for Focus Group Discussions and Dialogues with different respondents 

3. Limitations of the Study

As the evaluators had to rely on the information from the memory of the respondents, it was difficult to rely on each of the data from the respondents. The duration of the evaluation was also short.  Quantitative analysis was not done due to time constrain and sample size. 

B. Findings and Analysis 
1. Assessment of the Learning Centres – It was assessed in terms of indicators addressing quality education (e.g. learning achievements, teaching methodologies, learning environment, etc.) and gender equity. 

A) Outcomes of Primary Education Programme: 
The following are the major findings regarding the environment, process, creative learning and others:

1. The study team members found number of outcome on creative activities in the classroom. Wall magazine, drawings, posters were displayed in the classroom. The team members also observed different classroom activities such as games, role-play, etc. The teaching learning materials developed by the teachers and assisted by the learners are very much encouraging and most of them are low cost. 
2. Through applying active teaching-learning processes the teachers ensured the participation of most of the learners.
3. Children have learned to keep themselves neat, their classroom and books neat and tidy. 

4. Government primary school curriculum was followed in primary education programme of the CRC based learning centres. The project implementers have developed their own learning materials and teaching methodology that is more responsive to the demands of the slum children. A learner- centred approach has been followed to encourage active participation of children and enhance their self- confidence.

5. a)   The achievement of reading, writing and numeracy skills in Nishat Nagar, Ershad Nagar (Advance Learners’ Group), Purba Barandipara, and Ghop CRC based learning centres are satisfactory. 
b) In Ershad Nagar CRC based learning centre, it was found that the Grade one is divided into two groups i.e., slow learners and advance learners' group.  It was also found that the achievement of reading, writing and numeracy skills among the slow learners group of Ershad Nagar was not as good as other groups of CRC based learning centres. Within the timeframe, the slow learners' group could not able to achieve the overall competencies. The evaluators asked the learners to write the numbers like 3, 5, 15, 21 etc. Only two or three learners of slow learners’ group could able to write it in the blackboard. 

The evaluators asked the learners of slow learners’ group of Ershad Nagar to read the words during the time of word matching. Most of the learners of that group could not able to read the words perfectly. Considering the contribution of the teachers and project staff of PNGO, achievement of the slow learners should have been much better. The evaluators asked the teachers about the causes of the lower achievement of the slow learners. They replied that the learners spent more time in co curricular activities.  The part time teacher spent most of the time in arranging meetings, students etc. The scope of learning at the residences of the slow learners was reported as low. 

One of the major reasons of lower achievement might be the maximum attention in co curricular activities by the teacher, supervisor and other relevant stakeholders. The CRC Management Committee members even didn't know what is to be monitored in the school especially in terms of Literacy and numeracy. The team of consultants expressed their deep concern in this aspect of literacy. According to the neighbouring shopkeeper, the evaluators came to know that the classes used to start a little later than the stipulated time. The project staff from the PNGO concentrated more on implementation process, reporting and monitoring activities rather than monitoring the quality of education.  

6.
Overall achievement of four CRC learning centres was satisfactory. The attendance rate of the children was also satisfactory. Nine children learners have been dropped out from Nishatnagar, Tongi and 4 children have been dropped out from Purba Barandipara, Jessore due to the migration of the learners' family. No drop out of children is reported from Ershad Nagar CRC based learning centre of Tongi and Ghop CRC based learning centre of Jessore. The number of transition in nearby primary schools is satisfactory. Twenty-five learners have been admitted to nearest primary school from Ghop CRC. A good number of learners have also been transited to the nearest primary school. It is mentionable that both DAM in Jessore and ESDO in Tongi has been running non-formal primary education programme before the commencement of CRC collaborative initiative from CARE.
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B) Outcomes of NFE programme: Adolescents and adult 

The following points could be mentioned as the outcome of the non-formal adolescent and adult education programme’s learning achievement of CRCs:

1.a) The community teachers did not face any difficulty in ensuring the participation of the adolescent learners in the classroom. 

b) Due to the lack of strong achievement-motivation among the adult learners, the community teachers have faced difficulties to ensure total participation in the classroom.

2.   It was also difficult to get all the women at a time as most of the learners in Tongi were involved in Income Generation Activities.

3. a) According to the monitoring report, the attendance rate of the adolescent girls was satisfactory. The classes remain suspended for a long time due to flood in Tongi at the end of the project. Although the teacher and the learners of Ershad Nagar were interested to compensate their flood time classes, it was not possible for them due to overtime work garments.

b) According to the monitoring report and teachers' comments, the attendance rate of  the adult women was not satisfactory in Ershad Nagar, as they had less interest in attending the classes. 

4. Both the learners are able to add, subtract, and do some other calculation. This learning has helped the adolescent learners of Ershad Nagar in the calculation of their salaries in garments. 

5. The adolescent and adult learners have been benefited by the skills of reading, writing and calculating- whatever the extent of skill they achieved.

6. The women learners have also been able to understand the equitable rights of the women in the society, health and hygiene related information, etc. They have become aware about different social problems. 
7. A large number of adolescent learners of each of the CRCs have become aware to prevent their parents/ guardians/ relatives/ community people in arranging the marriage before the stipulated age mentioned in the local marriage law. 

Gender Perspective

In general, the environment seemed to be very gender-friendly and sensitive to both the boys and girls. The teachers were aware of gender sensitivity and maintained the concept of equity in managing the class. No such discrimination was found and reported to the team of consultants. The both the boys and girls took part in different types of activities in the class and were enthusiastically active in the co curricular and regular academic activities. They used to take part with their own personal skills and intention. At some points, it was observed that in case of role-play the roles of lions/ tigers was proactively taken by the boys, not by the girls.  Nevertheless, it was not clear to the evaluators that whether it was a deliberate process by the teacher to promote boys in this sort of brave role or not. 

In case of adolescent and adult learners, they are aware of the rights, but they were not capable enough to materialize their right. 

2. Community capacity and feasibility in managing the centres and Potentiality of Sustainability

One of the objectives of the study was to assess the scope and space of sustainability of the approach after withdrawal of CARE from the CRC. Here, the consultants considered the issue of sustainability of the project outcomes from the following dimensions:

· Sustainability of the CRC through community management

· Linking with the Satellite Schools 

· Mainstreaming to formal education

· Human development skill

The CRCMC members, mothers' group members, local elites, and the community people have proposed the following in sustainability issue of CRC:

· The parents/ guardians have agreed to contribute in cash or kind, to maintain the activities of CRC based learning centres. 

· The CRCMC members would arrange teachers' salary from the local elites of the community. 

· The community people have given consent to provide material support to run the CRC based learning centres.

· The CRMC in Ershad nagar has taken the decision and initiative to continue the CRC based school at any cost. 

· One of the local elites of Tongi has given consent to provide financial support to run the Nishat nagar CRC for a period. 

The mothers group members observed nail cutting days, button stitching day, and book covering days. It was assumed that such involvement might increase to total supervision, monitoring, assessment, resource contribution, etc. and ultimately lead to full ownership of the CRC by the Community. 

3. Assessment of Programme Strategy Implemented- The programme strategy was assessed in terms of collaborative initiative of the resource centres. The following are the findings in this regard:
· The collaborative approach and strategy was appropriate and effective especially to involve all types of stakeholders in order to create an environment for the successful implementation of the programme. The collaboration among the SHAHAR, Education sector, Partner NGOs and Community was used as the opportunity to create impact on the centres. In future, this approach may be replicated where the same environment prevails with other organisations. It is implied that it would be more effective and successful in the ready areas. 

· It was a great opportunity of capitalizing the outputs of SHAHAR interventions as an input for the CRC based learning centres. The strategies proved as a very useful way of utilizing existing strengths for the development of any new initiative. This approach could be further strengthening for any sort of replication of programme in future. The collaboration with other organization in order to capitalize their earlier work for the implementation and development of such education programme could also be tested.

· The programme became so enthusiastic and interesting as because SHAHAR project has shred their intensive care for the development of the community as well as the organizational development of the community namely CRMCs and the CDF, as the federation of CRMCs. In future, the programme should incorporate CRMCs and CDF where there is scope of those forums.

· The efforts for establishing linkage with the directorate of Education was not revealed to the evaluation team clear. There is a scope
to make a good relationship with government agencies for the future collaboration and partnership as because the government is nationally and internationally committed as well as trying to develop the situation of quality of primary education.
4. Changes and Impact of learning in the families and communities 

The CRC pilot initiative has not only contributed in providing the access of the children of the slum communities but also facilitate to promote better level of understanding of the social problems, and acquire some life skills to achieve a better quality and dignity of life. 

The learners of the non-formal education programme for the adolescents and adults in each of the four CRCs have become conscious about early marriage, marriage law etc. According to the responses of most of the adult learners it is found that they have become aware to prevent early marriage among their relatives and in the community. 

The evaluation team members have interviewed the adolescent and adult learners to assess the impact of education on IGA. At the initial stage of the CRC initiative it was assumed that the adolescent girls of Tongi would not be motivated in attending the classes due to their involvement in income generation activities.  In reality, it is found that the adolescent girls are more interested in learning life skill education and training as they are getting benefit of education on IGA. 

The parents and family members of the young learners have received information on health and hygiene, family law, etc. from their wards. Some of the parents of the learners have also been benefited in acquiring literacy knowledge. As the CRCs have been emphasizing on health and cleanliness issue through different activities, day observance, and discussion sessions, the learners have acquired the information on health and cleanliness. The prevalence rate of Diarrhoea, Cholera, and other water borne diseases has been reduced in each of the four slum areas. The CRC-MC members and teachers have discussed on the issue in different sessions day observances. As the issue of gender equity have been discussed in different sessions, the girls and women have become conscious about their equitable rights in the family and the society.
5. Strengths and Weaknesses
Followings are the Strengths and Weaknesses of the CARE’s CRC pilot initiative:

Strengths:

1. The capacity strengthening of the Teachers, CRC management committee members is one of the main strengths of this pilot initiative. The level of education of the teachers is also encouraging. The study team has noticed that teachers are also enthusiastic and sincere in their assignments.  They are ready to provide voluntary services until the CRC MC could able to arrange any fund. 

2. The CRC based learning centres have a very good infrastructural facility, which is rare among the Non- formal schools in the country. CARE used to fulfil the requirements for furniture, teaching learning materials, etc. With this ready facility it will not a difficult task for the CRC –MC to run the centres after the withdrawal from CARE. The CRC- MC of Ghop is planning to use the centre as a rental community centre as a source of income in order to maintain the expenditure of the education programme.  

3. Provision of coordination meeting among different stakeholders was one of the strengths of the pilot initiative. Through these meetings the CRCMC members and teachers could able to identify their limitations comparing to other education centres, schools, etc.

4. Scope of Community Participation in the CRC management committee was also considered as strength by the study team. As it was mandatory to include community people in the CRC management committee, the community involvement was ensured in the management of the centres. These helped the community people to generate feeling of ownership among them. This involvement increased the feeling of responsibility of the community people regarding the continuity of the centres after withdrawal the support from CARE. 

5. Self- developed Teaching learning materials is also another remarkable strength of this initiative considering its sustainability. The teachers have the required skill to develop low cost teaching learning materials. In relation to the future of the CRC based learning centres, the management committees need not to be worried about the procurement of high cost teaching learning materials.  

6. Joyful teaching environment in childhood education has been suggested by the Educationists, Psychologists, and Social Scientists. The study has also found very positive learning environment in the CRC based learning centres. The teachers have always used the techniques to ensure joyful learning environment in the learning centres. It was also assessed by the study team members that the children learners, adolescent and adult learners have been attracted in education.
7. Scope of non- formal education for the adolescent and adult was also another strength of the project. The evaluators have learned that the community teachers of the learning centres have provided maximum support to the adolescent learners especially in Ershad Nagar CRC, Tongi.
Weaknesses:

1. The evaluators could not able to found the transition of most of the learners from CRC to mainstream educational institution due to the very short duration of the project.

2. There was no formal scope of follow-up training or refresher training of the teachers and change agents. It is revealed from the observation, and interview with the project staff from PNGO and CRC-MC members that the capacity strengthening efforts on managing, monitoring and supervising the education programme was not sufficient. 

3. The community people have less feeling of ownership in the PNGO run CRCs compared to the CRC-MC run CRCs. 

4. The duration of the class was not sufficient. 

5. In reality, it is found that the adolescent girls are more interested in learning life skill education and training as they are getting benefit of education on IGA. The scope of life skill training in the curricula of Non- formal education was not sufficient.  

C: Recommendations
Following are the suggestion and recommendation regarding the CRC pilot initiative:

1 Management of CRC

1. The attention to be provided to the standard of literacy achievement. In this regard, the class time should be increased. 

2. The role of the Change Agents has become task oriented routine work instead of facilitating and inspiring the CRC-MC and whole community. A systematic step to be taken to make them much fruitful in order to transform the CRC MC much more effectively.

3. The CRC management committee members should be provided with orientation on teaching methods, teaching learning materials so that they can visit and monitor the quality of education regularly.

4. Project staff of partner organization should be much more strategic and structured to provide technical and advisory support to CRC based learning centres and to assist on the strategy for taking ownership of CRC by the community people/ CRC MC or CRMC. 

5. In relation to future management policy, CRC-MC should be empowered and authorized to manage the financial managements by themselves with technical support from PNGO or any other external agency. 

6. The CRC-MC should have the authority to be flexible in budgetary allocation so that they can incorporate some need based instant expenditures

7. The CRC management committee should be strengthened and empowered in maintaining documents, financial and centre visit aspects in order to run it independently.
8. In future implementation strategies, a systematic exit plan should be ensured and implemented which will enable the community to be aware of the future strategy and practical role.
9. The curricula of the Non-formal education programme for adolescent and adult should be more life skill oriented. The adolescent learners especially of Ershad Nagar should be equipped with number, length, and units of measurement in English etc., which is related to their garments work. The curriculum of these students may be reviewed and tailor-made.  

10. The issue of social problems should be addressed more clearly in the non- formal education programme so that the learners could able to aware about the matter. There should have provision of life skill training in non-formal education in order to strengthen the income generation activities among the learners and community people to achieve improved quality life.

2. Quality Education and Gender Equity:
Learning Achievements:

1. Teachers should emphasize on their responsibilities in achievement- motivation among the learners of both primary education and Non- formal adolescents and adult education programme. Teachers can use good examples in relation to the importance of high achievement scores among the children learners. Teachers can motivate the adolescent and adult learners about the importance of education of their family members.

2. Teachers should help learners about the progress of achievement scores among the learners in monthly and quarterly examinations. Teachers should identify the causes of low achievement scores among the learners and should try to remedy it among those learners.

Teaching Methodology:
1. The curricula for the primary education should be followed in the primary education programme of learning centres. The teachers can apply activity based or any other modern teaching learning methodology. 

2. Teachers have to fulfil the lesson plan if anything left in the last week’s lesson plan. 

3. Teachers should identify the slow learners in their classes. There should have provision of remedial classes.
4. The teachers should arrange activities of hand writing regularly and that should not be just copying from the book rather they should help them to understand the basics of handwriting and practice it regularly. The same comment is applicable for the achievement of arithmetic learning. The students should be facilitated to learn the basics of arithmetic, not just rote chanting with the numbers and tables.

Learning Environment:

1. Teachers have to concentrate to ensure joyful learning environment. Teachers may reward a learner for his/ her outstanding achievement among all the learners.

2. Teachers should be aware about the total participation in their classroom activities. They have to evaluate the learners during the activities.  
Gender Equity:

1. Teachers have to create equitable opportunity among the learners so that they should understand as well as own the issue of gender equity.

2. Teachers may follow child-to-child learning method in order to transfer the feeling of gender equity.
3. CRC-management committee could arrange workshops to understand the gender equity among the learners; mothers group members, community people more clearly. CRC- management committee could arrange video show on the issue of gender equity among all types of learners, the guardians of the learners and community people so that CRCs could contribute in changing the handicap situation from the community regarding the issue of gender biasness.
4. It is necessary to inform the community people about the ensuring authority on women's rights through video show presentation.
3. Linking with the government

1. The effort for the linking with the government to be ensured with a detailed advocacy plan so that government can help the project and CARE can have the adequate access to the GOB agencies. There is potential to make a good relation with government agencies for the future collaboration and partnership as because the government is nationally and internationally committed as well as trying to develop the situation of quality of primary education. 

