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Acronyms

CBO

Community Based Organization

CHH

Child Headed Household

CKC

Community Knowledge Center

CSO

Civil Society Organization

DPM

Deputy Project Manager

IGA

Ikigo Gihugura Abaturage (Government Adult Literacy Program)

NA

Not applicable

OVCY

Orphans, Vulnerable Children, and Youth

PPPEMER
Projet pour la Promotion de Petites et Micro Entreprises Rurales

YIELD

Youth Initiative to Enhance out-of-school Learning for Development

Executive Summary

CARE Rwanda began the pilot project YIELD, Youth Initiative to Enhance out-of-school Learning for Development, focusing on improving access to and use of quality basic and life skills education by disadvantaged out-of-school youth.  The aim is to address the problem of low literacy and high poverty levels in their communities—the districts of Kahi, Muvumba and Gabiro—in Umutara province.  

A large number of these youth between the ages of 12 and 25 lived through and witnessed horrors of the 1994 genocide in Rwanda. Others lived and grew up in exile away from their motherland. Many lost one or both parents in the bloodshed. Others have lost parents to HIV/AIDS. According to this baseline study and a census held by CARE, half of these youth are missing at least one parent. Those living in Child Headed Households are the most vulnerable; however, all of these young people are vulnerable.  Without marketable skills and a basic education they may end up joining criminal gangs and becoming a liability to the community.

According to this study, interest in basic and life skills education among the target population is LOW. It is possible that the youth interviewed were influenced by the nature of the questions asked, however data collectors asked several different types of questions measuring youth attitudes toward education and all reflected a low degree of the importance of pursuing knowledge.  However  answers from the elders' questionnaire are compared with the youth's views indicate that  there is a generational difference with the youth attaching a more positive value or attitude toward basic and life skills education. 

(a) Pursuit of knowledge is the most important thing in life

(b) Youth recognize the link between educational achievement and reduction of poverty

(c) Literacy, numeracy and life skills are each highly valued

The questionnaire used for this study targets youth and thus does not address objective 2.  The additional questionnaires aimed at community members/parents of youth and local authorities will measure baseline attitudes towards this objective.

General youth attitudes toward responsibility for and ownership of non-formal basic and life skills initiatives by youth were:

· Youth recognize basic and life skills education is largely their responsibility

· Promotion of basic education, however, is the responsibility of the government and parents

· 78% have a strong or very strong interest in helping to lead or organize CKC activities. 6.5% of girls versus 3% of boys had no interest at all in leading these activities.

Thus, there is room for reinforcement that the promotion of basic education is the responsibility of all stakeholders.  It is encouraging to see that many youth claim to recognize their responsibility for personal attainment of basic and life skills education but this requires that they also be given opportunities for leadership and active participation within the YIELD courses offered.   Additionally, the gender difference is noticeable and will require that facilitators focus on empowering females.

Concerning attitudes towards gender and education there is much room for YIELD to sensitize youth to the importance and the practicality of giving equal opportunities for education to both sexes.  General findings were: Impressions of equality exist, but they are not the reality. Boys are given more opportunities to pursue education than girls. Girls rank the importance of educating girls higher than boys rank the importance of educating girls, but it’s still lower than both rank the importance of educating boys. Girls and boys rank the importance of educating boys at similar levels. Recommendations on the way forward to achieving the project's goal and objectives are given at the end

1.0 BACKGROUND

1.1 PROJECT DESCRIPTION

The Youth Initiatives to Enhance out-of-school Learning for Development (YIELD) is a three year project that aims to improve access to and use of quality basic and life skills education by disadvantaged youth in new, predominantly pastoral communities in three districts of Umutara Province. Umutara presents a unique case in Rwanda as the newest province.   It was established in 1994 to accommodate refugees returning from Uganda.  

Currently, significant factors that have the potential to affect YIELD project implementation include a government policy shift and the climate.  The government launched a new Education for All policy beginning this year, 2004.  This policy aims to have all children age 12 and under in school by 2010, and to have 90% literacy among the entire Rwandese population by 2015. As YIELD will be in effect through December 2006, it is likely and hopeful that the population of out-of-school 12 year olds, part of YIELD’s target population, will decrease during this time.  

Additionally, the climate could easily challenge YIELD attendance as arid conditions force pastoralists to move elsewhere in search of water for their cattle.  Some of these cattle herders will take their youth with them preventing these young people’s enrollment or continuation in YIELD’s non-formal basic and life skills educational initiatives.  

The target population for YIELD is 12 to 25 year olds living in Kahi, Gabiro and Muvumba districts.  According to census data, referred to as the Orphans, Vulnerable Children and Youth (OVCY) census, gathered by CARE Umutara in April and May of 2004, there are 6,833 youth within this range living in these districts. See table 1.

Table 1   District Population Data of OVCY

	
	Girls
	Boys
	Total

	Kahi
	1769
	1790
	3559

	Muvumba
	1290
	1162
	2452

	Gabiro
	381
	441
	822

	Total
	3440
	3393
	6833


Since the launch of YIELD in January 2004, main tasks have included the community sensitization, development of action plans and monitoring and evaluation tools.  Literacy and life skills facilitators and Baseline Questionnaire data collectors participated in training sessions, staff completed and gathered teaching materials. YIELD classes are held at Community Knowledge Centers (CKCs) in each district. Kahi has three CKCs located in the sectors of Nyakayaga, Kabarore, and Nyakigando.  Gabiro has two CKCs located in the sectors of Rwimbogo and Rwenyemera, and Muvumba has two CKCs located in the sectors of Gashenyi and Mukama. Each CKC will conduct 2 literacy and 3 life skills courses for 30 students in each class per term.  The literacy track will consist of 2 terms, tentatively set for 9 months each.  The life skills track is a one term, 6-month commitment with a tentative, additional 3 month course in basic business management.  

As the project focuses largely on capacity building through training  it required a baseline which uses participatory assessment tools. This study will later be used to measure the strengths, weaknesses and overall performance of the project. The execution of this study involves CBOs, association’s members and partners i.e. women’s councils, local authorities etc and will, therefore, be used as capacity building tool. Project indicators will be further developed and refined in consultation with community members. 

This report focuses on the methodology, description and analysis of the baseline data for YIELD project. It concludes with recommendations concerning project implementation and efficiency.
1.2 BASELINE OBJECTIVES
· To have a baseline of information in which success, achievements and weaknesses can be assessed at the end of the project.

· To develop a participatory baseline study as a capacity-building exercise for all partners, including CARE to have a photograph of the present, as well as plan monitoring activities for the life of the project. 

·  To provide recommendations for project design, indicators, implementation, monitoring and evaluation tools.

1.3 EXPECTED OUTPUTS

· Thorough and objective data collection, analysis and baseline report;

· Comprehensive baseline report should include the current situation with the associations, the local finance institution /local NGO, women’s councils and project implementation and evaluation.

· Active participation of all partners, local authorities from the beginning of the baseline.

       Active learning through the dissemination of the results.

2. INTRODUCTION

One of the key objectives of YIELD Project in the three districts of Umutara province  is to increased value placed on literacy, numeracy and life skills (attitude change) among new communities, especially youth so as to .increase economic opportunities and to improve its living standards in the process of socio -economic development; more specially after the project ends.

The purpose of this study is to survey the intervention zone and find out the community’s attitude towards education  as well as the socio-economic potential, establish which areas that can be supported and strengthened through basic literacy, vocational skills and income generating activities for the benefit of the people. This survey is an accurate mirror of the community's (particularly the youth's) strengths and weaknesses pertaining to basic and quality basic and lifeskills education; linking it to poverty reduction and improved and sustainable household livelihood. It is from this that the strategies to empower the youth and help them to access basic education can be designed. The project’s implementation, monitoring and evaluation become a reality because the information from the study is used as a benchmark by which the rest of the processes can be measured. 