2. It is not evident from the interactions with different stakeholders that the municipality has not been involved in the CRCs in a significant amount of ownership. So in future, CDF could be one of the strong stakeholders to provide support and taking care for the CRC education programme. They can even support it financially through concerned CRMCs
3. The transparency of all stakeholders to be ensured so that the whole programme could be implemented in a comprehensive and collaborative way with a trust-worthy spirit.

4. It is to be cautioned here that in case of further intervention, CARE should be much more careful of defining and ensuring the role and accountability of the PNGOs to the CRC MC or CRMC. 

4. Potentiality of Sustainability

1. Sustainability of the CRC through community management: Much effort would be devoted in making the community equipped with the management of CRC to fulfil their needs and rights.  

2. Mainstreaming to formal education: The CRC/ CRMC/ CDF can be used as the implementer of 'Feeder schools' by giving the basic education skills to children, continue their education in the formal or non-formal schools. 

3. The relations with the nearby primary school should be much more fruitful and practical. In order to ensure friendly relation, it is essential to visit the school on a regular basis and invite them in the meeting of CRC and so on. 

4. For adolescent learning, the ADP approach developed by USCCB and Kishory empowerment approach based on Reflect and adapted by SUS, Netrokona could be taken into consideration.
5. Community Capacity in Managing Centres

The following strengths of the project should be utilized systematically in order to make the Community adequately equipped in order to make the programme as success as it should be:

1. The training of the Teachers and CRC management committee members to be continued through PNGOs.

2. The process of creating ownership to be ensured among the community people in the CRCs managed by the PNGOs 

3. The provision of Self-developed and creative Teaching learning materials to be continued and transferred to the CRMC

4. It might be feasible to give the responsibility to the community people in managing the learning centres of Ershad nagar and Nishat nagar of Tongi, as they have the requisite understanding and capacity in managing the learning centres.
5. It might not be feasible to give the total responsibility to the community people in managing the learning centres of Ghop and Purba Barandipara of Jessore. The community people have the ability to contribute in technical assistance regarding the management of the learning centres.

6. Programme Strategy 

The CRC management committee should be empowered through ensuring their involvement in technical and financial aspect so that they can own the programme.

1. The relations with the nearby primary school could be stronger by ensuring the involvement in most of the policy level meetings and activities.

2. To ensure ownership of the CRC the community people should be highly engaged through ensuring their involvement in technical and financial aspect. 

3. The CRC management committee members should be trained on teaching methods, teaching learning materials etc. so that they can monitor the programme more efficiently. 

4. The role of the Change Agents has become activity based routine work instead of facilitating and inspiring the CRC-MC and whole community. 
MAIN REPORT
CHAPTER 1: BACKGROUND

1.1 Introduction to the project

In the 2002-2006 Long Range Strategic Plan of CARE Bangladesh, education has been identified as one of the priority areas for development and is geared to expand the education programming to improve access to quality education that promotes critical thinking and life skills, especially for girls and women, leading to greater empowerment and civic participation of the poor and the marginalized. CARE is currently implementing three education projects: 1) CHT Children’s Opportunities for Learning Enhanced (CHOLEN) in the Chittagong Hill Tracts; 2) School Effectiveness Through Union Parishad (SETUP) in Rangpur and Gaibanda; and 3) Community Resource Centre (CRC) in urban slums of Jessore and Tongi. 

The SHAHAR project of Integrated Food Security Programme (IFSP) of CARE Bangladesh aimed to improve household livelihood security amongst the urban poor in Tongi, Gazipur and Jessore, Mymensingh and Dinajpur Pourashavas. The projects activities implemented through partner NGOs involving community members in the process. The project had set up Community Resource Centres (CRC) as a social capital to create opportunities for education, rights and leadership for the disadvantaged and deprived segment of the society who live urban slums. The CRCs are managed by Community Resource Management Committee (CRMC) with assistance from the partner NGOs of SHAHAR. The present on-going activities of CRC include: education programme for young children (1st and 2nd grade), cultural activities for children, organizing and holding meetings, non- formal literacy sessions, and other social awareness activities, etc.

The pilot collaborative initiative on CRC is conceived to develop a strategy to provide primary education opportunity for urban deprived children and Non- formal Education to the adolescents and adult women groups. 

The primary education programme followed the government of Bangladesh’s ‘Satellite School’ model (at present it is not in functioning) where pre-primary, grade one and two classes were offered and students were transferred to a nearby primary school to continue class three onwards. The CRC facilities were used to run the Non- Formal Education Programme. The main areas of Non- Formal were awareness building, literacy, and employable life skills.  
The pilot CRC is a collaborative approach involving four parties. The financial assistance comes from the SHAHAR project of IFSP as mentioned above and technical support is provided by Education sector of CARE. In two of the CRCs (Purba Barandipara and Nishat nagar) the project activities are directly implemented by the CRC management committees and in two others (Ghop and Ershad Nagar) partner NGOs are providing support to the CRC management committees.

1.2. Genesis of the Study

The CRC pilot project is due to end this year, in September, 2004. CARE Bangladesh felt the necessity of an overall assessment of achievement and its analysis for future direction so that it can decide whether the model/approach is replicable. In order to ensure the strategic direction and appropriate decision based on the analysis of a third eye view, CARE sought support from organizations experienced in education programme to assist the Education Unit/ Programme to assess the pilot initiative taken in collaboration with SHAHAR project of IFSP. The pilot initiative was to be assessed in terms of its achievement of the specific objectives. The evaluation team intended to document the learning, experience, and recommend for future education programming in the slum communities.

1.3 Objectives of the Study

The main objective of the study was to assess the strategy and outcome of pilot initiatives of CRC. The specific objectives of the CRC pilot initiative to be assessed are mentioned as follows: 

1)  Assess the learning centres in terms of indicators addressing quality education (e.g., learning achievements, teaching methodology, learning environment etc.) and gender equity, including primary education and non- formal literacy programme;

2)  Assess community capacity and feasibility in managing the learning centres;

3) Assess programme strategy in terms of collaborative initiative, sustenance of the resource centres by the community after withdrawal of CARE;

4) Assess the project output and outcome in relation to project inputs, taking social indicators into consideration.

1.4 Study Design and Methodology
1.4.1 Sampling
Four CRCs located at four slum areas namely Purba Barandipara and Ghop in Jessore; and Ershad nagar and Nishat nagar in Tongi are the sample areas of the study. The respondents of Purba Barandipara and Nishat nagar CRCs are Learners of Primary Education Programme, Teachers of primary education programme, Mothers Group members, Adolescent Learners of Non- Formal Education Programme, and Adult learners of Non- Formal Education Programme and CARE facilitators, Teachers of non-formal education programme for the Adolescents and Adults, CRC management committee members, Change Agents, and Project staff of CARE.  The respondents of Ghop and Ershad nagar CRCs are Learners of Primary Education Programme, Teachers of primary education programme, Mothers Group members, Adolescent Learners of Non- Formal Education Programme, and Adult learners of Non- Formal Education Programme, CRC management committee members, Project staff of PNGO and CARE.

Sample of the study

This study was an attempt to answer the following major questions:

1. What is the status of achievement in terms of indicators addressing quality education (e.g., learning achievements, teaching methodology, learning environment etc.) and gender equity, including primary education and non- formal literacy programme?

2. What is the status of community capacity and feasibility in managing the learning centres?

3. How is the programme strategy feasible in terms of collaborative initiative, and sustenance of the resource centres by the community after withdrawal of CARE?

4. What is the project output and outcome in relation to project inputs, in terms of bringing a social change in the community?

To obtain answer of these questions, the evaluators used primary and secondary data. It was decided that the study team would take help from two facilitators working in Jessore and Tongi, Gazipur and staff members from two PNGOs namely DAM and ESDO in Ghop, Jessore and Ershad nagar, Tongi, and two CRCMC at Purba barandipara, Jessore and Nishat nagar, Tongi. The study team members finally studied different stakeholders of 4 CRCs in Jessore and Tongi. The study team member asked the teachers of CRCs to show them the personal files of the learners of different categories. The evaluators went through the personal files of the learners thoroughly. The evaluators also observed the activities of teachers and learners at the CRCs for one day in each of the CRCs. The study team interviewed change agents, teachers, staff members, learners of primary education programme, and adolescent, and adult learners of non- formal education programme. In this way, using purposive sampling method, four CRCs in four slum areas were selected.

Numbers of different respondents are as follows:

· 105 children learners of primary education programme from 4 CRCs participated in Ghop interview

· 10 teachers, 4 fulltime, 4 part time, 2 Cultural Teachers from 4 CRCs participated in group interview

· 15 mothers/ guardians from 4 CRCs participated in FGD

· 27 adolescent learners from 4 CRCs took part in FGD

· 12 adult learners from 4 CRCs took part in FGD

· 4 teachers of adolescent/ adult learners from 4 CRCs participated in group interviews

· 6 sessions of 4 CRCs were observed

· 12 CRC-MC members from 4 CRCs participated in FGD

· 1 Change Agent from 1 CRC was interviewed

· 2 PNGO staff members of 2 CRCs were interviewed

· 2 staff members of CARE from 2 CRCs were interviewed

Selection of CRCs

On the basis of the information from secondary sources about the learners, four CRCs were selected for the study. Two CRCs have been implementing by two PNGOs namely DAM in Jessore and ESDO in Tongi under Gazipur district. Two other CRCs have been running by the CRC Management Committee namely Purba Barandipara CRC in Jessore and Nishat nagar in Tongi under Gazipur district.

1.4.2 Study Instruments
In this study both primary and secondary data were collected. To collect primary data the following methods were used:

a. Interview

b. Key informant interview

c. Observation

d. Focus Group Discussion

In order to implement the above- mentioned methods following instruments were used:

· Open ended and Close ended questionnaire to interview with relevant respondents of the study 

· Checklist for direct observation of the CRCs

· Check list for Focus Group Discussions and Dialogues with different respondents 

Secondary data were collected from the following sources:

· Attendant Registers,

· Visitors registers,

· Personal Profiles of the Learners,

· Monthly and Quarterly Progress reports of the learners,

· Case Studies,

· Meeting minutes of CRC management committee,

· Meeting minutes of CRC coordination committee,

· Meeting minutes of Mothers group, and

· Project Reports

1.4.3 Methods and Procedures

To collect information about the CRCs, different questionnaires were used to interview different stakeholders. Checklists were also used by the evaluators to assess the level of understanding of the learners as well as the functioning of the CRCs. 

The evaluators mainly followed interview method in this study. In addition, Observation and Focus Group Discussions were extensively done during the field visits. The evaluators observed each of the CRCs for one day when the classroom activities were continuing. They had free and informal discussions with the teachers and parents/ guardians in relation to achievement of the learners. 

In order to have reliable information, interview technique associated with observation was used. To conduct the interview questionnaires were prepared for different stakeholders. To collect information, the comments of some key informants (teachers, CRCMC members etc.) were also taken.

Field notes were maintained properly. This study also required personal information of the learners, minutes of different committee meetings, monthly and quarterly progress reports, etc. 

Materials Used  

The evaluators used the following materials during field visit:

· Questionnaires to interview different stakeholders, 

· Checklists for FGDs with different stakeholders, and

· Checklist for observation  

The evaluators developed the questionnaire for interview and the checklist for FGD to collect primary data, which is mentioned in the annexure. 

Data Collection

The evaluators visited the CRCs at first. The staff members from CARE and PNGO, introduced them to the respondents. The evaluators observed some of the activities of the learners at the centers. They were given an opportunity to read their personal files and detail records. 

The evaluators observed classroom activities for some hours. The evaluators interviewed as informally as possible. The respondents were given the opportunity to talk more. The evaluators kept records of all their observation in the notebook as descriptively as possible. Finally, the evaluators compiled and analysed the information from questionnaire, checklist, and observation in the report.  

Secondary Sources of Data

In addition to primary sources, secondary sources were also used. Secondary data for the study were gathered from the following sources:

· Minutes of CRC management committee, Coordination committee meetings;

· Visitors registers, attendance register; 

· Personal profiles of different learners, monthly and quarterly progress reports;

· Monthly and quarterly monitoring reports, etc.
1.4.4 Limitation of the Study

1 As the researchers had to do the assessment in very short time duration, they could not able to crosscheck the data with quantitative tools. It was hard to collect case studies for qualitative verification of effect and output/ impact.

2 The consultants had to rely on the information from the memories of the respondents; it was difficult to rely on each of the data from the respondents.

3 Due to time constrains the study team could not able to field test of different study instruments (e.g., questionnaire, check list) of the study. 

4 During FGD one or two respondents tried to dominate the sessions. 

5 The researchers had to very careful during the preparation of the questionnaire and interview to verify same information from different respondents for the reliability of the primary data.  

6 Before commencement of CARE’s pilot initiatives, DAM and ESDO have been implementing primary and non-formal education programme in Jessore and Tongi respectively. As a result, the experiences helped DAM and ESDO in implementing the projects compared to the projects run by CRC-MCs.

7 A large number of learners in Grade Two of Ghop CRC, Jessore were from previous schools. One teacher of each of the PNGOs was attached with the previous schools prior to the pilot CRC based learning centres. As a result, the PNGO staff member and one teacher of each of the organization could able to utilize their experiences. In this context, it was a bit difficult to evaluate the impact of teachers training on teaching learning process in between experienced and fresh teachers. It was also difficult to compare the efficiency of the CRC MC members between PNGO run centres and CRCMC run centres. For the same reason the mainstreaming of the learners has happened in the PNGO run centres.

8 The duration of the CARE’s CRC pilot initiative is fourteen months. Before the commencement of the pilot initiative of CARE, it took also few times for human resource development and fund disbursement. It is pre-matured to expect the required project output and outcome in relation to project inputs. 
CHAPTER 2: FINDINGS AND ANALYSIS

2.1 Management of CRC
2.1.1 Approach

Input:

It is learned from different literatures of the project that the Community Resource Centre (CRC) is a collaborative pilot initiative developed between CARE’s education sector, and an urban slum project (SHAHAR) of CARE’s Integrated Food Security Programme (IFSP). Community Resource Centres (CRC) were established as a social capital to create opportunities for educational advancement, awareness of rights, leadership development among the disadvantaged and deprived persons living in the slums. Community Resource Management Committees (CRMC) manages the CRCs with technical assistance from the partner NGOs. To implement these efforts, CARE’s education sector designed a basic education component targeting children and adolescent beneficiaries in four of the communities: two each in Jessore and Tongi. 

The evaluators came to know that A CRC Management Committee consisting of 11 members manages all activities of the centres and directly supervises the teachers.

The community people formed four CRC management committees:

· Purba Barandipara CRC management committee, Jessore,

· DAM-CRC management committee, Jessore,

· Nishat nagar CRC management committee, Tongi and 

· ESDO-CRC management committee, Tongi

These have been formed according to the government guidelines of School Management Committee (SMC) and consist of representatives from parents, community resource management committee (CRMC), and other people who contribute to the improvement of the community. 

Outcomes:
The education sector assisted the PNGOs to strengthen community involvement and support in managing the CRC. The project expected continuity of community involvement to ensure the sustainability of the Resource Centres, with or without minimum external support. In addition to the Management Committees, mothers from each of the communities actively contributed in managing and running the centres. They offered volunteer services and take turns sharing different responsibilities. For example, a number of mothers of the learners have observed nail cutting days, button stitching day, and book covering days. It was assumed that such involvement might increase to total supervision, monitoring, assessment, resource contribution, etc. and ultimately lead to full ownership of the CRC by the Community. It was also noticed that these involvement has increased the level of ownership among the mothers and people. They still require some time to prepare themselves for the supervision, monitoring, and assessment of CRCs. Although they have required enthusiasm, they have resource constrains in relation to sustenance of the CRCs.

Limitations:

· Most of the members of the Mothers groups used to remain passive in day observance activities. The feeling of ownership of the CRCs was not expressed among those mothers. 

· The CRC-MC members of Ershad Nagar and Ghop expressed that they could not able to participate in every policy decisions and implementation due to the involvement of direct involvement of PNGO and CARE.

· Some times it took more time to make decision for the implementation in PNGO run CRCs compared to CRC-MC run CRCs. 
2.1.2 Overall Strategy

The collaborative initiative of CARE Bangladesh was implemented with following strategies:
Inputs

The collaborative effort involves four parties. Followings are the roles of each party:

SHAHAR: SHAHAR project of CARE was responsible in financial support. The project was built in the ready communities. 

Education Sector: Managerial and technical support and developing new partnership with the directorate of primary education to link these centres with the government supported satellite schools programme for sustenance. 

Partner NGOs: Management and implementation of activities of the two centres in Tongi and Jessore. The role of partner NGOs in managing the CRCs is encouraging. ESDO and DAM were responsible in managing, monitoring and supervising two of the CRCs at Ershadagar, Tongi and Ghop, Jessore respectively. 

Community and Municipality’s involvement and participation in management of CRC based satellite school in all four centres and taking over the management responsibility of two centres in Tongi and Jessore.

Outcomes

· As the CRC based learning centres were running with the single financial source, both the PNGOs and CRC-MC are not ready to take total responsibility to manage the learning centres.
· Although the education sector has taken number of initiatives regarding new partnership with the directorate of primary education, the CRCMC members and PNGOs have been able to establish linkages with the nearby primary schools. 

· The CRC-MC members, change agents, and project staff from two PNGOs and CARE played significant role in ensuring involvement of the community and municipality in managing the CRC based learning centres. The community people participated in different activities of the learning centres e.g., day observance, cultural program, etc. Through this participation feeling of ownership has been developed among the community people. 

Limitations: 

Although there was provision of community involvement in managing CRC based learning centres, they could not able to create any special fund for the sustainability of the education program.

2.1.3 Management of Community managed learning centres 

Inputs- 

Following was the approach of management of the CRC based learning centres:

· It was planned to manage the CRC based learning centres by the community people. A CRC management committee was formed consisting of CRMC members, local elites, community people and mothers of children learners following government guidelines for establishing School Management Committees (SMC). The role of this management committee was to ensure children’s attendance, and proper maintenance and take measures to resolve any problem related to functioning of the CRC based learning centres and the NFE program of the CRCs.

· Mothers’ groups were formed to offer volunteer service in operating and maintaining the CRC based schools. They had the responsibility in other activities and decision- making concerning CRC based schools. Mothers’ group received essential messages on health and social issues.

· Teachers were mainly responsible to ensure learning and achievement of educational competencies among children. Teachers had to follow the curriculum and guideline in educating the children and keep close contact with mothers group and school management committee. Three teachers were involved in CRC, one full time teacher, one part time teacher, and one teacher for cultural activities.

· Change Agents or project staff from partner organisation used to provide technical and advisory support to all the parties mentioned above, follow- up on the progress and problems related to CRC based learning centre and also follow-up and assist on the strategy for taking ownership of CRC by the community people. 

Outcomes of Two pronged approaches: PNGO and CRC-MC

According to the observation and discussion with different stakeholders, a number of similarities and differences have been noticed by the evaluators. Following is the comparison in between CRCs Managed by PNGO and CRCs managed by CRC-management Committee:

	Similarities

	CRCs Managed by PNGO
	CRCs managed by CRC-management Committee

	CRC- MCs were overall sincere in improving the activities of learning centres for the benefit of the slum areas.
	This is similar in CRC-MC run CRCs.

	CRC-MC members, project staff from PNGO and CARE played significant role in establishing relationship with the head teacher of the nearest primary school.
	The CRC-MC members, Change agent, and project staff from CARE also played similar role in establishing relationship with the nearest primary school. 

	The learners have been benefited from the sessions on different issues facilitated by the CRC Management Committee members and other facilitators.
	This is also similar among the children and adolescent/ adult learners of the CRC-MC CRCs. 

	The contribution of CRC-MC in the PNGO run CRCs in involving parents/ guardians, community people, local elites, and local government representatives to run the centres is remarkable. 
	This is also similar in the CRC-MC run CRCs.

	Differences



	CRCs Managed by PNGO
	CRCs managed by CRC-management Committee

	As the role of project staff from PNGO was active, the CRC-MC played passive role in the PNGO run CRCs. 
	As these centres were managed directly by CARE, the role of CRC-MC members was active in the CRC-MC run CRCs.

	The feeling of ownership is lower among the CRC- MC members where CRCs are managed by the PNGOs.
	The feeling of ownership is higher among the CRC- MC members where CRCs are managed by the CRC-MCs directly.

	CRC-MC sought more involvement in financial management in the PNGO run CRCs. 
	CRC-MC sought technical cooperation in managing the financial part of the management in the CRC-MC run CRCs. 


2.1.4 Supervision, monitoring and evaluation system

Supervision and Technical Support- 

Input: It was the responsibility of the education sector of CARE to develop mentors/ project staff from the partner NGOs so that they advise the teachers and school committee about their responsibilities. In addition to the mentors, the Education Sector representatives were also assigned to make frequent visits to the CRC for providing on-site technical assistance to the teachers/ community members and also keeping track of progress made and identify problems and gaps that need to be addressed. 

Outcomes:
· The study team members have noticed that project staff from PNGOs was competent enough to supervise the CRC based learning centres and provide technical supports to the teachers, CRC-MC members, etc. in the PNGO run learning centres.

· The Project staff from CARE provided more technical support and close supervision in the CRC-MC run learning centres compared to the PNGO run learning centres. 

· The change agents could not able to play the role compared to the project staff from the PNGOs. It is also assumed that either the role of the change agents was not defined clearly or they were overloaded. Although the role of the change agents was very important, the CRC-MC could not able to assess it. The CRC-MC chairperson at Nishatnagar mentioned that if there was no provision of change agent they could able to minimize the implementation cost. 

Limitation:

The education sector tried to strengthen the capacity of supervisory skills among the CRC-MC members. Due to lack of experience the CRC-MC members could not able to receive the contents of the training regarding monitoring and supervising the education programme properly. As a result the project staff from CARE provided more support to the CRC-MC members of CRC-MC run centres compared to the PNGO run learning centres.

Monitoring and Evaluation- 

Input:

The education sector strengthened the capacity on monitoring and evaluation among the CRC-MC members. The project staff from CARE has developed or adopted monitoring format. The project staff from CARE used to support the CRC-MC members to fill-up the monitoring format. The regular monitoring was done by the project staff from PNGO and CARE. There was a provision of submitting a quarterly monitoring report by the PNGOs (in Ershad Nagar and Ghop) and CRC-MCs (in Nishat nagar and Purba Barandipara) to the education sector of CARE, which in turn submitted report to SHAHAR as regular monitoring system. 

Outputs:

The monitoring reports helped the education sector to learn about the progress and to identify the problems in implementation of the project. According to the data from the monitoring reports the education sector could able to solve problems regarding the project implementation process. 

Limitations:

· The project staff from CARE provided maximum support to the teachers and CRC-MC members to fill up the monitoring forms of the CRCs. 

2.1.5 Training Management 

Input:

The education sector tried to strengthen the capacity of the Teachers, change agents, CRC-MC members, and project staff of PNGOs at the initial stage of the project implementation.  The education sector jointly with Community and PNGOs organized teachers’ training/ workshop during the project implementation period. These training/ workshop were mainly focused on learning methodology, curriculum development and implementation, formative assessment of learners’ achievements and addressing the issue of human rights in learning situation, development of life skill, such as constructive social skills, creative thinking, analysis ability, problem solving ability, and self confidence among children. 

Outcomes:

1. The teaching learning process and teaching methods used by the teachers were encouraging. They have successfully created attraction to education among both the children learners and adolescent and adult learners. 

2. The CRC-MC members managed the CRC based learning centres quite efficiently and effectively. The project staff from CARE and PNGO extended their cooperation in managing the centres.

3. The Change Agents created changes in the community. It is very difficult to expect more regarding the changes in the community within a short period.

4. The project staff from Partner NGO, and CRC-MC members were also efficient in using the monitoring formats as well as overall monitoring of the learning centres. 

5. Both the project staff member from CARE was highly efficient in monitoring and supervising the centres. They also extended their highest cooperation in managing the centres effectively and efficiently.

Limitations- There was no provision of refreshers training among teachers, CRC-MC members. It might be happened due to time constrains. The skills and attitudes could not been updated according to the changed situation and progress.

2.2 Materials and Teaching Learning Process 

A) CRC based learning centres for Primary education

Inputs for the children learners:

In order to have an effective learning programme for the slum children it was essential to explore and develop joyful learning materials that are relevant to their needs and life. Moreover to implement multi-grade approach it is essential to have self- learning materials so that children can progress themselves to their next level without much instruction from teachers. Even the learners involved themselves in making the teaching learning materials. 
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The CRC learning centres followed the government primary school curriculum in primary education programme. The project has developed its own learning materials and teaching methodology that is more responsive to the demands of the slum children. A learner-cantered approach is used to encourage active participation of children and enhance their self- confidence.

This project is characterized by co-educational practices, which helps the development of the mental and recreational faculties of the children. Since the learners mostly belong to the poor and deprived class of society, the lessons were designed to suit their interests and receptivity. Extensive co-curricular activities make the teaching-learning process an enjoyable exercise, and instruction assumes a lively nature to which the learners respond spontaneously and smartly. As these techniques were so engaging, they have the added benefits of reducing the incidence of dropout, and contributing to lesser rates of absenteeism. 

The evaluators have observed classroom walls displaying various charts, wall magazines and drawings done by the students to decorate the room in an attractive way. The children used to seat in a U-fashion, and they did everything with the supervision of the teacher. Most of the teachers used to maintain friendly relationships with the students, and mistakes are gently responded to the learners with sympathy. It was also observed that the learners are very enthusiastic in all activities. 

Out Comes regarding primary education programme for the children:

1 The attendance rate of the children is very high among the centres. On the day of visits to the learning centres the evaluators found that the rate of attendance was from 90% to 100%. The research team members also came to know that the attendance rate of the learners in the last six months was 80% to 100%. 

2 Four CRC learning centres have been running at a satisfactory level. Nine learners have been dropped out from Nishatnagar, Tongi and 4 children have been dropped out from Purba Barandipara, Jessore due to the migration of the learners' family. No drop out of children is reported in Ershad Nagar, Tongi and Ghop, Jessore CRC based learning centres. The number of transition in nearby primary schools is satisfactory. Twenty-five learners have been admitted to nearest primary school from Ghop CRC. 

3 The teaching learning materials developed by the teachers and assisted by the learners are very much encouraging as most of them are low cost. Through applying active teaching- learning processes the teachers ensured the participation of most of the learners. 

4 The students were very enthusiastic in the classroom. The learning environment was lively with spontaneous participation of the children in the classroom situation. 

Limitations regarding primary education programme 

1) The study team members came to know that a few teachers of different CRCs used to punish the students to control the classroom. 

2) The study team came to know from two guardians at Purba Barandipara that the notebooks, pencils provided by CARE were not sufficient and the academic progress was also slow compared to formal schools. 

3) The study team members assumed that the teachers kept themselves busy in administering different education processes. A number of learners of slow learners group of Ershad Nagar, Tongi could not able to achieve the required competencies assessed by the evaluators. The evaluators also found new learners at Purba Barandipara learning centre to fill-up the position of dropped out learners. The CRC-MC members and teachers reported that they compelled to do it due to the pressure from the community. In Puraba Barandipara centre the CRC-MC members and teacher tried to include children with cerebral palsy. Due to lack of training on inclusive education teachers faced difficulty to meet the needs of children with different educational needs.

B) Adolescents and adult learners centres
Inputs for the NFE programme for adolescents and adults:

The teachers of NFE programme for adolescent and adult learners followed the books published by Dhaka Ahsania Mission.  Community teachers facilitate the non-formal education programme for the adolescent girls and women. These sessions incorporate awareness raising on social justice and rights issues, as well as life skills. Each of the CRC has one group of adolescent girls, and one group of adult women participating in this component. 

Out Comes regarding NFE programme for adolescents and adults: 

1. According to the monitoring report the attendance rate of the adolescent learners was satisfactory among the centres. On the day of visits to the centres the evaluators found that the rate of attendance was not satisfactory in Ghop. Although the rate of attendance was satisfactory in Purba Barandipara and Ershad Nagar. The research team members also came to know that the attendance rate of the adolescent learners in the last six months was more than 80% except the days during flood in Tongi.
2. The rate of attendance was not satisfactory among the adult learners in the centres. In Ghop the adult learners need not to come to the centre like the adolescent learners of ESDO CRC at Tongi. At the initial stage the DAM CRC has trained the family members of adult learners and now they are only monitoring the progress among the learners.

3. With the help of the two parts of the book published by Dhaka Ahsania Mission both the learners of adolescent and adult group are able to read, write, and do some calculation.

4. Through workshops, discussion sessions, day observance, both the adolescent and women learners have been able to understand the equitable rights of the women in the society, health and hygiene related information etc. 

Limitations regarding NFE programme for the adolescents and adults:

1) Due to the variation of achievement motivation among the adult women the community teachers have faced difficulties to ensure total participation in the lass room.
2) The NFE programme of adolescents and adults was disrupted in Ershad Nagar during flood in Tongi.  
2.3. Analysis of Respondents 

The respondents were mostly similar in both PNGO run CRCs and CRC-MC run CRCs. Only in the CRC-MC run CRCs, instead of project staff from the PNGO, change agents were the respondents. The evaluation team has interviewed and discussed with the mentioned stakeholders to learn and analyse the output and outcome of the project in terms of input. Although there were some external factors like flood in Tongi has stopped the non-formal education programme of ESDO CRC at Nippon Garments, and involvement in IGA was also one of the causes of a large number of drop out in the adult education programme of ESDO-CRC at Tongi. In DAM, CRC at Ghop, Jessore Adult learners were not interviewed as they have been learning from their family members at their residences. 

1. CRC- MC members:

In the initial stage of the pilot initiative they received 2 days orientation on management in order to ensure the implementation of the project. In the Purba Barandanipara and Nishat nagar CRCs, the CRC-MC members demanded for a training on teaching learning process, teaching learning materials, curriculum etc., so that they could supervise the CRCs more efficiently. During the discussion with the CRC-MC, it was also revealed that the CRC-MC of PNGO run CRCs did not own the programme as well as less interested compared to the CRC-MC members of CRC-MC run centres. If there were more access in decision making in terms of financial management and programme management, the CRC-MC would be more dynamic and enthusiastic. As CRC-MC members were dedicated and passionate, they have been trying their best to continue the project after withdrawal of the CARE support.

2. Project Staff of PNGO / Change Agent:

Project staff member of the PNGOs were trained and experienced in implementing education programme. They have acceptance among the teachers, learners as well as among the community people. They have tried to involve the head teacher of the nearby primary school in different programmes of the CRCs. They have played significant role in ensuring community involvement through arranging mothers’ meeting. They have been monitoring and supervising the activities of the centres through participating CRC-MC meeting, coordination meeting etc, and visiting the centres regularly. In both the CRCs at Ghop and Ershad nagar, the mentors felt that the role of the PNGOs, CRC-MC and CARE should be more structured.  

3. Project staff from CARE

The Facilitators of CARE has been assigned to provide technical support to all the stakeholders of CRCs. They were education sector staff of CARE. They were seemed to be very much enthusiastic to implement the pilot initiative. They provided spontaneous support to the PNGO staff, CRC-MC members, teachers and other stakeholders. They felt that CRC-MC should have more managerial and financial expertise to run the CRCs in CRC-MC managed CRCs. If the CRC-MC members received more training on management, finance and monitoring of the education programme they could also been able to run their programme more efficiently. 