B. Objectives of the YIELD project are:

1. To increase value placed on literacy, numeracy and life skills (attitude change) among new communities, especially youth

Selected Measurable Indicators/Results:

a. Community members, especially youth, express an appreciation for the value of basic and life skills education

b. Change in attitude reflects equal commitment to educating girls and young women

c. Number and types of actions taken by families/communities to enable youth—especially girls and young women—to pursue basic and life skills education

2. To increase quality, relevance and sustainability of non-formal basic education system for youth 

Selected Measurable Indicators/Results:

a. Enrollment and completion rates in non-formal basic and life skills educational courses for youth

b. Number of CBOs/CSOs strengthened to implement and support basic and life skills education programs for youth

c. Degree to which national and decentralized government plans and budgets support communities and CSOs to implement and support basic and life skills education programs for youth

3. To increase responsibility for and ownership of non-formal basic and life skills educational initiatives by youth

Selected Measurable Indicators/Results:

a. Number/type of activities initiated by youth

b. Number/type of responsibilities assumed by youth in management, implementation and monitoring and evaluation of Community Knowledge Center (CKC) initiatives

4. To increase gender equality in organization of and participation in basic and life skills educational activities for disadvantaged youth

Selected Measurable Indicators/Results:

a. Number/percent of girls/women in management positions for CKCs

b. Number/percent of girls/women teaching and learning in CKC-facilitated basic and life skills educational activity.
Methodology

Throughout the whole process every step was participant oriented. This made it possible for all to exchange ideas on the norms, values , attitudes on the project and to share conclusions and recommendations. PRA approaches were used to trigger open discussions in a relaxed atmosphere. The various approaches used included brainstorming, role-play, group discussion and idea cards. Where appropriate lecture method was used to explain the project goals, objectives as well as the theoretical principles and procedures associated with PRA. Along with group discussions, separate questionnaires were designed and used to widen the scope and depth of information, rich and accurate to depict the true literacy levels, socio- economic conditions and interest of individuals at household level and the general community. The questionnaires were pre-tested and adjustments made accordingly prior to actual application on the ground. 

3.1 Baseline Participants

The baseline participants used in this study were a mixed group of mainly out-of-school youth who are in the 12 - 25 age range that were targeted by the project. The youth and women councils together with local authorities were involved both in group discussions and structured interviews. Based on the OVCY data that gave the names of every 12 to 25 year-old in Kahi, Gabiro and Muvumba, a number pattern was used to construct a random sample of 382
 youth to whom Questionnaire 1.A would be administered.   To account for the different population sizes of these three districts a percentage of 382 was determined that would reflect, as accurately as possible, the percentage of the total youth population based on the OVCY census in each of these districts.  Thus, 52% of youth interviewed were from Kahi, 36% were from Muvumba and 12% were from Gabiro.  Additionally, to account for differences between sectors with CKCs and sectors without CKCs, the 7 sectors with CKCs were selected in addition to 9 sectors selected at random without CKCs. 
Table 2   Districts, Sample Sizes, and Sectors Used for Data Gathering

	District
	Planned Sample Size

n=382
	Actual Sample Size

N=374

	Sectors with CKCs
	Sectors without CKCs

	Kahi
	n=198
	N=196
	1. Nyakigando
	1. Kibondo

	
	
	
	2. Kabarore
	2. Gitoki

	
	
	
	3. Nyakayaga
	3. Musenyi/Mukarenge


	Muvumba
	n=136
	N=131
	1. Mukama
	1. Bushara/Shonga


	
	
	
	2. Gashenyi
	2. Rwebare

	Gabiro

	n=48
	N=47
	1. Rwembogo
	1. Nyarabuye

	
	
	
	2. Rwenyemera
	2. Nyagashanga


Questionnaires

Three sets of  questionnaires based on the objectives of the YIELD project and the results that will be measured to determine later  if these objectives are achieved.

Questionnaire 1.A is for 12 to 25 year olds and measures their values, attitudes, and characteristics. Questionnaire 1.B is for community members. 

Questionnaire 1.C is for local authorities. 

Both 1.B and 1.C  similarly measure values, attitudes and characteristics based on the project objectives and measurable indicators for these project objectives. These questionnaires are shown in Annex

Data Collection 

Fourteen data collectors, seven males and seven females, were hired for a five-day work week in July. YIELD staff selected the data collectors with the recommendations of local authorities based on a list of criteria that included: 

· residence or familiarity within the assigned district, 

· completed education through secondary six, 

· close age proximity to the youth being interviewed, and 

· good communication and social skills.  

Data collectors worked in male-female pairs with the female interviewing female youth and the male interviewing male youth.  These criteria helped the data collection process by providing the interviewee with as comfortable an environment as possible in which to respond to the questionnaire.

Day 1 consisted of a training session led by YIELD staff.  Half of the session involved reading through the questionnaire, instructing data collectors on how to properly record the data, and answering data collectors’ questions. The afternoon provided the opportunity for data collectors to practice the questionnaire with each other.  Unfortunately, time did not allow each person to play the role of the data collector.  

YIELD staff distributed data collection materials to each data collector the morning of day 2 and offered transportation to the sectors where they would begin.  These materials included one copy of the 9 page questionnaire and approximately 30 5 page questionnaire response forms to be completed by the data collector for each youth interviewed.  Using a 5 page response form instead of a filling in a 9 page questionnaire form for each youth interviewed significantly reduced paper usage. This was a conscientious effort to reduce paper waste. Each questionnaire response form was coded with a number between 1 and 382.  This allowed for YIELD staff to track each questionnaire and its data collector.  Each data collector received a list of specific individuals to find within each sector where they would be working. They then conducted approximately 28 interviews each over a period of three and a half days. 
 Presentation and Analysis of Results 

Responses from each participant used in the study reflected a measure of individual opinion of the prevailing circumstances. Yet when group discussions are held, their views are respected and also considered in their own right. However when these  opinions are  shared by many they may be taken as a majority or minority views corresponding to the percentages shown. The answers to the questions have been presented in percentages so as to avoid generalization. Where it has not been possible to use percentage, they are expressed as a verbatim account. 

A. Descriptive Education Statistics 

Of the 374 people interviewed, 86% were from the assigned list. Data collectors replaced the remaining 14%, whom they were unable to locate, with youth from the same sector. Only one individual, a 14 year old female, refused to participate in the questionnaire.  There is no recorded reason for her refusal.

Table 3   Description of YIELD Target Population Sample n=374

	Sex
	Female
	49%

	
	Male
	51%

	Youths’ Education Status 
	No formal education
	29%

	
	Only through Primary 3
	41%

	Parent’s Education Status
	Mother 
	76% no recorded formal education

	
	Father
	67% no recorded formal education

	Youths’ Marital Status

	Single
	78%

	
	Married
	12%

	YIELD interest

	Literacy
	45%

	
	Life skills
	47%


Table 3 displays some basic descriptive statistics of the YIELD target population.  This information aids in one’s understanding of the needs and expectations of the youth YIELD is serving. Concerning the youths’ education status, less than 2% have had any secondary schooling, and of those that have, the highest level attained was secondary three by one individual.   Individuals who do not continue past primary three are likely to slip back into illiteracy
, suggesting that 70% of YIELD participants will be in need of one or both of the literacy training levels YIELD offers.  The reason for the difference between this estimate and the percentage of individuals that expressed interest in the literacy course could be due to the self-assessment of that youth and his/her literacy capacity.  This means that if a girl finished primary 3 and thought she was ready for a life skills class then she did not mark literacy as her primary interest, though she may still need literacy training.  Testing will be necessary to determine the actual literacy level of those students with education levels of primary 3 and below.

Additionally, of the total sample population, only 2.9% have had any experience with non-formal education. Of these 11 people, five listed IGA and two listed PPEMER as the organizations with which they participated.  Thus, this will be the first time for almost all of YIELD’s students to participate in a non-formal education program.  They will not bring with them expectations based on other program experience.