4. Teachers of the Primary Education Programme 

All the teachers of the CRC primary education programme have received training from CARE. Although there were no provision of follow up and/or refresher training, the representatives from Education unit monitored on a regular basis for providing on-site technical assistance to the teachers and other stakeholders. Most of the teachers were observed and seemed to be enthusiastic and passionate towards the learners. During the visit to each of the CRCs, it was noticed that they were very much efficient in using different teaching learning materials. It was also found that although the days were very humid during the visit to Tongi, the teachers were doing their activities without taking any rest. On the other hand, during the visit to Jessore it was noticed that teachers were passionate to teach their learners. They have provided spontaneous support to the evaluation team throughout the visit. 

5. Teachers of the Non- Formal Education Programme 

The teachers of the Non- formal education programme have faced difficulty to run their programme effectively. The dropout rate is very high among the adult learners in Tongi. The teacher had done a good job in educating adolescent girls of ESDO CRC in Tongi. The community teachers also played significant role in Nishat Nagar CRC in Tongi and Purba Barandipara and Ghop CRC in Jessore.

6. Children Learners of the Primary Education Programme 

The children learners of the primary education programme expressed their eagerness to receive the evaluation team in each of the CRCs. They have responded well. They could able to differentiate their education centres from the formal schools. They have very little idea about the sustainability of their centres. All the students enjoyed the joyful learning environment. They have got the opportunity in proving innovative ideas and activities. They have the eagerness of learning. Due to socio- economic condition there are enough possibilities of drop out among the learners. There is a tendency of migration among the family members of children in Nishat nagar. As the learners are not living in permanent premises sometimes the authority or owner of the land might compel the family members of the students to migrate in other place. The CRCs also enrol other learners from the community. 

7. Adolescent Learners of the Non- Formal Education Programme 

The adolescent learners of ESDO CRC were very busy during the interview. They demonstrated interest to learn although at the end of the day they become very tired. The adolescent learners of the four CRCs came to understand that the minimum literacy and education is required to work in any place. They explained of changes of their views and information after receiving the education. 

8. Adult Learners of the Non- Formal Education Programme 

Adult learners of the Non- formal education programme of the CRCs had responded well to the evaluation team members. They expressed their feeling about the literacy and education. Although they have the interest of learning, some of the learners fail to attend the school regularly. 

9. Mothers Group members

Mothers group member were very honest about sharing their feelings and ideas with the evaluation team. Some of the mothers have very good understanding about the CRC’s education programme. They felt that they have to educate their children. In Tongi, most of the parents/ guardians agreed to contribute both in cash and kind in managing the centres. On the other hand, in Jessore although their level of income is low, they would like to contribute a little in managing the centres. It appeared that a number of mothers were not very conscious about the sustenance of the programme. Most of mothers have recently come to know about the withdrawal of the support from CARE. 
2.4 Findings according to the specific objectives of the study

2.4.1 Achievement of Learning Centres- it was assessed in terms of indicators addressing quality education (e.g., learning achievements, teaching methodologies, learning environment etc.) and gender equity.

(a) Achievements of Learning Skills among children of primary education programme 

One of the major objectives of the study was to see the achievements of learning and understanding level of the learners of the CRC based learning centre’s primary education programme. 

The consultants observed the schools and checked with the students about their subject wise competencies. The study team members assessed the competencies in Bangla, Mathematics and Environmental Studies among the learners of both slow learners’ and advance learners’ sections of grade I in Ershad nagar, learners of grade I of Nishat nagar, learners of grade I of Ghop and learners of grade I of Purba Barandipara learning centres. 

Methodologies of testing 3Rs (Reading writing, and Numeracy)- Followings are the techniques followed by the study team members to assess the competencies in Bangla, mathematics and environmental studies:

Bangla- Followings are the techniques to assess the competencies in Bangla followed by the study team members:

(i) Listening Ability: In order to assess the listening ability in Bangla the study team members assessed the listening to conversation, small stories, etc. 

(ii) Speaking Ability: The evaluators have assessed the speaking abilities in Bangla on the basis of the answers of short questions among the children of the primary education programme. They also assessed the competency through assessing the abilities to recite small rhymes. 

(iii) Reading Ability: The evaluators assessed this competency among the learners of primary education programme through evaluating the abilities to-

· read sentences, words, and letters of text book in audible voice;

· read sentences and words of textbooks with correct pronunciation as far as possible;

· Recognize and read all letters and simple conjunct letters with correct pronunciation;

· Recite rhymes and poems of the course curriculum.

(iv) Writing ability: The evaluators assessed this competency among the learners of primary education programme through evaluating the abilities to-

· Write clearly and neatly as far as possible;

· Write letters of the alphabets and simple conjunct letters in their correct forms;

· Write words and sentences of the textbook correctly;

· Write making simple and short sentences by using known words.

Mathematics- Followings are the techniques to assess the competencies in Mathematics followed by the study team members:

i) Ideas of counting numbers;

ii) Recognize numerals from 1to 9 and identify each of them by name;

iii) Add numbers upto 50 (without carrying over and total not exceeding 50);

iv) To subtract two digit numbers from a number upto 50 (without carrying over).

Environmental Studies- Followings are the techniques to assess the competencies in Environmental studies followed by the study team members:

i) Know and duly observe the general rules for living day-to-day life in the family;

ii) know about family and family members;

iii) Maintain cleanliness of the different parts of the body (e.g., teeth, nails, hair, nose, eyes, etc.);

iv) Be able to play and work with all classmates and neighbouring friends irrespective of their sex.

Outcomes- The following are the major findings regarding the environment, process, creative learning and others:

1) The study team members found number of outcomes on creative activities in the classroom. Wall magazine, drawings, posters were displayed in the classroom. The team members also observed different classroom activities such as games, role-play, etc. The teaching learning materials developed by the teachers and assisted by the learners are very much encouraging and most of them are low cost.

2) Through applying active teaching-learning processes the teachers ensured the participation of most of the learners.
3) Children have learned to keep themselves neat, their classroom and books neat and tidy.

4) Government primary school curriculum was followed in primary education programme of the CRC based learning centres. The project implementers have developed their own learning materials and teaching methodology that is more responsive to the demands of the slum children. A learner- centred approach has been followed to encourage active participation of children and enhance their self- confidence.
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5) (a) The achievement of reading, writing and numeracy skills in Nishat Nagar,       Ershad Nagar (Advance Learner Group), Purba Barandipara, and Ghop CRC based learning centres are satisfactory.

(b) In Ershad Nagar CRC based learning centre, it was found that the Grade one is divided into two groups i.e., slow learners and advance learners' group.  It was also found that the achievement of reading, writing and numeracy skills among the slow learners group of Ershad Nagar was not as good as other groups of CRC based learning centres. Within the timeframe, the slow learners' group could not able to achieve the overall competencies. The evaluators asked the learners to write the numbers like 3, 5, 15, 21 etc. Only two or three learners of slow learners’ group could able to write it in the blackboard. 
The evaluators asked the learners of slow learners’ group of Ershad Nagar to read the words during the time of word matching. Most of the learners of that group could not able to read the words perfectly. Considering the contribution of the teachers and project staff of PNGO, achievement of the slow learners should have been much better. The evaluators asked the teachers about the causes of the lower achievement of the slow learners. They replied that the learners spent more time in co curricular activities.  The part time teacher spent most of the time in arranging meetings, students etc. The scope of learning at the residences of the slow learners was reported as low.

One of the major reasons of lower achievement might be the maximum attention in co curricular activities by the teacher, supervisor and other relevant stakeholders. The CRC Management Committee members even didn't know what is to be monitored in the school especially in terms of Literacy and numeracy. The team of consultants expressed their deep concern in this aspect of literacy. According to the neighbouring shopkeeper, the evaluators came to know that the classes used to start a little later than the stipulated time. The project staff from the PNGO concentrated more on implementation process, reporting and monitoring activities rather than monitoring the quality of education.



6) Overall achievement of four CRC learning centres was satisfactory. The attendance rate of the children was also satisfactory. Nine children learners have been dropped out from Nishatnagar, Tongi and 4 children have been dropped out from Purba Barandipara, Jessore due to the migration of the learners' family. No drop out of children is reported from Ershad Nagar CRC based learning centre of Tongi and Ghop CRC based learning centre of Jessore. The number of transition in nearby primary schools is satisfactory. Twenty-five learners have been admitted to nearest primary school from Ghop CRC. A good number of learners have also been transited to the nearest primary school. It is mentionable that both DAM in Jessore and ESDO in Tongi has been running non-formal primary education programme before the commencement of CRC collaborative initiative from CARE.

    

Children learners of Primary education programme of Purba Barandipara are learning a topic through activity
(b) Achievements of Learning Skills among adults and adolescents of non-formal education programme 

Input:

The teachers of NFE programme for adolescent and adult learners followed the books published by Dhaka Ahsania Mission.  Community teachers facilitate the non-formal education programme for the adolescent girls and young women. These sessions incorporate awareness raising on social justice and rights issues, as well as life skills. In Ghop the adult learners need not to come to the centre like the adolescent learners of ESDO CRC at Tongi. At the initial stage the DAM CRC has trained the family members of adult learners and now they are only monitoring the progress among the learners.

Outcome:

The following points could be mentioned as the outcome of the non-formal adolescent and adult education programme’s learning achievement of CRCs:

1.   a)   The community teachers did not face any difficulty in ensuring the participation of the   adolescent learners in the classroom. 

b)  Due to the lack of strong achievement-motivation among the adult learners, the   community teachers have faced difficulties to ensure total participation in the classroom.

2. It was also difficult to get all the women at a time as most of the learners in Tongi were involved in Income Generation Activities.

3. a)  According to the monitoring report, the attendance rate of the adolescent girls was satisfactory. The classes remain suspended for a long time due to flood in Tongi at the end of the project. Although the teacher and the learners of Ershad Nagar were interested to compensate their flood time classes, it was not possible for them due to overtime work of garments.

b) According to the monitoring report and teachers' comments, the attendance rate of the adult women was not satisfactory in Ershad Nagar, as they had less interest in attending the classes. 

4.   Both the learners are able to add, subtract, and do some other calculation. This learning has helped the adolescent learners of Ershad Nagar in the calculation of their salaries in garments.

5. The adolescent and adult learners have been benefited by the skills of reading, writing and calculating- whatever the extent of skill they achieved.

6. The women learners have also been able to understand the equitable rights of the women in the society, health and hygiene related information etc. They have become aware about different social problems.

7. A large number of adolescent learners of each of the CRCs have become aware to prevent their parents/ guardians/ relatives/ community people in arranging the marriage before the stipulated age mentioned in the local marriage law. 

2.4.2 Comments on the Strategy Implemented

Input:

This section reflects the observation and findings of the team regarding the strategies applied by the CARE for the collaborative approaches and tried to examine how far it has been effective and useful for future.

The collaborative initiative of CARE Bangladesh was implemented with following strategies:

SHAHAR: Financial input was provided by SHAHAR project of CARE-Bangladesh. It is mentionable that apart from education fund a huge amount of structural development and technical support was provided to the Community as well as Community organisation i.e., CRMC, which was one of the major capital for the development of this programme.

Education Sector: Education Sector of Care Bangladesh was responsible for Managerial and technical support and developing new partnership with the directorate of primary education to link these centres with the government supported satellite schools programme for sustenance. This sector was also responsible for the monitoring of the project. The effort for the linking was not revealed to the evaluation team but there is scopes to make a good relationship with government agencies for the future collaboration and partnership as because the government is nationally and internationally committed as well as trying to develop the situation of quality of primary education. 

Partner NGOs: ESDO and DAM were responsible for the Management and implementation of activities of the two centres in Tongi and Jessore respectively.

Community and Municipality’s Involvement: It was planned to ensure the involvement and participation of community and municipality in management of CRC based learning centres in all four centres and taking over the management responsibility of two centres in Tongi and Jessore. It is not evident from the interactions with different stakeholders that the municipality has owned the CRCs in a significant amount. Although it has the legal authority of overseeing and guiding the CDF, the federation of CRMCs, they are not that much serious to this programme. So in future, CDF could be one of the strong stakeholders to provide support and taking care for the CRC school programme. They can support it financially through concerned CRMCs
CARE’s Education Unit: It was planned to establish links with the Directorate of Primary Education and Directorate of Non Formal Education to ensure the recognition and support from the government for the four CRC learning centres and Non Formal Education programme.

Outcomes

The result of the strategies and collaborative approach applied in implementing the CRCs were found to be effective and useful for the development of community managed schools. Although, CRC-MC members appreciated the approach of collaboration and found its combined strength in managing support mechanism for the functions of schools, they expressed their reservation in the transparency and accountability of the PNGOs. It was a great opportunity of capitalizing the outputs of SHAHAR interventions as an input for the CRC schools. The strategies proved as a very useful way of utilizing existing strengths for the development of any new initiative. This approach could be strengthened further for any sort of replication of programme in future. Regarding further intervention, CARE should be cautious of defining and ensuring the role and accountability of the PNGOs to the CRC MC and/ or CRMC. 

It is implied that to be successful, such approach requires a ready community. The project has shred their intensive care for the development of the community as well as the organisational development of the community named as CRMCs and the CDF, as the community federation of CRMCs. The CRMC members, who are also member of CDF, participated in number of training and workshops, which helped them to develop their leadership and organisational capabilities. The collaboration with other organisation in order to capitalize their earlier work for the implementation and development of such education programme could also be tested.

2.4.3 Potentiality of Sustainability

One of the objectives of the study was to assess the scope and space of sustainability of the approach after CARE withdraws from the CRC. Here, the consultants considered the issue of sustainability of the project outcomes from the following dimensions:

Inputs:

Sustainability of the CRC through community management: As the community became involved with the management and ownership of the centres, the continuity and sustainability of the CRC would be more ensured. Therefore, much effort would be devoted in making the community equipped with the management of CRC to fulfil their needs and rights.  

Linking with the Satellite Schools: Attempts were made to develop the centres along the lines of GOB supported satellite schools for grade one and two children. If this is achieved the government would provide free textbooks and a community teacher with a Tk 500/= monthly honorarium which could be enhanced by the community. No such effort was reported during the project period in order to ensure the Government assistance for books as Government satellite schools have been abolished. At the same time it was felt that the community, guardians, CRMCs and CRCs are quite enthusiastic to run the schools in future with their own contribution to the teachers honorarium.
Mainstreaming to formal education: The CRC functioned as 'Feeder schools' by giving the basic education skills to children to continue their education in the formal or non-formal schools. The slum children have a very low access in the formal schools but CRC can play a facilitating role in preparing the children to gain the basic skill and supporting them to have access in formal or non-formal education.

Human development skill: The project enables individuals to gain basic education skills such as reading, writing, critical thinking, acquisition and use of information, which would be useful anytime later in life even if the individual does not receive formal education. It was expected that these skills would remain with the individual for life long and would contribute to some extent in establishing his/ her rights in the society.   

Outcomes:

The CRCMC members, mothers' group members, local elites, and the community people have proposed the following in sustainability issue of CRC:
1. It was learned from the discussions with mothers’ group members and other stakeholders that the parents/ guardians have agreed to contribute in cash or kind, to maintain the activities of CRC. The parents have understood the necessity of education for their wards. They also came to learn that it is the right of the child to get access in education. 

2. The CRCMC members would arrange teachers' salary from the local elites of the community. The CRC-MC members have agreed to manage the education programme of CRC. The CRC-MC would like to involve the head teacher of nearby primary school to ensure quality education, the transition of the learners after completion of the Grade Two education. Some of the CRCMC members made comments about the expenses of day observance that if they could save the money they could utilise it for the future expenditure. They did not even feel the necessity of Change Agents. 

3. The community people have given consent to provide material support to run the CRCs. According to the information from the teachers, CRC MC members and PNGO staff, the study team have understood that, the community people are feeling the necessity of the CRC based education centres not only for the betterment of their children but for the upliftment of their community. During casual discussion with one of the shopkeepers in Ershad Nagar, the study team came to know that the road has been improved only due to the intervention of CARE. At that time one of the customers of that shop also expressed that as the intervention of this CRC the children of this locality will get the access in formal school easily. 