B. Descriptive Age Statistics 

An idea of the age distribution of youth in the districts of Kahi, Muvumba and Gabiro is also given through this baseline information.
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Facilitators will be leading classes that may involve a wide range of ages.  Understandably, the needs of a 12 year-old and a 25 year-old will differ. This information can be used to inform facilitators of the likely age distribution of the youth they will be teaching. Though the largest age category sampled through the random design was 20 year olds, it is also important to notice that 47% are between the ages of 15 and 19.  This suggests that half of YIELD participants will be between these ages.  Teaching materials would do well to be aimed at youth of this age.

C. Descriptive Parental Status Information
According to both OVCY census data for Kahi, Muvumba, and Gabiro and the Questionnaire 1.A sample data, there are three main trends:

· Half of the youth are missing at least one parent

· More youth have deceased fathers than mothers

· Being orphaned by both parents is not a proxy for Child Headed Households 

Comparing the OVCY census data and the 1.A sample data reveals differences in details, though the listed general trends remain (see Figure 5).  As mentioned, both record approximately 50% of youth as having both parents alive. This means that half of the population between 12 and 25 years old in these three districts is missing at least one parent.    Notice that only 9.4% of sample households are Child Headed Households (CHH) though 25.9% record both parents as deceased.  This reflects the role relatives are playing in taking care of deceased family members’ children.  The vulnerability of these children should not be underestimated, however, as these relatives are likely to have their own children for whom to care and to provide.  
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D.  Descriptive Income and Resource Data
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The following figures reflect the main income generating activities for these youths’ households and financial status.  Ownership of animals is a proxy for measuring wealth and should be remeasured at the midpoint and then conclusion of the project to see if students that participated in YIELD have also increased their family’s animal ownership.  This will not necessarily be a causal relationship reflecting an increased earning potential by these youth, however, if an increase in animal ownership does surface as a result of the analysis at these points then it will be possible to say the two are associated with one another. Cows are quite popular in Umutara, but they are also expensive.  Of the youth interviewed, 11% reported that their families owned at least one cow.

The main income generating activity reported is farming, with 80% listing this as at least one of the sources of income for their family (see Figure 7).  With these activities 81% of households are earning less than 1000 Francs RW a week.  A typical meal in Umutara costs between 600 and 800 Francs RW.  This information is also useful as CARE is working to integrate a microfinance focus into all of its projects. Additionally, 36% save less than 20 Francs RW a week; however, this percentage is likely to be closer to 47% because 11% left the question blank.  This information has yet to be confirmed, but it is possible that the reason the data collectors left it blank is because the interviewee’s family does not save at all.
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E. YIELD’s Target Population: How Do They Spend Their Day?

Interviewees were asked a detailed question about how they spent each half-hour of the day before the interview.  Both boys and girls tended to spend 40%, or 9 and a half hours, of it sleeping. Time spent on other activities differed. For example, females spent an average of 17% of their day doing domestic duties in the home, where males spent 4%.  Males on the other hand spent an average of 17.5% of their day helping with the family farming or business, where females spent 12%.  One of the most striking differences was that of time spent on social and recreational activities.  Male youth reported playing twice as much as females, 12% versus 6% of the day.    

F. YIELD’s Target Population: Worries and What Matters 
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Several questions yielded insight to the psychosocial concerns of these young people.  The overwhelming majority
 listed the pursuit of knowledge as the most important thing in life.  Traditionally marriage and raising a family were seen as the most important activity for young women.  Though support for this belief remains, it is important to notice that both males and females see the importance of education. In fact, a higher percentage of males than females selected marriage and raising a family as their first choice.  Females are aware of the opportunities that education brings.  

Actually, the main motivation selected by youth as to why they are interested in education is “seeing the jobs of educated people”.  The association between educational attainment and job attainment is evident and serves as the primary motivation for 50% of youth interviewed.   The second most often selected answer was “life is easier for educated people” with 35% choosing this response.

Along these same lines, the main motivation for these young people’s specific interest in the YIELD project was “to overcome poverty.”  Table 4 gives the breakdown of all responses.

Table 4    What are youths' motivations for interest in YIELD? n=374

	 Reason for motivation
	Percent Selected

	1. To overcome poverty
	70.9%

	2. To gain knowledge
	53.7%

	3. To gain self-esteem
	22.5%

	4. To maintain privacy
	21.7%

	5. To become employable/avoid unemployment
	25.4%

	6. To improve management of my money
	15.0%

	7. Other
	1.6%


Option 4 reflects the desire of individuals to be able to read and write their own letters and to keep track of personal information. There should be little doubt as to the comprehension of the relationship between education and the alleviation of poverty by YIELD’s target population.  YIELD’s first objective was based on a perceived lack of appreciation for education.  Based on the low percentages of educational attainment by the parents of our target population and by many of these individuals themselves, this would seem like a possible reality. However, based on this data YIELD can expect to see a highly motivated group of young people enter its program with a strong desire to excel. When asked how they planned to use the skills gained through YIELD, 69% replied “to support my family”
.  This implies that these individuals’ families also recognize the economic benefits of education; however, this may not be the case.  When asked what types of actions their families had taken to enable them to pursue basic and life skills education, only 24% said “gave time to go to school.” Still, 42% said they received verbal and moral encouragement from their families.  This type of encouragement is especially important for young women—29% of young women interviewed said “verbal encouragement from family” is what would most encourage them to pursue leadership within a CKC.   

1. Psychosocial concerns
As YIELD is not only a basic education, but also a life skills project, it is important to understand the social needs of target youth in order to give instruction relating to these concerns in their lives. Life skills is broader than simply vocational training.

To gauge the psychosocial concerns of the 12 to 25 year old youth in Kahi, Muvumba and Gabiro, data collectors read interviewees a list of 15 potential topics of importance and asked the interviewee to rate each as either: not at all important, a little important, very important, or most important.  The three topics most often selected as “most important” were:

1. Being honest to oneself and others (46.5%)

2. Friends and friendship (44.7%)

3. Righteousness and justice (44.4%)

All of YIELD’s target population was alive during the genocide.  Given the recent publicity surrounding Gacaca trials and the stories or memories they inevitably have heard or experienced during and after the war, it is not surprising that these three topics top the list. Discourse on honesty, righteousness and justice occupy Rwandese thoughts and politics during this 10-year anniversary year, if not always. As would also be expected among teenagers and young people, friends and friendship are very important.  Thus, the potential influence of these young people on each other should not be underestimated.

The three topics most often selected as “Not at all important” were:

1. Collective interest comes first, individual’s interest later (31.8%)

2. Being content with what one can get or can be (15.2%)

3. Marriage and having children as a family (10.7%)

Thus, these youth seem to be more interested in their individual interests and well-being than in that of their neighbors and surrounding community.  For example, they are likely to see the attainment of education as important for themselves personally before they recognize its importance for Rwanda as a whole.  Again, marriage and having children as a family ranks low on the importance level, suggesting a shift from a well known traditional belief.

Additionally of interest, “Enjoyment and fun” ranks second behind “People’s participation in the country’s administration” on the “very important” list and “Caring for the nature and environment” comes in seventh on the “most important” list.

Following a similar format, data collectors then read the interviewees a list of 12 statements beginning with “I worry about…”.  Interviewees responded with either: not at all, somewhat, or a lot.

The top three worries on the “a lot” list were:

1. Getting AIDS (85.6%)

2. Getting or making someone pregnant (84.5%)

3. My mother and father’s drinking or using drugs (82.9%)

It is encouraging to see that these young people are aware of the existence of AIDS, though this does not confirm their knowledge of its transmission.  YIELD curriculum and/or facilitators should address these worries.  First, however, YIELD facilitators would need training on how to give counsel on these sensitive topics.  Additionally, item three suggests that these young people’s parents, most likely fathers, are imbibing alcohol to such an extent that their children are worried. This information will be important to keep in mind when working with the parents of these youth. 

The top three topics on the “not at all” worry list were:

1. Getting a job when I’m older (33.7%)

2. My parents leaving me (14.9%)

3. The drinking and drug use in my neighborhood (11.5%)

Item 1 is surprising given that “a desire for job attainment” was the primary motivation for half of these youth to pursue education. Perhaps they think that by taking the steps to gain education they will not have to worry about finding a job.  There is also the possibility that this question was not understood in the translation—that the “when I’m older” part seemed vague and not imminently applicable to the lives of these youth.  It is also interesting that drinking and drug use in the neighborhood is not a worry when over 80% listed a high level of concern over drinking and drug use in their home.  This could mean that drinking and drug use is common but highly taboo. Thus, the youth that listed this concern might not realize that it is happening in other people’s homes as well, and is a neighborhood problem.  

G. Attitudes Toward Basic and Life Skills Education (Objective 1)

Overall, literacy, numeracy and life skills are relatively valued among YIELD’s target population. Analyzing the data by sex yielded the same results as analyzing the entire sample. Thus, attitudes between males and females concerning this topic are similar.
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 As figure 9 shows, life skills training ranks slightly above literacy and numeracy in the “most important” category.  This implies that the practical application of a skill is more important, but perhaps overlooks the necessary foundation of literacy that numeracy that makes that skill useful.  For example, it would be very difficult to be a tailor if the individual was unable to read a pattern, count stitches, write payment forms and count money.  Numeracy and literacy both outrank life skills training in the “very important” category, giving the overall impression that these youth recognize the importance of all three types of training. 

It is possible that the structure of this question lent itself to receiving high marks. However, the question pertaining to the most important thing in life also revealed education to be highly valued.  There was also a qualitative component to this question that will yield more insight to the reasons why youth ranked each category as such.  Before final conclusions are drawn from this quantitative data YIELD staff need to reference the quantitative responses.

Additionally, we were unable to use this baseline study to compare those enrolled in YIELD with those not enrolled as we had hoped. This is because there was an overwhelming number of youth who said they were enrolled when in reality, they were not.  Instead this information can be used as a testament to the importance of basic and life skills education to these youth. Evidently, interest in the project is almost 100% among those interviewed.  There will be no shortage in finding interested youth. In fact, over-attendance could be a problem. Literacy classes began the second week of August and the class I visited in Muvumba had attracted closer to 50 individuals. Classes are to be capped at 30 individuals.    

H. Attitudes towards Responsibility and Ownership
[image: image7.emf]0.0%

5.0%

10.0%

15.0%

20.0%

25.0%

30.0%

35.0%

40.0%

45.0%

OtherDonors Community All StakeholdersStudent

Teacher

Parent

Government

Responsibility for Promotion of Basic Education

General youth attitudes toward responsibility for and ownership of non-formal basic and life skills initiatives by youth were:

· Youth recognize basic and life skills education is largely their responsibility

· Promotion of basic education, however, is the responsibility of the government and parents

· 78% have a strong or very strong interest in helping to lead or organize CKC activities, but 6.5% of girls versus 3% of boys had no interest at all in leading these activities.

Thus, there is room for reinforcement that the promotion of basic education is the responsibility of all stakeholders.  It is encouraging to see that many youth claim to recognize their responsibility for personal attainment of basic and life skills education but this requires that they also be given opportunities for leadership and active participation within the YIELD courses offered.   Additionally, the gender difference is noticeable and will require that facilitators focus on empowering females.
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Concerning Figure 11, the desire for participation in leadership is high.  The qualitative component to this question will give a more nuanced view of why youth responded this way.  Thus, it is important for YIELD staff to use this qualitative data before drawing final conclusions from this chart.  

I. Attitudes toward Gender and Education
Attitudes toward gender and education differed between sexes.  Four main trends emerged:

· Impressions of equality exist but they are not the reality

· Boys are given more opportunities to pursue education than girls

· Girls rank the importance of educating girls higher than boys rank the importance of educating girls, but both rank it less than the importance of educating boys
· Girls and boys rank the importance of educating boys at similar levels

A series of questions revealed conflicting attitudes between impressions of reality and personal opinion or action.  For example, 86.6% of the sample said it is possible to give the same chance of education to males and females, however, when given a scenario with limited resources that required them to select either a boy or a girl to send to school 57% chose the male, 16.8% chose the female, and only 22.7% said it was an equal decision, meaning either the boy or the girl.  
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Additionally, interviewees gave explanations for their responses to these questions. Often justification for choosing to send the boy to school instead of the girl involved: his continued contribution to the family, whereas the girl would be giving her earnings to the family of her spouse.  The boy stays and continues to develop his family. The girl leaves.  Also, pregnancy was a risk factor commonly referenced as why boys were selected—when girls get pregnant they drop out of school and the family may feel that their investment to that point is lost. Instead of risking this occurring, they send the boy. 
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When asked directly if it was more important to educate a boy or a girl, over half said the two were equal (see Figure 14), but 38.8% chose the male compared with the 4.5% who chose the female. This question also contained a qualitative response option, where the interviewee was asked to explain their answer.  Justifications for why it was more important to educate the 
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boy included a general sense that boys were more intelligent, dependable in aiding the family and likely to finish.  Responses included comments like: “Because boys easily learn what is taught
,” “boys contribute to the wealth of the family, while girls take their earnings to their spouse’s family
,” “because boys have less housework, so they are better able to take advantage of schooling
,” and “because you are sure that the boy will finish his studies with success and help the family
.”  This last statement again reflects the concern that girls will not complete school due to risk of pregnancy, marriage, and other factors.  Of course, interviewees gave other responses as well. One girl said “Whether it is a boy or a girl matters little, they are both equal and can help me. They should have an equal opportunity for education because they are both my children
.”  One of the few responses justifying the importance of educating a girl, among the 150 questionnaire response forms with these questions translated into French, was “girls are more caring towards their parents and thus merit an education
.”

A different measure of this same idea came from responses to questions that asked the interviewee to rate on a scale from 1 to 5, with one being the least important and 5 being the most important, the importance of educating a boy and the importance of educating a girl.  This baseline information gives a starting point with which it will be very interesting to compare additional data gathered throughout the duration of YIELD.  

Male and female youth rank the importance of educating a boy at similar levels.  The main difference surfaces between male and female valuation of girls education.  Of males, 45.8% rank education as “most important” for males.  Only 14.1% rank it as “most important” for females.  45% of male youth ranked educating a boy as “very important” compared with 36.5% ranking educating a girl as “very important.”   

Female youth, on the other hand, ranked educating a girl and a boy equally at the “very important” level.  This means that 52.2% of the females sampled recorded education attainment as “very important” for both boys and girls. Though more females ranked educating a girl as “most important” than males did, their other choice selections still reflect unequal tendencies.  For example, 38.5% of females ranked educating a boy as “most important,” but only 20.3% ranked educating a girl as “most important.”
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This is a significant difference and reveals the opportunity YIELD has to make a difference in youth attitudes toward gender equality in education.  

Attention should be given to why it is important to educate girls while addressing the concerns that consistently surfaced throughout the study, specifically pregnancy.   Reproductive health and family planning strategies should be incorporated into the life skills and or literacy curriculum.
Recommendations:

Given the lessons learned during the administering of Questionnaire 1.A and the subsequent findings of this portion of the baseline study, implementation of the following recommendations should improve the efficiency and efficacy of the YIELD project in obtaining its objectives:

1. Sensitize facilitators to the worries, concerns and needs of YIELD youth and provide tips on sex education and counseling. Though there was some instruction given to facilitators during the training session held in June, given the feedback of youth on this questionnaire, there needs to be follow-up.  

2. Include staff communication needs in future budgets
All Field Coordinators need to have mobile phones or working radios to facilitate communication between their sites and the Nyagatare office.  Currently, communication with the Muvumba Field Coordinator requires a personal visit which is a 45 minute drive from the Nyagatare office.