4. The CRMC in Ershad nagar has taken the decision and initiative to continue the CRC based school at any cost. 

5. One of the local elites of Tongi has given consent to provide financial support to run the Nishat nagar CRC for a period. 

Limitations:

It was revealed from the guardians of Purba Barandipara CRC of Jessore that they don’t have enough understanding about the necessity of education among their wards. The guardians of the children learner of Purba Barandipara CRC were seeking continuous support from CARE or any other organisation. It was estimated that the level of income among the guardians of Purba Barandipara and Ghop are low comparison to Ershad Nagar. 

2.4.4 Community Capacity in Managing Centres

One of the objectives of the assessment was to assess and analyse the achievement of Community Capacity in order to manage the school by their own initiatives without the support from CARE and PNGO. The team has had a dialogue with the CRC MC and mothers forum as well as to the member of CRMC to understand the spirit, enthusiasm and felt need of the community and to understand their capacity to manage the centres.

The education sector assisted the PNGOs to strengthen community involvement and support in managing the CRC. The project expected continuity of community involvement to ensure the sustainability of the Resource Centres, with or without minimum external support. In addition to the Management Committees, mothers from each of the communities actively contributed in managing and running the centres. They offered volunteer services and take turns sharing different responsibilities. For example, they observed nail cutting days, button stitching day, and book covering days. It was assumed that such involvement might increase to total supervision, monitoring, assessment, resource contribution, etc. and ultimately lead to full ownership of the CRC by the Community. Despite all those achievement, the capacity in managing the technical aspects like pedagogical support and accounting skills CRC MC and CRMC still far from the required level.

2.4.5 Gender Perspective

In general, the environment seemed to be very gender-friendly and sensitive to both the boys and girls. The teachers were aware of gender sensitivity and maintained the concept of equity in managing the class. No such discrimination was found and reported to the team of consultants. Both the boys and girls took part in different types of activities in the class and were enthusiastically active in the co curricular and regular academic activities. They used to take part with their own personal skills and intention. At some points, it was observed that in case of role-play the roles of lions/ tigers was proactively taken by the boys, not by the girls.  Nevertheless, it was not clear to the evaluators that whether it was a deliberate process by the teacher to promote boys in this sort of brave role or not. 

In case of adolescent and adult learners, they are aware of the rights, but they were not capable enough to materialize their right. 

2.5 Application and Effect of learning of CRCs for changes 

This section made an effort to reflect on the range of application and effect of those applications’ learning in addressing some social and family issues. As this is a bit premature to see the effect after only one year, the team tried to see the minimum level of effect in the practical context. The team depended on the information gathered from the respondents and observation. As because, these findings are not validated and cross-checked by the team through directly visiting the families and different community places, this should be considered as the basis of further study, not as the authentic basis of decision making in this regard. However, the findings placed here are the reflection of the result and multiple effect and spread of awareness acquired by the learners to the family members and community. 

2.5.1 Favourable Environment for Education

1. The CRC pilot initiative has not only contributed in providing the access of the children of the slum communities but also facilitated to promote better level of understanding of the social problems, and acquire some life skills to achieve a better quality and dignity of life. 

2. The level of achievement motivation of the learners has increased and they used to attend the classes regularly. The learners in the primary education programme have also been benefited in the areas of health and hygiene, gender equity etc.

3. Parents have become conscious about the education of their wards and they became ready to contribute for the sustenance of the education programme. Community people have become closer in working together for the management as well as sustenance of the CRC learning centres.



4. The adolescent and adult learners have become more aware about their rights in the family as well as in the working place. They have also become conscious about health hygiene, gender equity, etc.

2.5.2 Increased awareness on Marriage and Related Issues 
During the visit at the CRCs, the evaluators have asked the learners from adolescent group and adult group on the marriage and marriage related topic:

The learners of the non-formal education programme for the adolescents and adults in each of the four CRCs have become conscious about early marriage, marriage law etc. According to the responses of most of the adult learners, it is found that they have become aware to prevent early marriage among their relatives and in the community. They have also ensured that they would be aware about the divorce rights of the female spouse (specially clause 19 of the marriage registration). 

A large number of adolescent learners of each of the CRCs have become aware to prevent their parents/ guardians/ relatives/ community people in arranging the marriage before the stipulated age mentioned in the local marriage law. 

2.5.3 Effect on IGA

The evaluation team members have interviewed the adolescent and adult learners to assess the effect of education on IGA. 

At the initial stage of the CRC initiative it was assumed that the adolescent girls of Tongi would not be motivated in attending the classes due to their involvement in income generation activities. In reality, it is found that the adolescent girls are more interested in learning life skill education and training as they are getting benefit of education on IGA.

2.5.4 Benefit of Learning as perceived by Parents

The evaluation team members have interviewed the parents of the children learners to assess the effect of education.

The parents and family members of the young learners have been benefited in learning health and hygiene related information, family law, etc. Some of the parents of the learners have also been benefited in acquiring literacy knowledge.

2.5.5 Increased awareness on Health and Cleanliness

The evaluation team members have interviewed the parents of the children learners to assess the effect of education on health and Cleanliness.

As the CRCs have been emphasizing on health and cleanliness issue through different activities, day observance, and discussion sessions, the learners have acquired the information on health and cleanliness. 

The prevalence rate of Diarrhoea, Cholera, and other water borne diseases has been reduced in each of the four slum areas.

2.5.6 Effect on Gender equity

The evaluation team members have interviewed the children learners of primary education group to assess the effect of education on Gender equity.

The CRC-MC members and teachers have discussed on the issue in different sessions, day observances etc. As the issue of gender equity have been discussed in different sessions, the girls and women learners have become conscious about their equitable rights in the family and the society.

2.6 Overall Strengths and Weaknesses 

In the previous sections, the team has reflected their findings and analysis in different issues and concerns in different categories. This section tries to express the overall Strengths and Weaknesses of the CARE’s CRC pilot initiative, which are as follows:

Strengths:

1. The capacity strengthening of the Teachers, CRC management committee members is one of the main strengths of this pilot initiative. The level of education of the teachers is also encouraging. The study team has noticed that teachers are also enthusiastic and sincere in their assignments. The teachers are ready to provide voluntary services until the CRC MC could able to arrange any fund.

2. The CRC has a very good infrastructural facility, which is rare among the Non- formal schools in the country. CARE used to fulfil the requirements for furniture, teaching learning materials, etc. With this ready facility it will not be a difficult task for the CRC –MC to run the centres after the withdrawal from CARE. The CRC- MC of Ghop is planning to use the centre as a rental community centre in order to maintain the expenditure of the education programme.  

3. Provision of coordination meeting among different stakeholders was one of the strengths of the pilot initiative. Through these meetings the CRCMC members, teachers could able to identify their limitations comparing to other education centres, schools, etc.

4. Scope of Community Participation in the CRC management committee was also considered as strength by the study team. As it was mandatory to include community people in the CRC management committee, the community involvement was ensured in the management of the centres. These helped the community people to generate feeling of ownership among them. This involvement increased the feeling of responsibility of the community people regarding the continuity of the centres after withdrawal the support from CARE. 

5. Self- developed Teaching learning materials is also another remarkable strength of this initiative considering its sustainability. The teachers have the required skill to develop low cost teaching learning materials. In relation to the future of the CRC based learning centres, the management committees need not to be worried about the procurement of high cost teaching learning materials.

6. Joyful teaching environment in childhood education has been suggested by the Psychologists, Educationists and Social Scientists. The study has also found very positive environment for learning in the CRC based learning centres. The teachers have always used the techniques to ensure joyful learning environment in the learning centres. It was also assessed by the study team members that the learners both young children, adults have been attracted in education.
7. Scope of non- formal education for the adolescent and adult was also another strength of the project. The evaluators have learned that the community teachers of the learning centres have provided maximum support to the adolescent learners especially in Ershad Nagar CRC, Tongi.
Weaknesses:

1. The evaluators could not able to found the transition of most of the learners from CRC to mainstream educational institution due to the very short duration of the project.

2. There was no formal scope of follow-up training or refresher training of the teachers and change agents. It is revealed from the observation, and interview with the project staff from PNGO and CRC-MC members that the capacity strengthening efforts on managing, monitoring and supervising the education programme was not sufficient.

3. The community people have less feeling of ownership in the PNGO run CRCs compared to the CRC-MC run CRCs.

4. The duration of the class was not sufficient.

5. In reality, it is found that the adolescent girls are more interested in learning life skill education and training as they are getting benefit of education on IGA. The scope of life skill training in the curricula of Non- formal education was not sufficient.  

CHAPTER 3: RECOMMENDATIONS
Followings are the suggestions and recommendations regarding the CRC pilot initiative:

1) Management of CRC

1. The attention to be provided to the standard of literacy achievement. In this    regard, the class time should be increased.

2. The role of the Change Agents has become task oriented routine work instead of facilitating and inspiring the CRC-MC and whole community. A systematic step to be taken to make them much fruitful in order to transform the CRC MC much more effectively.

3. The CRC management committee members should be provided with orientation on teaching methods, teaching learning materials so that they can visit and monitor the quality of education regularly.

4. Project staff of partner organization should be much more strategic and structured to provide technical and advisory support to CRC based learning centres and to assist on the strategy for taking ownership of CRC by the community people/ CRC MC or CRMC.

5. In relation to future management policy, CRC-MC should be empowered and authorized to manage the financial managements by themselves with technical support from PNGO or any other external agency.

6. The CRC-MC should have the authority to be flexible in budgetary allocation so that they can incorporate some need based instant expenditures.

7. The CRC management committee should be strengthened and empowered in maintaining documents, financial and centre visit aspects in order to run it independently.
8. In future implementation strategies, a systematic exit plan should be ensured and implemented which will enable the community to be aware of the future strategy and practical role.
9. The curricula of the Non-formal education programme for adolescent and adult should be more life skill oriented. The adolescent learners especially of Ershad Nagar should be equipped with number, length, and units of measurement in English etc., which is related to their garments work. The curriculum of these students may be reviewed and tailor-made.

10. The issue of social problems should be addressed more clearly in the non- formal education programme so that the learners could able to aware about the matter. There should have provision of life skill training in non-formal education in order to strengthen the income generation activities among the learners and community people to achieve improved quality life.

2) Quality Education and Gender Equity:
Learning Achievements:

1. Teachers should emphasize on their responsibilities in achievement- motivation among the learners of both primary education and Non- formal adolescents and adult education programme. Teachers can use good examples in relation to the importance of high achievement scores among the children learners. Teachers can motivate the adolescent and adult learners about the importance of education of their family members.

2. Teachers should help learners about the progress of achievement scores among the learners in monthly and quarterly examinations. Teachers should identify the causes of low achievement scores among the learners and should try to remedy it among those learners.
Teaching Methodology:

1. The curricula for the primary education should be followed in the primary education programme of learning centres. The teachers can apply activity based or any other modern teaching learning methodology.

2. Teachers have to fulfil the lesson plan if anything left in the last week’s lesson plan.

3. Teachers should identify the slow learners in their classes. There should have provision of remedial classes.
4. The teachers should arrange activities of hand writing regularly and that should not be just copying from the book rather they should help them to understand the basics of handwriting and practice it regularly. The same comment is applicable for the achievement of arithmetic learning. The students should be facilitated to learn the basics of arithmetic, not just rote chanting with the numbers and tables.

Learning Environment:

1. Teachers have to concentrate to ensure joyful learning environment. Teachers may reward a learner for his/ her outstanding achievement among all the learners.

2. Teachers should be aware about the total participation in their classroom activities. They have to evaluate the learners during the activities.  
Gender Equity:

1. Teachers have to create equitable opportunity among the learners so that they should understand as well as own the issue of gender equity.

2. Teachers may follow child-to-child learning method in order to transfer the feeling of gender equity.

3. CRC-management committee could arrange workshops to understand the gender equity among the learners; mothers group members, community people more clearly. CRC- management committee could arrange video show on the issue of gender equity among all types of learners, the guardians of the learners and community people so that CRCs could contribute in changing the handicap situation from the community regarding the issue of gender biasness.
4. It is necessary to inform the community people about the ensuring authority on women's rights through video show presentation.
Linking with the government

1. The effort for the linking with the government to be ensured with a detailed advocacy plan so that government can help the project and CARE can have the adequate access to the GOB agencies. There is potential to make a good relation with government agencies for the future collaboration and partnership as because the government is nationally and internationally committed as well as trying to develop the situation of quality of primary education. 

2. It is not evident from the interactions with different stakeholders that the municipality has not been involved in the CRCs in a significant amount of ownership. So in future, CDF could be one of the strong stakeholders to provide support and taking care for the CRC education programme. They can even support it financially through concerned CRMCs
3. The transparency of all stakeholders to be ensured so that the whole programme could be implemented in a comprehensive and collaborative way with a trust-worthy spirit.

4. It is to be cautioned here that in case of further intervention, CARE should be much more careful of defining and ensuring the role and accountability of the PNGOs to the CRC MC or CRMC.

Potentiality of Sustainability

1. Sustainability of the CRC through community management: As the community became involved with the management and ownership of the centres, the continuity and sustainability of the CRC would be more ensured. Therefore much effort would be devoted in making the community equipped with the management of CRC to fulfil their needs and rights.  

2. Mainstreaming to formal education: The CRC/CRMC/CDF can be used as the implementer of 'Feeder schools' by giving the basic education skills to children continue their education in the formal or non-formal schools. Community initiative in generating fund and making linkages can play a facilitating role in preparing the children to gain the basic skill and supporting them to have access in formal or informal education. The relations with the nearby primary school should be much more fruitful and practical. In order to ensure friendly relation, it is essential to visit the school on a regular basis and invite them in the meeting of CRC and so on. 

3. The Community people, local elites and the parents of the learners have to work with CRC management committee and local government representatives to carryout a catchment area survey of the schools and to find out a mechanism of enrolling all children in the nearest primary school at the completion of two years of completion in the CRCs.
4. Parents, Community people have to contribute either in cash or kind in order to ensure the sustainability of the education programme 
5. For adolescent learning, the ADP approach developed by USCCB and Kishory empowerment approach based on Reflect and adapted by SUS, Netrokona could be taken into consideration.
Community Capacity in Managing Centres

1. The capacity in managing the technical aspects like pedagogical support and accounting skills CRC MC and CRMC still far run the learning centres effectively. So the major support to be provided through the PNGOs to make the CRC MC well equipped for more one year. The following strengths of the project should be utilized systematically in order to make them adequately equipped and the programme as success as it should be:

2. The training of the Teachers and CRC management committee members to be continued through PNGOs. 

3. Parents, Community people and CRC- management committee members should ensure the attendance of the children through active participation in different activities of the centres.

4. In order to ensure the attendance of the learners the teachers, parents and community people have to motivate them.

5. It is the responsibility of the CRC- management committee to ensure enough access in managing the centres among the parents or guardians of the learners and community people.

6. Provision of coordination meeting among different stakeholders should be effectively ensured to get the required level of achievement in all respect

7. Scope of Community Participation in the CRC management committee to be systematically added to add value in order to create an wider impact in the community

8. The process of creating ownership to be ensured among the community people in the CRCs managed by the PNGOs 

9. The provision of Self-developed and creative Teaching learning materials to be continued and transfers to the CRMC

10. Joyful teaching learning methodology to be continued with much emphasis on literacy, numeracy

Tongi- In Ershad nagar, the community has the required capacity to manage the Learning centre in terms of financial and technical management. In Nishat nagar, the CRC- management committee members have received commitment from some of the local elites and industrialists in terms of financial contribution in managing the learning centres. It might be feasible to give the responsibility to the community people in managing the learning centres of Ershad nagar and Nishat nagar of Tongi, as they have the requisite understanding and capacity in managing the learning centres.

Jessore-In Ghop, although the community people have enough interest, they don’t have the financial as well as the technical capacity in managing the learning centres. In Purba Barandipara, though the community people are enthusiastic, they don’t have required capacity in managing the learning centres. It might not be feasible to give the total responsibility to the community people in managing the learning centres of Ghop and Purba Barandipara of Jessore. The community people have the ability to contribute in technical assistance regarding the management of the learning centres.

The curricula of the Non- formal education programme should be more life skill oriented so that it help the learners and community people in accelerating IGA. The issue of social problems should be addressed more clearly in the non- formal education programme so that the learners could able to aware about the matter. There should have provision of life skill training in non-formal education in order to strengthen the income generation activities among the learners and community people to achieve improved quality life.
Programme Strategy 

The CRC management committee should be empowered through ensuring their involvement in technical and financial aspect so that they can own the programme.

1. The relations with the nearby primary school could be stronger by ensuring the involvement in most of the policy level meetings and activities.

2. To ensure ownership of the CRC the community people should be highly engaged through ensuring their involvement in technical and financial aspect. 

3. The CRC management committee members should be trained on teaching methods, teaching learning materials etc. so that they can monitor the programme more efficiently. 

4. The CRC- MC should have the authority in financial management in terms of budgetary allocation so that they can incorporate some expenditures with rationality 

5. The role of the Change Agents has become activity based routine work instead of facilitating and inspiring the CRC-MC and whole community. 
OVERALL COMMENTS- The concept of utilising the out puts of other programmes as the inputs of a new education programme was very much interesting and useful in terms of creating broader impact in the community. The CRC education programme, particularly the primary education programme demonstrated an application of an effective approach for the future interventions by CARE. If the CARE can collaborate with Government for the promotion of universal primary education and Education for All goal, there is potential to contribute in the 15 years plan of education for all (NPA-II). In order to make it success and to add value to the countrywide movement for education for all to fulfil the Dakar Commitment by the nation, it needs strong systematic advocacy drive from CARE to collaborate and cooperate with Government and other organisations working for the cause of primary education.
ANNEXURES
Annex I: Questionnaires and Checklists
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gš—e¨t

9|
cov‡jLv bv Ki‡j wK kvw¯— cvIqv hvq?


gš—e¨t

10|
GLv‡b covïbvi& Av‡M †Kv_vI cov‡jLv K‡iQ wK bv

	n¨uv
	
	Rb
	
	bv
	
	Rb


11|
‡mB ¯‹zj Qvovi KviY wK

DËit

12|
GB ¯‹z‡j cov †jLv †kl n‡j †Kv_vq co‡e (wewfbœ DËi n‡e)

DËit

13|
‡Zvgv‡`i GB ¯‹zj Kviv Pvjvq

DËit

14|
‡Zvgv‡`i ¯‹z‡j cov‡jLv †`L‡Z †K †K Av‡m

DËit

15|
‡Zvgv‡`i GjvKvi †jvKRb †KD Av‡m wK?

DËit

16|
‡K †K G‡m‡Q

DËit

17|
Zv‡`i †Pb wK? n¨vu n‡j wKfv‡e †Pb

DËit

18|
‡Zvgiv wK wK eB co

DËit

19|
‡ev‡W© wj‡L †jLv, cov, wnmve Gi gvb hvPvB Ki‡Z n‡e (GB As‡k mgq w`‡Z n‡e)


(K)
‡jLvi gvbt

	fvj
	
	‡gvUvgywU 
	
	Lvivc
	

	
	Rb
	
	Rb
	
	Rb


(L)
covi gvb



	fvj
	
	‡gvUvgywU 
	
	Lvivc
	

	
	Rb
	
	Rb
	
	Rb


(M)
wnmvet

	
	
	
	
	
	


 (N)
mvaviY Ávbt

	
	
	
	
	
	


20|
‡Zvgv‡`i mßv‡n QywU Kq w`b

DËit

21|
‡Zvgiv wbqwgZ †K‡›`ª Avm wK (nvwRiv LvZv †`‡L MZ 7w`‡bi Dcw¯’wZ hvPvBKiY I DË‡ii mv‡_ wgwj‡q †`Lyb)

DËit

22|
‡Zvgiv ¯‹z‡j/‡K‡›`ª bv Avm‡j †KD wKQy e‡j wK bv ? ej‡j wK e‡j? (gš—e¨ AvKv‡i wjLyb)

DËit

23|
GB ¯‹z‡j cov †jLv †kl n‡j †Zvgiv †Kv_vq co‡e GB m¤ú‡K© †KB wKQy 

(K)
e‡j‡Q wK? 
(L)
wK e‡j‡Q
(M) 
†K

	n¨vut
	
	bv
	
	
	


(L) DËit

(M) DËit

23|
wkw¶Kv cvV cwiKíbv AbymiY K‡i wK bv?( wewfbœfv‡e K_v e‡j †R‡b wbb) / cov‡bv c×wZ †Kgb ?

DËit

24|
ev”Pv‡`i Enthusiasm involvement etc. 

cÖkœ KZ©vi gš—e¨
1|
‡K›`ª m¤ú‡K© mvwe©K gš—e¨ 

¯’vb

t

cwi‡ek

t

DcKiY

t

Dcw¯’wZ

t

2|
wk¶vi gvb m¤ú‡K©

3|
(K) wkw¶Kv cÖwk¶‡b Abymv‡i †K›`ª cwiPvjbv Ki‡Q wK bv?


(L) †K‡›`ª mieivnK…Z DcKiY wbwðZ n‡q‡Q wK bv? / emvi e¨e¯’v / cwi‡ek


(M) †K‡›`ª Teaching learning environment ¯^ZùzZ© wK bv? 


(N) wk¶v_©x‡`i Creativity'i my‡hvM ev cwi‡ek Av‡Q wKbv? (covi duv‡K dvu‡K)


(O) wk¶K wk¶v_x© m¤úK© 


(P) †K‡›`ª †Kvb Disable Children _vK‡j Zvi Ae¯’vbt

4|
GmGgwm m¤ú‡K©

cÖkœgvjv/†PKwjó - 2

DËi`vZv t wkw¶Kv

(‡K›`ª I QvÎ/QvÎx msµvš— I GmGgwm)

1|
K) ‡K‡›`ªi bvg

t

L) ¯’vb


t

M) mgq


t

Uv ‡_‡K


Uv ch©š—

N) wk¶K/wkw¶Kvi bvg
t

2|
K) i) wk¶vMZ †hvM¨Zv
t

    ii) eqm AvbygvwbK
t

   iii) GB wk¶v‡K‡›`ª KZw`b nj wZwb KvR Ki‡Qb|

	L) i) cÖwk¶b cÖvß wK bv?
	n¨uv
	
	bv
	


    ii) KZw`‡bi cÖwk¶b †c‡q‡Q
t

	  iii) d‡jv Avc cÖwk¶b n‡q‡Q wK bv?
	n¨uv
	
	bv
	


   iv) KZ w`‡bi t

    v) Avcbvi cÖvß cÖwk¶b cÖ‡qvM Ki‡Z wK wK Amyweavi m¤§yLxb n‡qwQ‡jb? 

3| K) i) Avcbvi †K‡›`ª QvÎ/QvÎx msL¨v KZ?

        ii) ‡g‡q KZ Rb

        iii) ‡Q‡j KZ Rb

     L) i) KZRb fwZ© n‡qwQj
t

         ii) GLb KZ Rbt


Wªc KZ Rb 
t

    M) i) Wªc AwWU Gi Kvib
t

       ii) Wªc AvDU ‡iv‡a wK K‡i 

      iii) G‡`i AvbygvwbK eqm KZ n‡e
t

	     iv) Giv †KD wK ‡Kvb BbKv‡gi mv‡_ RwoZt
	n¨uv
	
	bv
	


       v) n¨uv n‡j wK ai‡bi KvR
t

      vi) cov †jLvi cÖwZ G‡`i AvMÖn ‡Kgbt

           (gš—e¨ wjL‡Z n‡e)

      vii) G‡`i cov‡jLv AwR©Z mvdj¨ m¤ú‡K© Avcbvi gš—e¨ e‡jb

cov

wjLv

mvavib Ávb

m‡PZbZv

4| 

	
	Av‡M wK wQj
	GLb wK n‡q‡Q

	-cov‡jLv

- KvR Kg© 

- cwi¯‹vi cwi”QbœZv

- cwi‡ek cwi”QbœZv

- mgv‡R cwiwPwZ

- wPwKrmvq

- Ab¨vb¨
	
	


5|
G‡`i †jLvcovi †LvRLei AwffveKMY iv‡L wKt

n¨uv n‡j wKfv‡e iv‡L

6| K) i) GmGgwm G‡`i †jLvcovi Rb¨ wK wK f~wgKv iv‡L 

        ii) wk¶v_x©‡`i ¸bMZ gvb AR©‡b GmGgwm wK wK `vwqZ¡ cvjb K‡i

    L) ‡K‡›`ªi e¨e¯’vcbvq GmGgwmÕi f~wgKv wK? (wK wK KvR K‡i)

M) ‡K‡›`ªi wk¶v_x©‡`i fwel¨r wb‡q ev Mainstreaming wb‡q cov †jLv eÜ Ki‡j Zvi wK `vwqZ¡ cvjb 

    K‡i t 

7| Avcbvi †K‡›`ªi wba©vwiZ mgq c‡i wk¶v_x©iv wK ‡hvM¨Zv AR©b Ki‡Z cvi‡e

· cov t

· ‡jLv t

· wnmve t

8| Avcbvi †K›`ª †_‡K KZRb wk¶v_x© 3q †kªbx‡Z fwZ© nIqvi c~b© †hvM¨Zv AR©b K‡i‡Qb e‡j Avcwb g‡b 

     K‡ibt

9| ‡K‡›`ª wK wK eB cov‡bv nq?

10| K) i) cvV cwiKíbv Av‡Q wK?

n¨uv
t

bv
t

ii) cvV cwiKíbv wKfv‡e Abymib K‡i? / Teaching – Learning Process

11| Avcwb ‡Kvb Kvi‡Y †K‡›`ª Abycw¯’Z n‡j wK e¨e¯’v †bIqv nq

12| K) GmGgwm Avcbv‡K †K‡›`ªi e¨e¯’vMZ I ¸bMZ gvb AR©‡b wK wK mvnvh¨ K‡i

L) Avcwb wK g‡b K‡ib Zviv †h mn‡hvwMZv †`q Zv h‡_ó

n¨uv
t

bv
t

n¨uv n‡j wKfv‡e

13| Avcbv‡`i †K‡›`ª achievement ‡Kgb ?

14| SMC / CMC GB †K›`ª wb‡Riv cwiKíbv Ki‡Z cvi‡e wKbv ?

15| Care / DAM ‡hfv‡e Pvjv‡”Q Zv †Kgb g‡b nq 

16| Check list:

CRC

1. Activity based learning 

2. Sitting arrangement 

3. Learning material development

4. Waste basket

5. Drinking water

6. Nail cutting day

7. Book covering day

8. School cleaning day

9. Innovative work

10. Self attendance

11. Drawing

12. Writing (Rhymes, Story)

13. Personal File of students

14. Wall magazine

15. Story telling

16. Monthly progress monitoring 

17. Monthly ABC (Attendance, Behaviour, Cognitive level) gradation

18. Progress distribution

19. School profile

20. Visitor register 

21. Book register

22. Weight and height monitoring 

23. Child to child activity

24. Parents meeting

25. Cultural program

26. Case study

†PKwjó - 3

CRC Management Committee

1. e¨e¯’vcbv ¶gZv

K) - m`m¨ (msL¨v, wk¶vMZ, cÖwk¶Y, AwfÁZv, Kv‡Ri aiY)

L) - Znwej (myÎ, †gqv`)

M) - bw_cÎ

N) - Revew`wnZv

2. KwgDwbwUi mv‡_ CRCMC Gi m¤úK©

K) wk¶v‡K‡›`ªi Ae¯’vb

L) AwffveK mfv

M) KwgDwbwUi mywbw`©ó Ae`vb

3. wk¶vi gvb †Kgb ?

4. wk¶vi cwi‡ek ?

5. wk¶v‡K›`ª cwiPvjbvq CRCMC mywbw`©ó KvR

K)  ¸YMZ wk¶v m¤ú‡K© aviYv

L) ¸YMZ wk¶v wbwðZKi‡Y  mywbw`©ó KvR

M) wk¶K (†hvM¨Zv, wb‡qvM cÖwµqv, cÖwk¶Y)

N) wk¶v Kvh©µg gwbUwis c×wZ

O) wkLbdj hvPvB cÖwµqv

P) cÖwZ‡e`b (aiY, mgq)

Q) wk¶v‡¶‡Î mywbw`©ó AR©b

R) miKvwi we`¨vj‡qi mv‡_ m¤úK©

S) wbqwgZ wgwUs

T) wgwUs wgwbUm

5. CRC †K wKfv‡e ¯’vqxZ¡kxj Kiv hvq ? 

- Ownership 

- cwiKíbv

6. ‡cÖvMÖvg óªwUwR m¤^‡Ü gš—e¨

K) NGO'i f~wgKv
L) †Kqvi Gi f~wgKv

M) †cªvMÖvg G‡cÖvP

N) Collaboration Approach/Care SHAHAR Project, PNGO Ges CRCMC Gi Joint 

    Venture m¤úK© gš—e¨
gš—e¨

--

-

- djvdj

O) fwel¨r Kg©cš’v

P) Project Learning 
Q) Survival Strategy/Sustainability by
i) Community Management

ii) Linking with Satellite School 

iii) Main Streaming 

iv) Human Development Skill

7| K) Project Strength
     L) Project weakness
8|
‡Kqvi †_‡K wK wK mn‡hvMxZv cvq /Input
9|
wK wK cÖwk¶Y †c‡q‡Qb ? wKfv‡e Kv‡R jvwM‡q‡Qb ?

10|
bvix cyi“l mgZv wel‡q wK aviYv †cvlb K‡ib ?

11|
Ab¨ / cv‡ki ¯‹z‡ji mv‡_ Zzjbv / m¤úK© 

12|
Parents ‡`i mv‡_ CRMC i m¤úK© I †hvMv‡hvM

13|
‡Kvb †Kvb Form / meting G Ask †bq ?

14| wk¶v_x©/‡K›`ª msµvš— †PKwjó

a. Activity based learning 

b. Sitting arrangement 

c. Learning material development

d. Waste basket

e. Drinking water

f. Nail cutting day

g. Book covering day

h. School cleaning day

i. Innovative work

j. Self attendance

k. Drawing

l. Writing (Rhymes, Story)

m. Personal File of students

n. Wall magazine

o. Story telling

p. Monthly progress monitoring 

q. Monthly ABC (Attendance, Behaviour, Cognitive level) gradation

r. Progress distribution

s. School profile

t. Visitor register 

u. Book register

v. Weight and height monitoring 

w. Child to child activity

x. Parents meeting

y. Cultural program

z. Case study

†PKwjó - 4

Gd wR wW t   gv`vm© MÖ“c

BDwbqb -------------------  Dc‡Rjv   ----------------     †Rjv  ------------------                     

mfvi ¯’vb----------------------- ZvwiL -------------------- Dcw¯’wZ-------------

cÖkœ 1 t ¯‹zj cwijvjbvq Avcbviv wKfv‡e mn&vqZv K‡ib ?

DËi t 

cÖkœ 2 t A`¨vewa Avcbviv wK wK `vwqZ¡ cvjb K‡i‡Qb ?

DËi t

cÖkœ 3 t GB cÖKí Avcbv‡`i mš—vb‡`i Rb¨ wK cwieZ©b Avb‡e?

DËi t

cÖkœ 4 t e¨e¯’vcbv KwgwU, PNGO Ges †Kqvi Gi f~wgKv m¤ú‡K© Avcbv‡`i gZvgZ wK wK ?

DËi t 

cÖkœ 5 t Ab¨ ¯‹y‡ji mv‡_ GB ¯‹z‡ji wK wK cv_©K¨ †`‡L‡Qb ?