3. Provide specific opportunities for youth involvement in courses and in CKC management

Youth are interested in leadership but will need to know what specific opportunities are available to them.  The idea is to empower them by helping them to gain the practical skills they need and then trusting them with the opportunity to use those skills.  Thirty-six percent of youth said they would be interested in using their skills to teach someone else how to read and 33% said they would be interested in creating an association.  Thus, a strategy should be created that teaches these youth how to tutor and teach others. 

4. Require youth in both literacy and life skills courses to create a personal “Plan of Action”
People are more likely to accomplish a goal if they have spent time thinking about it and committed to it in writing.  This activity will aid these youth in creating and accomplishing personal goals.

5. Where possible, sensitize parents to the importance of verbally encouraging their children to pursue leadership

Parents and caregivers have an important influence over the youth in their lives.  Keeping parents/caregivers abreast of YIELD activities and involving them in the process of encouraging these youth to pursue basic and life skills education will not only better the lives of the youth, but also themselves.

6. Focus on teaching boys the importance of educating girls, while informing both sexes of the equal level of importance to educating both.This approach should be incorporated to both literacy and life skills courses through participative open discussion that allows youth to voice their opinions, concerns and stereotypes and then addresses these with specific examples of why it is as equally important to educate girls as to educate boys.  Special attention should be given to the benefits of giving equal educational opportunities.

7. Be wary of drawing students away from formal education

Though this study did not give an accurate estimate of youth enrolled and not enrolled in YIELD, 11 of those who said they were enrolled also said they were participating in formal schooling, according to their daily schedule.  Thus, YIELD staff and facilitators need to exercise caution with enrollment to ensure the project is not encouraging youth to leave the formal system.

8. Enforce class size limit at 30 individuals per class

Facilitators will not be able to teach effectively if class size exceeds 30 per class.  Given the interest of youth, it will be important for YIELD staff and facilitators to be strict on this point. 

9. Plan strategically for increasing the capacity of the YIELD project in accordance with community interest. To address over-enrollment and YIELD staff should be creating a strategic plan of action to scale-up the project and its capacity to reach more youth. This will involve increasing the numbers of facilitators, sites and materials in addition to possibly partnering with other non-governmental organizations who would be interested in adopting CARE’s YIELD strategy and methodology.

10. Plan strategically for a change in life skills courses offered. To prevent market saturation with carpenters, construction workers and tailors, YIELD needs to continually be assessing the life skills vocational interests of the youth in addition to the gaps in the economy that YIELD could train individuals to fill.  

11. Launch a campaign defining the term “life skills” 

A term for life skills does not exist in Kinyarwanda and the French substitute does not convey the holistic nature associate with the English term.  Given that this project focuses on “life skills” education, it is important that all YIELD facilitators and participants, in addition to CARE staff share a common understanding of the term.

ANNEXES

Annex 1.

CARE INTERNATIONAL RWANDA

YIELD Project

QUESTIONNAIRE NUMBER 1.A

_________________________________________________________________________

ATTITUDES TOWARD VALUE OF EDUCATION
1. On a scale from 1 to 5, how important is literacy to you? Why?


(1=no importance, 2=little importance, 3=somewhat important, 4=very important, 5=most important)



1
2
3
4
5

Explanation:_____________________________________________________________

2. On a scale from 1 to 5, how important is numeracy to you? Why?

(1=no importance, 2=little importance, 3=somewhat important, 4=very important, 5=most important)



1
2
3
4
5


Explanation:_____________________________________________________________

3. On a scale from 1 to 5, how important is knowing a life skill to you? Why?


(1=no importance, 2=little importance, 3=somewhat important, 4=very important, 5=most important)



1
2
3
4
5


Explanation:_____________________________________________________________

4. Would you encourage siblings and friends to learn literacy? Why or why not?



1.Yes

2.No


Explanation:_____________________________________________________________

5.  Would you encourage siblings and friends to learn numeracy? Why or why not?


1.Yes

2.No

Explanation:____________________________________________________________

6. Would you encourage siblings and friends to learn a life skill? Why or why not?



1.Yes

2.No

Explanation:____________________________________________________________

ATTITUDES TOWARD GENDER IN EDUCATION

7. Assume you had two children, one girl and one boy, and not enough money to send both to school. Who would you send to school and why? 


1. Male
2.Female

3.Equal

4.I don’t know 

Explanation:_____________________________________________________________
8. Who in your household is more likely to participate in an educational program? Why?

1. Male
2.Female

3.Equal

4.I don’t know


Explanation:_____________________________________________________________

9. Is it possible to give the same chance for education to Females and Males? 


1.Yes

2. No

Explanation:_____________________________________________________________

10. On a scale of 1 to 5, how important is it to educate a boy?

(1=no importance, 2=little importance, 3=somewhat important, 4=very important, 5=most important)


1
2
3
4
5


Explanation:_____________________________________________________________

11. On a scale of 1 to 5, how important is it to educate a girl?

(1=no importance, 2=little importance, 3=somewhat important, 4=very important, 5=most important)


Circle one:
1
2
3
4
5


Explanation:_____________________________________________________________

12. Is it more important to educate a boy or a girl? Why?


1.Male

2.Female

3.Equal

4.I don’t know


Explanation:_____________________________________________________________

13. Do boys and girls have the same opportunity to study life skills courses?
1.Yes

2. No

Explanation:____________________________________________________________

FAMILY AND COMMUNITY ENCOURAGEMENT FOR YOUTH EDUCATION

14. What types of actions, if any, has your family taken to enable you to pursue basic and life skills education? 


Record all that apply:


1.Provided materials 



2.moral support/verbal encouragement





3.gives time to go to school





4.financial support



5.other (write in)______________________________________________________

15. Have you noticed a specific focus on encouraging the education of females and young women in your community? 


1.Yes

2.No

If yes, what approach was taken and by whom? _______________________________________________________________________

STUDENT OWNERSHIP OF PROJECT

16. Who has the responsibility to promote basic education?


Record all that apply:


1.Community


2.Teacher



3.Student



4.Parents/Caregivers



5.Donors




6.Government


7. All stakeholders


8.Other (write in):_________________________________________________



17. On scale of 1-5, how do you rank your responsibility for and ownership of non-formal basic and life skill educational initiative?


(1=no responsibility, 2=little responsibility, 3=some responsibility, 4=much responsibility, 5=all responsibility)


1
2
3
4
5

Explanation:_____________________________________________________________

18. CARE is committed to launching the YIELD project and continually promoting education. How could you aid in the continuation of basic and life skills training once CARE completes the YIELD project?

Record all that apply:


1.Encourage others to attend basic education classes



2.Express interest to local authorities and community leaders


3.Volunteer time to teach others


4.Serve in leadership with a youth association


5.Remain active with the CKC (Community Knowledge Center)


6.Other (write in):____________________________________




19. There will be the opportunity for students to play an active role in managing, implementing and monitoring and evaluating Community Knowledge Center (CKC) initiatives. What interest might you have in helping lead or organize these activities?


(1= no interest, 2=little interest, 3=some interest, 4=strong interest, 5=very strong 

interest)


Circle one:
1
2
3
4
5


Explanation:_____________________________________________________________

20. If female, what would most encourage you to pursue leadership in a CKC? 


Mark the best response:


1.Verbal encouragement from family


2.Verbal encouragement from community members


3.Verbal encouragement from local authorities


4.Opportunity to gain leadership and management skills


5.Personal desire to active in a CKC


6.Other (write in):_______________________________________________________

SCHEDULE

21. What are your daily tasks and how much time do you spend doing each?

Now, I would like to talk to you about how you spent your time yesterday…(ask the respondent how he/she spent time during the previous day.  Start with what time he/she got up and proceed with each activity throughout the day.  Do not read the activities but query about each hour of the day.  Indicate up to two activities per hour, that is, there should be two items marked in each column.  Mark an “x” for each ½ hour.  put an “x” in the box if the activity took ½ hour and “xx” in the box if the activity took a full hour.  Upon completion of the entire interview, go back and add up the total amount for each activity by counting “x’s”.  Put the number of “x’s” in the box marked total immediately to the right of the name of the activity.  Note: when all activity totals are added together, it should equal 38 “x’s” or 19 hours.)

PSYCHOSOCIAL CONCERNS/ ASPECTS of CRITICAL THINKING

How important is each of the following to you at present?

	
	1.Not at all
	2.Little
	3.Very much
	4.Most

	22. Freedom to do things the way you like
	
	
	
	

	23. Being honest to oneself and others
	
	
	
	

	24. Enjoyment, fun
	
	
	
	

	25. Religion and morality
	
	
	
	

	26. Righteousness and justice
	
	
	
	

	27. Living a goal-oriented life
	
	
	
	

	28. Friends and friendship
	
	
	
	

	29. Collective interest comes first, individual’s interest later
	
	
	
	

	30. Equality of men and women
	
	
	
	

	31. Self restraint, winning one’s own heart
	
	
	
	

	32. Being content with what one can get or can be
	
	
	
	

	33. Family comes first, individual member later
	
	
	
	

	34. Marriage and having children as a family
	
	
	
	

	35. Caring for nature and environment
	
	
	
	

	36. People’s participation in the country’s administration
	
	
	
	


I worry about….

	
	1.Not at all
	2.Somewhat
	3.A lot

	37.My own drinking and drug use
	
	
	

	38.My mother and father’s drinking or using drugs
	
	
	

	39.Being physically abused
	
	
	

	40.Being sexually abused
	
	
	

	41.All the fighting and violence I see in my home
	
	
	

	42.The violence in my community
	
	
	

	43.The drinking and drug use in my neighborhood
	
	
	

	44.Getting or making someone pregnant
	
	
	

	45.Getting AIDS
	
	
	

	46.Being treated unfairly because of my race or religion
	
	
	

	47.My parents leaving me
	
	
	

	48.Getting a job when I’m older
	
	
	


49. What do you think is the most important thing in life?

Record the best response:

1.pursue knowledge/skill

2.work (to earn money)

3.marriage/raise a family

4. Religion

5.Other(write in response)_______________________________

STUDENT MOTIVATION

50. If interested in education, what most motivates you to gain education?


Record the best response:


1.Seeing the jobs of people who are educated


2.Life is easier for educated people


3. Encouragement from my family to gain education

4.Seeing friends who are in school


5.Not interested in education


6.Other (write in ):_________________________________________________

51. If enrolled, what are your motivations for enrolling in the project?

Record all that apply:


1.To overcome poverty


2.To gain knowledge


3.To gain self-esteem


4.To maintain privacy


5.To become employable/avoid unemployment


6.To improve management of my money


7.Other (write in)_____________________________________________________

52. If enrolled, how do you intend to use the skills gained?


Record all that apply:


1.To support my family


2. Create an association


3. Teach other youth who do not know how to read


4. Go to town to look for work


5. Create a workshop in the village


6. I won’t have the means/materials to do anything


7.Other (write in): ___________________________________________________


53. Does your household have animals at home?

 
1. Yes

2. No

54. If yes, what kind of animals and how many?

	Animal type
	Number 

	1.
	

	2.
	

	3.
	


55. Why do you keep these animals?


Record all that apply:


1.Security (to sell in case we need emergency funds


2.Manure for agriculture


3.Food


4.To win friends


5.Other (write in):______________________________________________________

56. Why do you not have animals at home?


Mark (X) all that apply:


1.Can’t afford them


2.Nowhere to keep them


3.Had some but they died


4.No use for them/don’t see importance


5.Other (write in):_______________________________________________________

Sources of Income

57. What is the average cash income your household earns weekly from any source or activity?

Record the best response:

1. < 1000

2.1000-2500

3.2500-4000

4.>4000

58. How much of your weekly income do you save?

Record the best response:

1.<20

2.20-50

3.50-100

4.>100

59. Please mark all sources from which your family has received income:


Record all that apply:


1.Salaried work




2.Casual labor


3.Gifts/donations/charity


4.Vending


5.Farming


6.Other (specify)________________________________________________________

60. Do you have any question would you like to ask us?

(Do not answer this question. Simply record it.)

Question asked: __________________________________________________________________________

ANNEX  2: QUESTIONNAIRE NUMBER 1.B
BASELINE QUESTIONNAIRE FOR COMMUNITY MEMBERS  

YIELD PROJECT

QUESTIONNAIRE NUMBER 1.B

PLEASE ANSWER ALL QUESTIONS USING CAPITAL LETTERS

District:__________________
Sector:___________________ Cell:__________________

Interviewer’s Name________________________
Date of interview_______________

Hello. My name is ______________.  I am conducting a survey to learn about attitudes toward basic and life skills education.  The survey will take approximately 30 minutes.  Are you willing to participate in this survey? 

Yes, I voluntarily agree to participate in this survey.

Name:___________________________________

Signature:_________________________________

No, I do not agree to participate in this survey.

Name:__________________________________

Signature:_______________________________

ID number:________

Community Member’s Name________________________________
Age_____   Sex___

Education Level completed_________________

Occupation___________________











Marital Status:

Single

Married

List education level and age, then circle sex for all children in house:

1. Education level_____________
age____ 
circle one: 
M
F 

2. Education level_____________
age____
circle one:
M
F

3. Education level_____________
age____
circle one:
M
F 

4. Education level_____________
age____ 
circle one: 
M
F 

5. Education level_____________
age____
circle one:
M
F

6. Education level_____________
age____
circle one:
M
F 

7. Education level_____________
age____ 
circle one: 
M
F 

8. Education level_____________
age____
circle one:
M
F

ATTITUDES TOWARD VALUE OF EDUCATION
22. Which of  the following activities/skills is most important in order for you to achieve a successful life:


Mark (X) the most important response:


__ being able to read and write/literacy


__ getting married


__ having children


__ owning cattle


__ knowing a life skill (construction, tailoring, carpentry, farming, etc.)

23. On a scale from 1 to 5, how important is literacy to you? Why?


(1=no importance, 2=little importance, 3=somewhat important, 4=very important, 5=most important)


Circle one:
1
2
3
4
5

Explanation:___________________________________________________________________________________________________________________________________________________________________________________________________________

24. On a scale from 1 to 5, how important is numeracy to you? Why?

(1=no importance, 2=little importance, 3=somewhat important, 4=very important, 5=most important)


Circle one:
1
2
3
4
5


Explanation:___________________________________________________________________________________________________________________________________________________________________________________________________________

25. On a scale from 1 to 5, how important is knowing a life skill to you? Why?


(1=no importance, 2=little importance, 3=somewhat important, 4=very important, 5=most important)


Circle one:
1
2
3
4
5


Explanation:___________________________________________________________________________________________________________________________________________________________________________________________________________

26. Would you encourage your children and youth in your neighborhood to learn literacy? Why or why not?


Circle one:
Yes

No

Explanation:_____________________________________________________________
_______________________________________________________________________ 

27. Would you encourage your children and youth in your neighborhood to learn numeracy?   Why or why not?

Circle one:
Yes

No

Explanation:____________________________________________________________________________________________________________________________________

28. Would you encourage your children and youth in your neighborhood to learn a life skill? Why or why not?


Circle one:
Yes

No

Explanation:____________________________________________________________________________________________________________________________________

ATTITUDES TOWARD GENDER IN EDUCATION

29. Assume you had two children, one girl and one boy, and not enough money to send both to school. Who would you send to school and why? 