DËi t

bvix cyi“l mgZvt

cÖkœ 6 t Avcbviv wK †Kvb cÖwk¶b †c‡q‡Qb ? wKfv‡e Kv‡R jvMv‡”Qb?

DËi t

cÖkœ 7 t †Kqvi P‡j †M‡j ¯‹zj KwgwU Pvjv‡Z cvi‡e wK? (Sustainability)

DËi t

cÖkœ 8 t mej I `ye©j w`K wK?

	mej
	`ye©j

	
	


cÖkœ 9 t GB †K›`ª †_‡K wk¶v_x©‡`i †h cwieZ©b n‡q‡Q
	Av‡M wK wQj
	GLb wK n‡q‡Q

	- cov wjLv 

- m‡PZbZv

- mvaviY Ávb

- cov‡jLvi cÖwZ g‡bv‡hvM

- cwi”QbœZv

- cwi‡ek cwi”QbœZv

- wb‡R‡`i hZœ

- Ab¨vb¨
	


cÖkœgvjv- 5

cvU©bvi GbwRIÕi mswk­ó Kgx©
1|
msMV‡bi bvg

t

2|
wVKvbv


t

3|
cÖav‡bi bvg

t

4|
c`ex


t

5|
msMV‡bi cÖavb KvR 
t

6|
msMV‡bi wk¶v m¤úwK©Z KvR wK wK t

7|
‡Kqvi Gi mv‡_ msMV‡bi KvR wK wK t

8|
wk¶v †K›`ª KZwU (wba©vwiZ Bfvjy‡qk‡bi)
t

9|
`vZv ms¯’vi bvg
t

10|
Kvh© µ‡gi eqm
t


• ïi“i mgq
t


• ‡k‡li mgq
t

11|
wk¶v_x©i Kvw•LZ †hvM¨Zv
t


• wk¶v e¨e¯’vcbv wKfv‡e n‡”Q|


• ‡K›`ª wbe©vPb
t


• wk¶K wbe©vPb
t


• wk¶vMZ †hvM¨Zv t


• ‡K›`ª e¨e¯’vcbv KwgwUi m`m¨ wbe©vPb c×wZt

12|
wk¶K‡`i cÖwk¶b t


(K) cÖwk¶‡bi welqe¯‘ I G¨v‡cÖvP


(L) Follow up cÖwk¶‡bi e¨e¯’vi aib

13|
wk¶K wbe©vPb GmGgwmÕi f~wgKv

14|
wk¶v_x©‡`i ¸bMZgvb AR©‡bi †¶‡Î GmGgwmÕi f~wgKv wK?


(K) GmGgwm wKfv‡e †K›`ª gwbUwis K‡i|


(L) GmGgwm †Kvb cÖwZ‡e`b ‡`q wK? 


(M) GmGgwm †Kvb mfv nq wK? mfvi wgwbUm& Av‡Q wK?

15|
GmGgwm GbwRIÕi mv‡_ †hvMv‡hvM I Z_¨ wewbgq 


(K) wgwUs (aib)


•

(L) cÖwZ‡e`b (aib)

•

•

(M) mvwU©wd‡KU (aib)

•

(N) Ab¨vb¨

•


(wbw`©ó wgwUs wgwbUm& _vK‡j Zvi bgybv wb‡Z n‡e)

(O) cÖwZ‡e`b KZw`b ci ci †`qv nq

KZw`b ci ci wK ai‡bi Feed Back ‡`qv nq (bgybv) Feed Back Gi Av‡jv‡K wK ai‡bi Action ‡bqv nq|

(P) Z_¨ wewbg‡qi Rb¨ wgwUs Gi aib


• wgwUs‡q wK wK Av‡jvPbv nq?


•  Kvi Kvi mv‡_ wgwUs nq


wgwUs Gi d‡jvAvc wKfv‡e Kiv nq

(Q) Community'‡K mwµq Kivi Rb¨ †Kqvi wK K‡i?

(R) Community'i wK wK mn‡hvMxZv cvq?

(S) GbwRI mnvqZv Qvov GB †K›`ª¸‡jv cwiPvjbv CRCMC eZ©gv‡bi Kvh©µ‡gi gZ ivL‡Z cvi‡e wK bv Avcbvi gZvgZ wK


gš—e¨-

•


(T) SMC Gi Sustainability' i Rb¨ Avcbvi wK wK mn‡hvMxZv Kiv `iKvi

gš—e¨-

•

•

(P) †K‡›`ªi Rb¨ GmGgwmÕi wbR¯^ Ae`vb wK?

•

•

(Q) fwel¨r GB Ae`vb A¶zbœ ivLvi Dcvq wK?

•

•

16|
GKwU Term ‡kl n‡j wk¶v_x©iv wK wK †hvM¨Zv AR©b Ki‡e e‡j mywbw`©ó Kiv Av‡Q


‡jLv
t


cov
t


wnmve
t


mvavib Ávbt


miKvix ¯‹z‡ji †Kvb †Kvb †kªYx‡Z covi †hvM¨Zv AR©b Ki‡e|

17|
H †kªbx‡Z fwZ© n‡Z GmGgwmÕi f~wgKv wK?

DËi
t

GLb ch©š— Avcbv‡`i †K›`ª †_‡K KZRb miKvix ¯‹z‡j fwZ© n‡q‡Q|


msL¨v
t 

18|
‡Kvb †kªbx‡Z KZ Rbt

•

•

19|
Joint Venture/‡cÖvMÖvg G‡cÖvP m¤ú‡K© gš—e¨
20|
mej I `~e©j w`K

	mej
	`ye©j

	
	


21|
mgm¨v

mvwe©K gš—e¨t

cÖkœgvjv/ - 6

PNGO Kg©x / Facilitator 

‡PBb&R G‡R›U Gi mv‡_ WvqjM

BDwbqb -------------------  Dc‡Rjv   ----------------     †Rjv  ------------------                     

mfvi ¯’vb----------------------- ZvwiL -------------------- 

bvg                                   eqm                                 wk¶v                                   

c~‡e©i AwfÁZv

cÖkœ 1 t Avcbvi KvR wK wK t

DËi t

cÖkœ 2 t Avcwb wK wK cÖwk¶b †c‡q‡Qb ? wKfv‡e Zv Kv‡R jvMv‡”Qb ?

DËi t

cÖkœ 3 t cÖK‡íi mv‡_ RwoZ Ab¨vb¨‡`i mv‡_ Avcbvi wKfv‡e †hvMv‡hvM / mgš^q nq ?

DËi t

cÖkœ 4 t GB ¯‹z‡ji mdjZv KZUzKz ?

DËi t

cÖkœ 5 t GB mdjZvi wcQ‡b Avcbvi f~wgKv wK wK ?

DËi t

cÖkœ 6 t Avcbv‡K †K gwbUwis K‡i?

DËi t

cÖkœ 7 t MZ GK gv‡m wK wK KvR K‡i‡Qb ?

DËi t

cÖkœ 8 t GB ¯‹z‡ji mv‡_ Ab¨ ¯‹z‡jiwK wK †¶‡Î cv_©K¨ i‡q‡Q e‡j g‡b K‡ib ?

DËi t

cÖkœ 9 t ¯’vbxq miKv‡ii cwiPvjbvq ¯‹z‡ji e¨vcv‡i RbM‡bi f~wgKv wK ?

DËi t

cÖkœ 10 t †Kqv‡ii mnvqZv bv _vK‡j ¯‹z‡ji wK wK Amyweav n‡e?

DËi t

11.
‡cÖvMÖvg óªvwUwR

· NGO'i f~wgKv
· ‡Kqvi Gi f~wgKv

· †cªvMÖvg G‡cÖvP

· Collaboration Approach/Care Shahar Project Gi NGO Ges CRCMC Gi Joint Venture m¤úK© gš—e¨
· gš—e¨

· djvdj

· fwel¨r Kg©cš’v

· Project Learning 
· Survival Strategy/Sustainability
12| 
Project Strength
Project weakness
13|
‡Kqvi †_‡K wK wK mn‡hvMxZv cvq /Input
14|
wK wK cÖwk¶Y †c‡q‡Qb ? wKfv‡e Kv‡R jvwM‡q‡Qb ?

15|
bvix cyi“l mgZv wel‡q wK aviYv †cvlb K‡ib ?

16|
Ab¨/cv‡ki ¯‹z‡ji mv‡_ Zzjbv/m¤úK© 

17| 
Parents ‡`i mv‡_ CRMC i m¤úK© I †hvMv‡hvM

18|
‡Kvb †Kvb Form / meting G Ask †bq ?

19|
cÖkœ KZ©vi gš—e¨t

Respondent: Facilitator / PNGO Kg©x

1.
ev”Pv‡`i ¯‹zj m¤ú‡K©

· Strategy / ‡KŠkj

· Training Support
· Imputs
· Achievement

· Strength & Weakness

· Future Plan

· Strategy for Sustainability

· Quality

· Methodology

2.
wK‡kix‡`i ¯‹zj

· Strategy / ‡KŠkj

· Training Support
· Inputs
· Achievement

· Strength & Weakness

· Future Plan

· Strategy for Sustainability

· Quality

· Methodology

3.
eq¯‹ gwnjv ¯‹zj

· Strategy / ‡KŠkj

· Training Support
· Inputs
· Achievement

· Strength & Weakness

· Future Plan

· Strategy for Sustainability

· Quality

· Methodology

cÖkœgvjv/†PKwjó - 7

Adolescent Group Interview

1|
MÖ“c/†K‡›`ªi bvgt


DËit

2| 
wVKvbvt

3|
KZw`b nj G MÖ“c/ †K‡›`ªi wk¶v Kvh©µg Pj‡Q?


DËit

Avcbviv GLv‡b wK wK K‡ib?

DËit

4|
G wk¶v Kvh©µ‡g Ask wb‡q wK wK jAf n‡q‡Q?


DËit

5|
CRCMCÕi wK wK `vwqZ¡ wQj?


DËit

6|
GLb CRCMC wK †mB Av‡Mi gZ †`Lv ïbvi `vwqZ¡ cvjb K‡i?


DËit

7|
CRCMCÕi `vwqZ¡ c~‡e©i gZ ivL‡Z n‡j wK wK Kiv `iKvi?

DËit

8|
GLb CRCMC bv _vKvq Avcbv‡`i wK wK Amyweav n‡”Q?


DËit

9|
GB †K‡›`ªi wk¶‡Ki †eZb, m¤§vbx, Ab¨vb¨ LiP wKfv‡e P‡j?

DËit

10|
GB fv‡e KZw`b Pj‡e e‡j g‡b nq?

DËit

11|
‡K›`ª Av‡M Care ev PNGO †_‡K Av‡M wK wK my‡hvM myweav cvIqv †hZ?


DËit

12|
GLb G¸‡jvi Pvwn`v wKfv‡e wgU‡Q?


DËit

13|


	Av‡M wK wQj
	GLb wK n‡q‡Q

	- cov‡jLv

- Avq BbKvg

- KvR Kg© (msmvwiZ)

- ‡Q‡j ‡g‡q‡`i †jLv cov

- cwi¯‹vi cwi”QbœZv

- cwi‡ek cwi”QbœZv

- mgv‡R cwiwPwZ

- wPwKrmvq

- Ab¨vb
	


cÖkœgvjv/†PKwjó - 8

Women Group

1|
MÖ“‡ci/†K‡›`ªi bvg wK wQj?

DËit

2|
wVKvbvt

3|
KZw`b cov †jLv K‡i‡Qb?

DËit

4|
GLb wK Ki‡Qb?


DËit

5|
GLb hv K‡ib Av‡Mi mv‡_ cv_©K¨ Av‡Q wK?


DËit

6|
Av‡M CRCMC Avcbv‡`i wK mn‡hvMxZv w`Z?


DËit

7|
GLb wK mn‡hvwMZv †`q?

DËit

8|
CRCMC mn‡hvwMZv †c‡Z n‡j wK Kiv `iKvi?


DËit

9|
wK fv‡e Zv cvIqv †h‡Z cv‡i?


DËit

10|
GB †K‡›`ª G‡m Avcbv‡`i wK wK jvf n‡q‡Q?


DËit

	Av‡M wK wQj
	GLb wK n‡q‡Q

	- cov‡jLv

- Avq BbKvg

- KvR Kg© (msmvwiZ)

- ‡Q‡j ‡g‡q‡`i †jLv cov

- cwi¯‹vi cwi”QbœZv

- cwi‡ek cwi”QbœZv

- mgv‡R cwiwPwZ

- wPwKrmvq

- Ab¨vb¨

- ‡hŠZzK

- evj¨ weevn

- eûweevn/ZvjvK
	


cÖkœgvjv/†PKwjó - 9

Parents Group ‡`i mv‡_ Avjvc
1.
Avcbv‡`i Abyf~wZ ?

2.
wK cwieZ©b †c‡q‡Qb ?

3.
wk¶vi gvb e„w×‡Z Avcbv‡`i f~wgKv 

4.
gv`vi MÖ“c m¤ú‡K© ejyb

· Roles
· Activity
· wKfv‡e MwVZ nq

· Future Plan
5.
Avcbv‡`i civgk© wK

6.
GLv‡b cov †k‡l wK Ki‡eb

7.
Sustainability

ANNEX-2

TERMS OF REFERENCE :

Consultancy for Evaluation of SETUP project

1. Background

The 2002-2006 Long Range Strategic Plan of CARE Bangladesh identified education as one of the priority areas for development work and is geared to expand the education programming to improve access to quality education that promotes critical thinking and life skills, especially for girls and women, leading to greater empowerment and civic participation of the poor and the marginalized. CARE is currently implementing three projects: 1) CHT Children’s Opportunities for Learning Enhanced (CHOLEN) in the Chittagong Hill Tracts; 2) School Effectiveness Through Union Parishad (SETUP) in Rangpur and Gaibandha; and 3) Community Resource Center (CRC) in urban slums of Jessore and Tongi.

The SETUP project was initiated through a collaborative approach with another project – BUILD – under Integrated Food Security Program of CARE. The BUILD project strengthens the role of local government and administration, and organized stakeholder groups comprised of community people to take ownership of the development initiatives of the Union. The SETUP project capitalizes on trained Union Parishads and stakeholder groups to take responsibility for quality education and improved school efficacy in the two selected Districts: Rangpur and Gaibandha. The SETUP project is implemented in four Unions (Katabari, Bharatkhali, Gongachara and Gopalpur) of four Upazilas (Gobindogonj, Saghata, Mithapukur and Gongachara) under the two Districts. SETUP is the only project in Bangladesh where the Union Parishad - the elected Local Government body is a key partner in improving governance in schools. Learning in SETUP of improving school governance and internal efficiency has high potential to make an illustrative case for decentralization of educational administration and strengthening of the Union Parishad’s ‘Standing Committee for Education’ which today is the major concern of the Ministry of Primary and Mass Education of the Government of Bangladesh. 

The Community Resource Center (CRC) is a collaborative pilot initiative developed between CARE’s education sector, and an urban slum project (SHAHAR) of CARE’s Integrated Food Security Program (IFSP). The original duration of the pilot initiative (July 2003 to June 2004) was recently extended three more months and is now due to end in September 2004.

The SHAHAR project facilitated the communities to establish Community Resource Centers (CRC) as a social capital to create opportunities for educational advancement, awareness of rights, and leadership development among the disadvantaged and deprived persons living in the slums. Community Resource Management Committees (CRMC) manage the CRCs with technical assistance from the partner NGOs. To complement these efforts, CARE’s education sector designed a basic education component targeting children and adolescent beneficiaries in four of the communities: two each in Jessore and Tongi. The learning centers are managed by the CRC management committees and has two different learning program. The goal of the pilot project is to increase access, improve quality and sustain positive outcomes of investment of education with the following objectives:

a) To implement a basic education program for the slum children and enable them to be enrolled in formal primary schools;

b) To ensure ownership of the CRC-based school is assumed by the community and the PNGOs, and includes a plan for sustainable continuation after withdrawal of CARE support.

c) To create opportunities of life-long education and life-skill training through institutionalized non-formal methods for the women members of SHAHAR.