Circle one:
Male

Female

Equal

I don’t know 

Explanation:____________________________________________________________________________________________________________________________________

30. Who in your household is more likely to participate in an educational program? Why?


Circle one:
Male

Female

Equal

I don’t know


Explanation:____________________________________________________________________________________________________________________________________

31. Is it possible to give the same chance for education to Females and Males? 


Circle one:
Yes

No

Explanation:___________________________________________________________________________________________________________________________________________________________________________________________________________

32. Is it more important to educate a Male or a Female? Why?


Circle one:
Male

Female

Equal

I don’t know

Explanation:___________________________________________________________________________________________________________________________________________________________________________________________________________

33. On a scale of 1 to 5, how important is it to educate a boy?

(1=not important, 2=little importance, 3=somewhat important, 4=very important, 5=most important)


Circle one:
1
2
3
4
5


Explanation:___________________________________________________________________________________________________________________________________________________________________________________________________________

34. On a scale of 1 to 5, how important is it to education a girl?

(1=no importance, 2=little importance, 3=somewhat important, 4=very important, 5=most important)


Circle one:
1
2
3
4
5


Explanation:___________________________________________________________________________________________________________________________________________________________________________________________________________

35. Do boys and girls have the same opportunity to study life skills courses? 

Circle one:
Yes

No

36. Should boys and girls have the same opportunity to study life skills courses? 

Circle one:
Yes

No


If yes, which types of life skills courses?


Write in:________________________________________________________________
FAMILY AND COMMUNITY ENCOURAGEMENT FOR YOUTH EDUCATION

37. What types of actions, if any, have you taken to enable your children to pursue basic and life skills education?

Mark (X) all that apply:


__Provided materials 



__moral support/verbal encouragement





__gives time to go to school





__financial support



__other (write in)______________________________________________________

38. Have you noticed a specific focus on encouraging the education of females and young women in your community? 


Circle one:
Yes

No

If yes, what approach was taken and by whom? ______________________________________________________________________________________________________________________________________________

39. How can family and community actions better encourage youth to pursue basic and life skills education? What actions, if any, would you like to see your family and community take to encourage youth in your community?

Family:_______________________________________________________________________________________________________________________________________________________________________________________________________________

Community:___________________________________________________________________________________________________________________________________________________________________________________________________________

STUDENT OWNERSHIP OF PROJECT/RESPONSIBILITY OF EDUCATION

40. Who has the major responsibility to promote basic education?


Mark (X) the best response:


___Community


___Teacher



___Student



___Parents/Caregivers



___Donors




___Government


___All of the above


___Other (write in):_________________________________________________



41. On scale of 1-5, how do you rank your responsibility for and ownership of a non-formal basic and life skill educational initiative?


(1=no responsibility, 2=little responsibility, 3=some responsibility, 4=much responsibility, 5=all responsibility)


Circle one:
1
2
3
4
5

Explanation:___________________________________________________________________________________________________________________________________________________________________________________________________________

42. If you have a child enrolled, what is your responsibility as a parent for this basic and life skills educational initiative?


Mark (X) all that apply:


___To ensure student attends class




___To encourage student’s completion of homework



___To encourage student with a positive attitude



___To attend education project meetings




___To respect teacher



___To contribute to management and upkeep of school





___To contribute materials


___Other (write in):_______________________________________________________

43. CARE is committed to launching the YIELD project and continually promoting education. How could you aid in the continuation of basic and life skills training once CARE completes the YIELD project?


Mark (X) all that apply:


___Encourage others to attend basic education classes



___Express interest to local authorities and community leaders


___Volunteer time to teach others


___Serve in leadership with an association


___Remain active with the CKC (Community Knowledge Center)


___Other (write in):____________________________________




44. There will be the opportunity for students to play an active role in managing, implementing and monitoring and evaluating Community Knowledge Center (CKC) initiatives. Will you encourage your children/youth in your community to help lead and organize these activities?


Circle one:
Yes

No


STUDENT MOTIVATION

Not sure how these are useful for the CM survey…

24. If enrolled, what action will you take to make attendance a priority?


____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

25. If enrolled, what obstacles will you face that might inhibit attendance?


____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

26. If enrolled, what action will you take to overcome those obstacles?


____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

27. If female, what would most encourage you to pursue leadership in a CKC? 


____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

SCHEDULING

28. What are your children’s daily tasks and how much time do they spend doing each?

	#
	TASKS
	TIME 

(total spent on each task)

	1
	
	

	2
	
	

	3
	
	

	4
	
	

	5
	
	

	6
	
	

	7
	
	

	8
	
	

	9
	
	


RIGHTS AWARENESS

29.  Can you recall or guess any rights that all children are entitled to?


Mark (X) all that apply:

___life


___nationality


___development


___freedom of expression

___freedom of thought
 

___freedom of religion or beliefs

___freedom of association and assembly



___privacy

 

___education
 

___health care
 

___rest


___leisure and play


___freedom from physical or mental ___violence including sexual abuse

___protection from economic exploitation

WELL BEING
Food Security

30. In the past month, how many meals did your household eat per day on average?


Mark (X) the best response:


___Did not eat everyday


___1 meal per day


___2 meals per day


___3 meals per day


___more than 3 meals per day


___I don’t know

*If “did not eat everyday or 1 meal per day” ask question 31, otherwise skip to 32

31. Why did you not have enough to eat?


Mark (X) the best response:


___Not enough money to buy food


___Can’t grow enough food


___No one to prepare food


___No water, electricity or gas to cook


___Other (write in):__________________________________

32. In the past month, how many times did your household eat meat?


Mark (X) the best response:


___Never


___A few times per month


___Once per week


___A few times per week


___Everyday


___I don’t know

Access to safe water

33. What is your household’s primary source of drinking water?


Mark (X) best response:


___Piped into dwelling or yard


___Public tap


___Borehole with pump


___Protected well


___Unprotected well


___Rain water collection


___Protected spring


___Unprotected spring


___Pond, river, or stream


___Purchase from vendor


___I don’t know

34. How long does it take someone from your household to collect water every day?


Number in minutes (write in):________


Water on premises?

Circle one:
Yes

No

Economic Security

35. Does your household have external debts it cannot pay off?


Circle one:
Yes
No


If yes, to whom and how much?____________________________________________

36. Does your household have animals at home?


Circle one: 
Yes
No

37. If yes, what kind of animals and how many?

	Animal type
	Number 

	1.
	

	2.
	

	3.
	


38. Why do you keep these animals?


Mark (X) all that apply:


___Security (to sell in case we need emergency funds


___Manure for agriculture


___Food


___Other (write in):______________________________________________________

39. Why do you not have animals at home?


Mark (X) all that apply:


___Can’t afford them


___Nowhere to keep them


___Had some but they died


___No use for them/don’t see importance


___Other (write in):_______________________________________________________

Health

40. How often is someone sick in your family?


Mark (X) the best response:


___Twice a month


___Once a month


___Once every three months


___Once every six months


___Hardly ever


___Other (write in):__________________________________________________

41. How much do you spend on medicine each month? Give ranges for 41-43

Write in:__________________________________________________

Sources of Income

42. What is the average cash income your household earns weekly from any source or activity?


Write in:_________________________________________________

43. How much of your weekly income do you save?


Write in:_________________________________________________

44. Please mark all sources from which your family has received income:


Mark (X) all that apply:


__Salaried work




__Casual labor


__Gifts/donations/charity


__Vending


__Farming


__Other (specify)___________________________________________________________

45. Where do you save money?


Mark (X) all that apply:


___Home


___Family Member


___Group


___Bank


___Money Collector


___Insurance Company


___Other (write in):_________________________________________________________

46. Why do you save money?


Mark (X) all that apply:


___Emergencies


___Household Consumption


___To start or help small businesses


___For school fees


___For health problems


___For marriages or funerals


___Other (write in):______________________________________________________

47. Why do you not save money?


Mark (X) all that apply:


___Don’t have any to save


___Not safe to save money


___Don’t see the point in saving


___Other (write in):_______________________________________________________

48. How much money do you spend each month on your different activities or purchases? 

	Activity/Purchase
	Amount spent per month:

	1.
	

	2.
	

	3.
	

	4.
	

	5.
	


49. Do you have any question would you like to ask us?

Question asked: ____________________________________________________________________________________________________________________________________________________

Response given:___________________________

-----------------------------------------------------------------------------------------------------------

1. What actions has your organization taken to encourage disadvantaged youth age 12-25 to participate in basic and life skills education?

________________________________________________________________________________________________________________________________________________

2. How interested is your organization in starting/continuing a basic and life skills non-formal education program? (scale of 1 to 5, 1=not interested 5=very interested)


Explanation:

3. What training do you think is necessary for your organization to do this?


__ Organizational capacity building


__ Financial management


__ Other (specify)__________________________________________________

4. What assistance would your organization need to have in order for it to succeed with a basic and life skills non-formal education program?

ANNEX  3

BASELINE QUESTIONNAIRE FOR LOCAL AUTHORITIES 

YIELD PROJECT

QUESTIONNAIRE NUMBER 1.B

District: __________________
Sector:___________________ Cell:__________________

Interviewer’s Name________________________
Date of interview_______________

Local Authority’s name________________________
Position/Job___________________

Years position been held___________
Education level attained__________________

1. What current non-formal basic education systems exist for youth 12-25 in your district? What do they teach?

2. On a scale from 1-5 (1=very low, 2=below average, 3=average, 4=above average, 5=excellent) rank the quality of these initiatives.


1
2
3
4
5

3. On a scale from 1-5 (1=very low, 5=very high) rank the relevance of these initiatives.


1
2
3
4
5

4. On a scale from 1-5 (1=very low, 5=very high) rank the sustainability of these initiatives.


1
2
3
4
5

5. How would you increase the quality, relevance and sustainability of these initiatives?

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

6. CARE is committed to launching the YIELD education project. What  resources/infrastructures are necessary for CBOs and CSOs to continue to implement and support basic and life skills education for youth once CARE’s role ends?

7. How much is currently budgeted for supporting communities and CSOs to deliver basic and life skills education programs for youth? (give range of numbers)

8. Are there plans to increase this amount? If so, by how much and over what time line?

9. How is this money distributed and by what criteria?

10. How many CSOs targeting basic and life skills education programs for youth are currently supported through national and decentralized government plans and budgeting?

11. Based on your experience, how much does your local community value literacy education? (1=low, 5=high) 

12. Based on your experience, how much does your local community value numeracy education? (1=low, 5=high) 

13. Based on your experience, how much does your local community value life skills education? (1=low, 5=high) 

14. Based on your experience, how much do youth in your local community value literacy education? (1=low, 5=high) 

15. Based on your experience, how much do youth in your local community value numeracy education? (1=low, 5=high) 

16. Based on your experience, how much do youth in your local community value life skills education? (1=low, 5=high) 

17. Are local authorities supporting an equal opportunity for education among girls and young women? 


Circle one:
Yes

No

18. If yes, what support is being given?

19. If yes, how are local authorities implementing this support?


Mark (X) all that apply:


__ Funding


__ P 

ANNEX 4

BASELINE QUESTIONNAIRE FOR FACILITATORS  

YIELD PROJECT

QUESTIONNAIRE NUMBER 1.C

PLEASE ANSWER ALL QUESTIONS USING CAPITAL LETTERS

District:_________________Sector:___________________Cell:________________

Facilitator’s Name:_________________

Course you are teaching:_______________

-------------------------------------------------------------------------------------------------------

1. What is your motivation for teaching with the YIELD project?


Mark (X) all applicable responses:


___ Commitment to education


___ CARE’s reputation


___ Love working with youth


___ To gain skills training from CARE


___ Enjoy teaching


___ Moral/religious duty


___ Other (write in):_________________________________________

2. What are your expectations for student achievement through the YIELD project? 

3. What are your expectations for personal growth and accomplishment through the YIELD project? (choice: to become a better teacher, to gain a network with other facilitators, to gain respect in community, other:___)

4. On a scale of 1 to 5 what is your commitment level to the YIELD project?


(1=no commitment, 2=little commitment, 3=some commitment, 4=much commitment, 5=total commitment)


Circle one:
1
2
3
4
5


5. What obstacles may challenge your commitment to the YIELD project?


Mark (X) all applicable responses:


___ Financial troubles


___ personal health/sickness in family


___ Spouse’s objections


___ Boredom


___ Lack of interest


___ Lack of discipline among youth


___ Other (write in):_____________________________________________

6. How will you overcome these obstacles?

CARE is excited to join with you to accomplish the YIELD project.  You have completed the necessary training and have gained the necessary skills in addition to your prior knowledge to teach these youth.  You will be making a difference not only in your local community, but also helping to create a bright future for Rwanda.  

By signing on the line below you accept the responsibility of teaching with the YIELD project and reflect your commitment to the success of the project.  Should circumstances arise that keep you from fulfilling your teaching commitment, your signature here indicates that you will inform the CARE staff of your situation in advance so that we may arrive at the best possible solution. Thank you.

Signature:____________________________________

Date:________________  

---------------------------------------------------

dates of contract?
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Figure � SEQ Figure \* ARABIC �1�   Age Distribution of YIELD target population sample 	n=374
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Figure � SEQ Figure \* ARABIC �5�   What is the most important thing in life? 	n=226
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Figure � SEQ Figure \* ARABIC �6�   Attitudes toward literacy, numeracy and life skills 	n=374
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Figure � SEQ Figure \* ARABIC �7�  Promotion of Basic Education: Whose Responsibility?
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Figure � SEQ Figure \* ARABIC �8�   Youth Responsibility for basic and life skills initiatives
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Figure � SEQ Figure \* ARABIC �11�  Importance of educating boys n=374
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Figure � SEQ Figure \* ARABIC �12�   Which sex is more important to educate? 	n=374
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Figure � SEQ Figure \* ARABIC �13�  Importance of educating girls n=374











� Originally, the plan was to use a sample size of 384 following the equation for a 95% confidence interval of N=(1.962)(.5)(.5) / 052 = 384.  The percentage breakdown and assignment of individuals to be interviewed in each sector of each district caused me to drop the number to 382 which facilitated a more even assignment. 


� The results from data collection fell short of the planned amount by ten people. When a person from the list was not found the data collector was instructed to find a replacement within the same sector. Three of these replacements were older then 25, and thus, discarded. An additional seven forms were turned in blank with the explanation that the data collector ran out of time and was unable to find the listed people.


� Each sector within Kahi was designated with 33 interviews. According to the number pattern, the randomly picked sector of Musenyi only provided 22 individuals. For this reason, 11 youth from Mukarenge were added to achieve 33.


� Each sector within Muvumba was designated 34 interviews. According to the number pattern, the randomly picked sector of Bushara only provided 20 individuals. Thus, 14 youth from Shonga were added. 


� With the exception of Gabiro, 2 extra individuals were listed with each Sector as back-ups should listed individuals be unavailable. For Gabiro, all of the extra individuals were listed in the Sector of Karangazi, but none of these were used.


� The remaining 10% of responses were left blank, probably suggesting the individuals are single and raising the single percentage to 88.  Additionally, there was a “single parent” category that was not well understood among the data collectors and thus completed in an inconsistent manner. It is not included in the analysis.


� The remaining 8% of responses were left blank.


� Peter Nkurunziza, Education Advisor, CARE International Rwanda


� Notice that the sample size for this question is 226 and not 374.  For this question interviewees were to select the best answer.  Those not listed in the sample size selected multiple answers instead of marking only one. 110 males and 116 females responded correctly.


� This question was intended only for those enrolled in YIELD, however, with the exception of one data collector (the YIELD staff member) it was asked to everyone with an interest in YIELD. 


� Interview 1, question 12 (all quotes translated from Kinyarwanda into French and then into English)


� Interview 9, question 7


� Interview 23, question 7


� Interview 111, question 12


� Interview 112, question 7 and 12


� Interview 32, question 12
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