The pilot initiative in at present implemented in four slum areas namely, Purba Barandipar and Ghop in Jessore; and Ershad nagar and Nishat nagar in Tongi.

Purpose of  Consultancy  

Both the pilots – CRC and SETUP – are due to end this year, in September and December 2004 respectively. CARE Bangladesh is seeking the appointment of a Consultant to assist the Education Unit/Program, to assess the pilot initiatives taken in collaboration with SHAHAR and BUILD projects of IFSP. The pilot is to be assessed in terms of its achievement of the specific objectives of the proposal from both quantitative and qualitative aspects. The consultant will also document the learning experiences, process and strategy followed, case studies of the pilot and give recommendation for future education programming in CARE Bangladesh. 

Specific Objectives:

The consultant will be required to study and assess the strategy and outcome of two pilot initiatives of CARE namely, SETUP and CRC. The specific requirements for each of the pilots to be assessed are mentioned as follows:

CRC pilot:

a) Assess the learning centers in terms of indicators addressing quality education (eg. Learning achievement, teaching methodology, learning environment, etc) and gender equity, including primary education of children and non-formal literacy program;

b) Assess community capacity and feasibility in managing the learning centers;

c) Assess program strategy in terms of collaborative initiative, sustainability of the resource centers by the community after withdrawal of CARE;

d) Assess the project output and outcome in relation to project inputs, taking social indicators into consideration.
SETUP pilot:

a) Assess Learning achievement of students and Changes in the schools;

b) Assess the capacity and linkages of Union Parishads to improve educational status in their constituencies;

c) Assess school management and governance and the role of different committees contributing to improvement in school performance

d) Assess the project strategy in terms of input and outcome and possibility of replication (taking into considerations of challenges and opportunities).

Methodology

To assess the two pilot projects the consultant will be required to visit the field sites and have discussions and dialogues with the project participants. Selected participants will be interviewed to constitute qualitative aspect of the assessment. Questionnaire, checklist and indicators developed by consultant will be consulted with Assistant Project Coordinator and Deputy Program Coordinator of CARE Education program prior to their use in the field.

CRC

The consultant team will require to visit the resource/learning centers in Tongi and Jessore during Assessment. FGD are to be conducted with CRC management committees, teachers, PNGOs and project staff. Individual and/or group interview are to be conducted with learners, teachers and community people. 

SETUP

The consultant team will require to visit the Union Parishads and respective schools in Rangpur and Gaibandha. Following groups are to be consulted to assess the project outcome:

· Union Parishad, especially the Education Standing Committee

· SMC, PTA and Mothers groups

· Stakeholder groups

· Teachers

· Students

· Change Agents and Project staff

· Upazila Education Committee

FGD are to be conducted with the various groups and case studies are to be cited to support findings. 

4. Activities

a) Review all documents of the pilot projects;

b) Submit an action plan with dates of field visits;
c) Share indicators/questionnaire/checklist/any other tools to be used for the assessment;
d) Make field visits, conduct FGD and collect relevant data for the assessment;
e) Share field findings with CARE;
f) Submit final assessment report.
Output

At the end of the Consultancy period CARE will obtain two reports:

a) Assessment report on Community Resource Center pilot

b) Assessment report on SETUP pilot

c) A presentation of findings from both assessments.

Key Contacts

All Field level activities are to be done in close contact with the Assistant Project Coordinator and Field staff in their respective operation area. For designing instruments and guidance the consultant will have contacts with the Deputy Program Coordinator-Education and Project Coordinators of SHAHAR and BUILD.

Time Frame

The consultant will work for 25 days from the date of signing of contract. A draft report is to be submitted to CARE by 26 September 2004 and the final report by 28 September 2004.

Annex-3

Evaluation plan of CRC Pilot project of CARE- Bangladesh

Background of the study :

In long range strategic plan 2002-2004, CARE- Bangladesh has identified education as one of the priority areas of it’s development work. In view to expand the quality & accessible education which will promote critical thinking and life skills for girls and women, leading to grater empowerment and civic participation of the poor and marginalized program. CARE is presently implementing three pilot projects naming CHOLEN in the Chittagong Hill tracts region,  SETUP in Rangpur & Gaibandha area, and CRC in the Urban slum areas of Jessore & Tongi.  SETUP project was initiated through a collaboration approach with another project BUILD under Integrated food Security Program of CARE.

The SETUP project Capitalizes on trained Union Parishads and stakeholder groups to take responsibility for quality education and improved school efficacy in the two selected Districts; Rangpur and Gaibandha. The other project CRC (Community Resource Center) is a collaborative pilot initiative developed between CARE’s education sector and an urban slum project (SHAHAR) of CARE’s Integrated Food Security Program (IFSP). Both the above pilots- SETUP & CRC are due to end this year, in September, 2004. CARE Bangladesh is now going to assess the above pilot projects to find out the achievement of the objectives of the project proposal from the both qualitative and quantitative aspects. INTERACTION consulting firm appointed to assess the strategy and outcome of the above projects.

Objective of the Study of CRC Pilot Project

a. To assess the learning centers in terms of indicators addressing quality education (that is learning achievement, teaching methodology, learning environment etc.) and gender equity, including formal education of children and non-formal literacy program.

b. To assess community capacity and feasibility in managing the learning centers.

c. To assess program strategy in terms of collaborative initiative, sustainability of the resource centers by the community after withdrawal of CARE.

d. To assess the project output and outcome in relation to project inputs taking social indicators into consideration. 

Information collection Methods :

For collecting data the methods will be used as below:

· Field visit/ direct observation to the respective places 

· Discussions and dialogues with Project Participants

· Interview with relevant people and officials involved with the project. (with Open ended questioners) 

· FGD with different Stakeholders

· Case studies

· Study the documents of the projects (Proposal, previous study report etc.)

Study Location :

The study will be carried out in the two Pilot projects area as below:

CRC : 2 cenetrs at Jessore & 2 centers at Tongi (details address)

Study Team : 

1. Serajud Dahar Khan- Chief consultant and Researcher (Team Leader)

2. Md. Anisuzzaman, Ph.D-  Researcher

3. Sahanaz Parveen Dristi- Programme Manager Interaction and Study coordinator masters in Sociology

4. Salahuddin- Researcher-  BSS.(Hons) MSS in Sociology 

Time frame of the study

Preparation of the study (develop plan, papers)-----------1-- -  5 Sept.   ------------   5 Days 

Field investigation/ data collection -------------------------6 --  15 sept..  -------------10 days

Information and Data processing --------------------------16 ---19 sept. --------------   4  days

Draft Report & Sharing with the CARE contact person--18-- 21 Sept.------------- - 4 Days

Final Report preparation and submission ------------------23--  26 Sept. -------------   4 days            

Field Activity plan for the study of CRC project 

	Sl
	Activities
	Output
	Resources/ Materials needed

	1
	Open Discussion with the student of the CRC based school 

(Pre- primary, Grade –1 & 2)

& Observation of Learning Centers
	Four discussions will be held with the students in Jessore and Tongi of CRC based school.

Through the discussion with the student information will be collected on following aspects:

· Physical condition 

· Classroom decoration, sitting arrangement, 

· Scope for creative and critical thinking, for example, own story writing, spontaneity of children, learning materials, etc.

· Quality of the education

· Participation of the students in the discussion.

· How are they feeling

· What have they learnt

· Presence in the School.

· Drop out rate and the causes of the drop out

· Physical environment of the classroom. 

· How many students have got the admission in the formal school what their present situation.

· What is the expectations of the student regarding their future study.

· Students comments on teaching methodology and the materials  

· Observe Chart, wall magazines, Register, and other materials  
	· Checklist

· Questionnaire

· Camera

· Note book



	2
	Focus group discussion with the adolescent girls & young women learners 

(non-formal functional literacy session)
	2 discussion session will be held with the adolescent girls & young women learners

one – Direct implemented by CRC management committee themselves (Purbo Barandipara) and  another one is supported by PSDO (PNGO) (Ershad Nagar in Tongi) 

Through the FGD 

· Feelings of the learners.

· Their comments on methodology and the materials.

· How they benefited by project.

· What is the present situation? 

· How are they thinking about sustainability

· Understanding about gender equity, trafficking, and child rights
	· Checklist

· questionnire

· Camera

· Note book

	3
	FGD with CRC management committee and Community people,
	4 FGD will be held. to understand 

· Role of CRC Management Committee.

· How they monitor the school.

· Whether they do meeting regularly or not.

· Are they maintaining meeting minutes?

· What assistance they get from CARE.

· What they think about the sustainability.

· What input provided by CARE.

· What training they received and how are they using the training.

· What about the Gender equity and their perception about Gender issue.

· What is the relationship between nearby primary schools and outcome in transition of the students

· What relationship exists in between parents and CRC- MC

· Involvement/ Participation in CDR- MC at different forums, meetings and events

·  Video show on primary health care issues for the students and mothers
	· Checklist of the question.

· Camera.

· Note Book



	4
	Meeting with Teachers
	Teachers of the center will be interviewed to understand –

· Methods of teaching

· Usefulness of training from project,

· What new methods applied after training?

· Background of the teacher.

· How they following the methods

· How they feeling with the school, student, PNGO and CRCMC

· What training they received and how they utilizing the training.

· What is their thinking about the sustainability of the school
	

	5
	Discussion session with PNGO officials
	Discussion will be held with NGOs 

& Information will be collected

· Their experiences during the project implementation.

· Strong and weakness of the project.

· How have they coordinated with the CARE, CRCMC? What was the strengths and gaps of the program strategy

· What are they thinking about the sustainability of the project?

· What is their plan if CARE withdraw right now 

· What is their comments about the process / Methodology
	· Checklist of the question.

· Camera.

· Note Book



	6
	Discussion session with CARE officials related to the pilot project.
	· Discuss about learning. Process, Methods, Input given

· Comments on their experiences.  

· Thinking about future expansion.

· Experience working with PNGO.

· Strengths and gaps of the program strategy
	· Checklist

· Questionnaire

· Camera.

· Note Book



	7
	Case study of the student, adolescent girl, young woman
	3 Case studies will be taken– student-1

Adolescent girl-1 & young woman –1.


	· Checklist

· Questionnaire

· Camera

· Note book



	9
	FGD with the Parents of the students
	4 FGD (two in Jessore two in Tongi)

· Parents involvement with school and children’s education

· What changes they have observed

· What role can they play to enhance quality of education

· Formation of Mothers Group, their roles and activities, their contribution to children’s education, their future plans.
· What is their opinion about the school?

· What changes have come out by the project in the life of their children?

· How they assisted and what is their contribution to the Project/ School.

· What are their recommendations?

· After completing the course what they will do 

· What they think about the sustainability of the school.    
	· Checklist

· Questionnaire

· Camera.

· Note book



	10
	FGD with Mother group
	2 FGD will be held one in Jessore and one in Tongi.

Information will be collected as below

· Their role in the school 

· What they feel.

· What is their opinion about the School management committee?

·  What they will do if CARE withdraws the project.

· What is the deferent between this school and other school?

· What they contributed to the school.
	· Checklist of the question.

· Camera.

· Note Book


Schedule of the field Visit Tongi

	Date
	Time
	Place
	Activities
	Responsible person

	7/9/04
	9AM -10 AM
	CARE Uttara Office
	To meet Masum-ul Alam to go the Ershad Nagar

Ph. 0171 141992
	Serajud Dahar Khan, Sahanaz parveen Dristi, 

Md. Anisuzzaman



	7/9/04
	10.30AM- 1.30 PM
	Ershad Nagar
	School Visit, Discussion with PNGO staff, Student, Teachers, Mothers' Group
	

	7/9/04
	1:30 PM – 2:30 PM
	Ershad Nagar
	Discussion with Student, Teachers, Mothers Group
	

	7/9/04
	3PM- 5. 30
	Ershad Nagar
	FGD with Ex Adult Women Learners, Discussion with CRC Management Committee
	

	7/9/04
	6 PM- 8 PM
	Ershad Nagar
	Discussion session with Adolescent Girls Learners


	

	8/9/04
	9- 11.00 AM
	Nishat Nagar
	School Visit, Discussion with Students, Teachers
	

	8/9/04
	11 AM -1PM
	Nishat Nagar
	Discussion with Student, Teachers, Mothers Group
	

	8/9/04
	2.00 PM - 4.30 PM
	Nishat Nagar
	FGD with Ex Adult Women Learners, Discussion with CRC Management Committee
	

	8/9/04
	6 PM—8 PM
	Nishat Nagar
	Discussion session with Adolescent Girls Learners
	


Schedule of the field Visit Jessore

	 Date
	Time
	Place
	Activities
	Responsible person

	10/9/2004
	6:00 PM
	DAM Ghop 
	To Meet Mr. Firoz of DAM in Jessore 
	Md. Anisuzzaman

cell: 

0171-452686

	11/9/2004
	8:30 A.M – 10 A.M
	DAM, Ghop
	School Visit, Discussion with Students, Teachers


	Do

	11/9/2004
	10:30 A.M- 12:00 PM 
	DAM, Ghop
	Group Interview with Teachers, Parents', Mother's Groups
	Do

	11/9/2004
	12 PM- 2:00 PM
	DAM, Ghop
	FGD With CRC Management Committee, Parents', Mother's Groups
	Do

	11/9/2004
	2:30 PM – 5:00 PM
	DAM, Ghop
	FGD with Ex Adult Women Learners, Discussion with CRC Management Committee
	Do

	11/9/2004
	6:00 PM- 7:00 PM
	Purba BarandiPara, 
	Discussion session with Adolescent Girls Learners
	Do

	11/9/2004
	7:00 PM- 8:00 PM
	DAM, Ghop
	Discussion session with Adolescent Girls Learners
	Do

	

	12/9/2004
	8:30 A.M – 10 A.M
	Purba BarandiPara
	School Visit, Discussion with Students, Teachers


	M. Anisuzzaman

cell: 0171 452686 



	12/9/2004
	10:30 A.M- 12:00 PM 
	Purba BarandiPara
	Group Interview with Teachers, Parents', Mother's Groups
	Do

	12/9/2004
	12 PM- 2:00 PM
	Purba BarandiPara
	FGD With CRC Management Committee, Parents', Mother's Groups
	Do

	12/9/2004
	2:30 PM – 4:00 PM
	Purba BarandiPara
	FGD with Ex Adult Women Learners, Discussion with CRC Management Committee
	Do


Presented  By





Approved by

Serajud Dahar Khan


   
           Dr. Munmun Salma Chowdhury 

ANNEX-4

Input given by project (for observation)
SETUP

1. Sitting arrangement

2. Self attendance

3. Activity based learning

4. Learning materials- Some are made by teachers and students

5. Progress monitoring

6. Result sheet

7. Library and book register

8. School parliament

9. Visitor register

10. Wall magazine

11. Waste basket

12.  Drinking water

13. School boundary

14. Gardening

15. Day observation

16. School activities by the mothers group: Monitoring, nail cutting, button sticking, etc.

17. Cleanliness of student

18. Cleanliness of classroom/latrines

19. Parents conference

20. Coordination meeting at UP

CRC

1. Activity based learning

2. Sitting arrangement

3. Learning material development

4. Waste basket

5. Drinking water

6. Nail cutting day

7. Book covering day

8. School cleaning day 

9. Innovative work

10. Self attendance

11. Drawing

12. Writing (Rhymes, Story)

13. Personal File of students

14. Wall magazine

15. Story telling

16. Monthly progress monitoring

17. Monthly ABC (Attendance, Behavior, Cognitive level) gradation

18. Progress report distribution

19.  School profile

20. Visitor register

21. Book register

22. Weight and height monitoring

23. Child to child activity

24. Parents meeting
25. Cultural program
The children learners of Nishatnagar are attending in their class.





Joyful learning through Word matching games in Ershad Nagar CRC centre





Learners of primary education programme in Ghop are listening the instruction from the teacher








The learners of Ghop CRC were found highly attentive in their class. The performance of the learners was highly satisfactory. 





Learners of Nishat Nagar CRC were found enthusiastic in their activities in the classroom.
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